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GREEN CURRICULUM-EU GREEN TOUR

EU Green Tour: the project

1.	Introduction to the Green Curriculum of the EU Green Tour Project 

The Green Curriculum developed within the framework of the European pro-
ject EU Green Tour (Erasmus+ KA220-VET) constitutes an innovative education-
al proposal aimed at initial vocational education and training (IVET), with the ob-
jective of structurally integrating sustainability competences into technical and 
professional pathways. The project involves VET institutions from four European 
countries – Italy, Greece, Sweden and Ukraine – and stems from a shared aware-
ness of the need to educate citizens and professionals capable of addressing 
the environmental, economic and social challenges of the ecological transition. 

The curriculum design is based on a solid theoretical, comparative and regulatory 
foundation. In particular, its contents and approaches are built around five the-
matic areas inspired by UNESCO’s Green Curriculum Guidance and aligned with 
GreenComp, the European sustainability competence framework. The five topics 
guiding the structure of teaching activities are:

Based on these thematic strands, 25 Learning Units (LUs) have been developed, 
targeted at second- and third-year VET students (aged 15-16). The LUs are designed 
to foster knowledge, skills and attitudes linked to the eight key competences for 
lifelong learning and the principles of transformative education, within a systemic 
and interconnected perspective.
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The curriculum is structured around four main cultural and educational axes:

The curriculum is based on an integrated methodological approach that values 
interdisciplinarity and the use of active methodologies: learning by doing, prob-
lem-based learning, cooperative learning and project work. Particular attention is 
given to formative and systemic assessment, understood as a means of captur-
ing complex learning processes capable of mobilising cognitive, social and ethical 
competences in real-life contexts.

Socio-economic axis, enabling students to understand the socio-economic contexts rela-
ted to sustainability issues by analysing the causes and effects of climate change, the 
social dynamics behind misinformation and disinformation, and sustainable consumption 
and development models. Models of development related to social and ethical justice are 
also explored. This axis provides the critical competences needed to interpret environ-
mental phenomena in their social and economic dimensions

Technical-technological axis, focused on the development of operational and design 
competences. This axis concentrates on activities such as environmental monitoring, the 
application of sustainable technologies, and the design of living spaces in accordance 
with ecological criteria. Practical and laboratory-based activities enable students to put 
theoretical principles into practice and to develop an innovative, problem-solving approa-
ch.

01

02

Language axis (English language), aimed at strengthening students’ communication skills 
so they can critically analyse information and address sustainability-related topics. Lan-
guage skills are essential not only for countering misinformation and disinformation but 
also for engaging in intercultural and multidisciplinary dialogue on sustainability.

03

VET subject-specific axis, tailored to different study pathways to ensure a connection 
between interdisciplinary content and sector-specific professional competences. Studen-
ts are prepared to integrate sustainable practices within their future fields of work.

04
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2.	Educational policies and VET contexts: the systemic foundation of the EU 
Green Tour Green Curriculum 

 
The Green Curriculum developed within the EU Green Tour project is the re-
sult of an analytical and comparative process conducted across the VET 
systems of the partner countries: Italy, Greece, Sweden and Ukraine. 
The initial desk analysis enabled the identification of both commonalities and critical-
ities in the integration of sustainability themes within the respective educational con-
texts, and helped to outline the pedagogical and systemic foundations underpinning 
the shared curriculum model.
The comparison between the partner education systems allowed for the identification 
of similarities and differences in the promotion of sustainability competences within 
vocational education and training (VET), offering a common baseline and validating the 
modular and adaptable structure of the curriculum. In all analysed contexts, there is 
a growing tendency to integrate environmental and sustainable development themes, 
in line with European directives (Agenda 2030, GreenComp, and the eight key compe-
tences for lifelong learning). However, implementation strategies vary significantly.
In Italy, sustainability is promoted through the 
cross-curricular teaching of Civic Education 
(Law 92/2019), recently reinforced by the 2024 
Guidelines. Nevertheless, in VET pathways, 
structural weaknesses remain due to a lack of 
specific teacher training and the absence of ex-
plicit assessment criteria. Some good practices 
have emerged in the area of transversal skills 
and orientation pathways (PCTO), particularly 
when linked to circular economy or urban regeneration projects promoted at the local level.
Greece has recently reformed its VET system through Law 4763/2020, introducing the 
concept of a “National Programme for Green Skills” and encouraging cooperation be-
tween schools, businesses and local authorities. Despite ambitious policies, practical 
implementation still faces challenges, especially due to a lack of resources in voca-
tional training centres (IEKs) and the limited integration of theory and practice in envi-
ronmental topics.

In Sweden, sustainability is considered a core element of the national education identi-
ty. In VET programmes, it is taught through interdisciplinary modules using active meth-
odologies such as problem-based and project-based learning. An example is the “Grö-
na Jobb” (“Green Jobs”) initiative, which links technical education with the ecological 
transition and employment opportunities in the environmental sector. Moreover, the 
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government has promoted continuing professional development programmes for VET 
teachers that include 90 specialised credits on education for sustainable development.
The case of Ukraine is heavily affected by the ongoing conflict, yet it shows significant signs 
of educational resilience. In some regions, VET centres have established partnerships with 
environmental NGOs to integrate ecological education into courses, through initiatives in-
volving material reuse, energy efficiency and local environmental monitoring. Programmes 
such as “EcoSchool” and “Green Class” have been integrated into technical modules, al-
beit within a highly complex operational context. A cross-cutting element that emerged 
strongly is the key role of public-private partnerships. In all partner countries, these 
collaborations prove strategic in enhancing sustainability education, supporting teach-
er training, promoting the use of digital technologies, encouraging project-based learn-
ing, and strengthening the link between school and the world of work. This systemic 
approach – integrating school, territory and productive sectors – represents one of the 
most solid methodological foundations of the curriculum developed in EU Green Tour.

Teacher training in the VET sector also shows converging trends: in Italy, Ministerial Note 
No. 39533/2019 formally introduced sustainability into induction pathways for newly recruit-
ed teachers; in Sweden, a structured 90-credit programme on sustainable education is in 
place; in Greece and Ukraine, there is a proliferation of professional development initiatives 
and collaborations with NGOs, universities and enterprises. These data confirm that teacher 
professionalism is increasingly seen as a lever for the ecological transition of technical and 
vocational education. Finally, the methods for evaluating the impact of sustainability in VET 
systems are evolving: there is a shift from purely quantitative approaches to mixed tools 
that include rubrics, observations, self-assessments, portfolios and case studies. These are 
useful for monitoring the actual acquisition of systemic, critical and transformative compe-
tences.

 In Sweden, digital tools for compiling individual portfolios have already been introduced, 
while in Italy and Greece there is increasing attention to interdisciplinary assessment 
rubrics, aligned with an approach based on critical and systemic competences, even 
though consolidated national standards are still lacking. In Ukraine, despite the emer-
gency context, some VET institutions have adopted self-assessment models to docu-
ment ecological learning in blended mode.
The desk analysis not only mapped educational policies, but also provided crucial evi-
dence for the construction of a shared and replicable curriculum. The Green Curriculum 
designed by EU Green Tour is grounded in systemic awareness: sustainability education 
is not just content, but also context, policy, network and daily practice. It is rooted in 
the territory, supported by shared European frameworks, and projected towards a fu-
ture-oriented vocational training model.
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3.	Methodological framework of the EU Green Tour Curriculum in light of 
the UNESCO Green Curriculum

The Green Curriculum developed within the EU Green Tour project reflects and co-
herently applies the methodological guidelines proposed by the UNESCO docu-
ment Greening Curriculum Guidance: Teaching and Learning for Climate Action 
(2021, updated in 2024), which promotes a systemic vision of sustainability education. 
The framework is structured around four methodological dimensions — content, ped-
agogy, learning environment, and school–community connection — and three fun-
damental learning domains: cognitive, socio-emotional and behavioural. The entire 
curriculum structure is designed to integrate these dimensions in an operational and 
contextualised way.

Content

The 25 Learning Units (LUs), based on the five cross-cutting topics (1.1 Weath-
er, climate and climate change; 2.6 Reconnecting with and protecting na-
ture; 4.6 Addressing climate misinformation and disinformation; 6.3 Re-
sponsible consumption; 6.4 Sustainable living spaces), put into practice the 
theoretical references of UNESCO and GreenComp. Each topic is developed through 
interdisciplinary activities that combine scientific, technical and ethical knowledge. 
In the topic Addressing climate misinformation and disinformation, for example, one 
LU involves students in designing a digital campaign to promote the consumption of 
local and seasonal food as a concrete form of resistance to climate misinformation. 
Through the creation of videos, blogs and informational posts, students investigate 
the link between dietary choices, greenhouse gas emissions, and misleading narra-
tives circulated by the media. The work unfolds in phases of scientific research, source 
verification and persuasive storytelling, connecting disciplinary knowledge (science, 
cooking, English) with the development of communication and digital competences.

Pedagogy

The teaching methodologies adopted align with an active and transforma-
tive approach. The LUs are based on techniques such as project-based learn-
ing, cooperative learning, simulation, field investigation and digital production. 
In the topic Responsible consumption, for instance, a LU guides students in the design 
of a digital campaign to promote the consumption of seasonal, local and low-impact 
food. Students investigate local dietary habits, analyse the relationship between diet 
and greenhouse gases, and produce multimedia content to encourage more sustain-
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able choices. The combination of real-world experience, critical analysis and effective 
communication fully embodies the UNESCO pedagogy, which encourages “learning to 
transform” rather than simply “learning facts”.

Learning environment

The activities are designed to go beyond the classroom and transform the surround-
ing territory into an educational platform. Protected areas, local markets, nature re-
serves, science labs and urban spaces become authentic learning environments. 
In the topic Reconnecting with nature, one LU takes students on field trips to the Punta 
Aderci Regional Nature Reserve and the Majella National Park (Abruzzo/Italy). Learn-
ing activities include mapping natural habitats, documenting endemic species, and 
producing digital ecocritical narratives, fostering an affective and conscious relation-
ship with local ecosystems.

School–community connection

The Green Curriculum strengthens the participatory dimension of learning by acti-
vating collaborations with local authorities and community stakeholders. Schools 
do not operate in isolation, but as nodes within an expanded educational network. 
In the topic Sustainable living spaces, for example, students work with municipal tech-
nicians to assess the ecological usability of urban areas, with reuse cooperatives in 
sustainable design workshops, or with green space managers to develop urban regen-
eration plans.

Learning domains

Alongside the four methodological dimensions, the Green Curriculum also integrates 
- with operational consistency- the three learning domains identified in the UNESCO 
framework. Each of them is activated through real educational experiences designed 
within the LUs.

1.	Cognitive domain

The LUs activate this domain through the analysis of environmental data, critical 
reading of sources, understanding of climate phenomena, and the study of complex 
ecological processes. For example, in the topic Weather, climate and climate change, 
one LU engages students in analysing regional meteorological datasets to construct 
heat maps and predictive scenarios, using official indicators such as those from the 
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IPCC. Through these activities, students interpret the increase in extreme weather 
events in their area, link causes to global trends, and formulate proposals for sus-
tainable local adaptation. In the topic Addressing climate misinformation and disin-
formation, one LU includes a full section dedicated to environmental fact-checking: 
students analyse news headlines, social media posts and viral videos, verifying them 
using scientific sources (ISPRA, SNPA, IPCC), and reflecting on the mechanisms of 
media distortion.

2.	Socio-emotional domain

The LUs foster emotional engagement and values-based activation through nar-
rative, collaborative and sensory activities. In the topic Reconnecting with nature, 
one LU involves excursions to protected areas such as the Majella National Park 
and the Punta Aderci Regional Nature Reserve. Students collect sensory mate-
rials (sounds, colours, images), which become the starting point for ecocritical 
writing, video diaries and environmental autobiographical narratives, encourag-
ing introspection on the relationship between well-being and natural landscapes. 
Another LU proposes collective writing activities and ecological podcasts in which 
students share experiences of contact with biodiversity, raising awareness about 
habitat protection and climate justice as an intergenerational right.

3.	Behavioural domain

The curriculum promotes action competence through the design and implementa-
tion of interventions in students’ own contexts. In the topic Responsible consump-
tion, one LU involves a critical analysis of sustainability-related communication in 
tourism, aiming to identify and counter greenwashing. Students map examples of 
misleading or deceptive communication, collaborate with local stakeholders, and 
propose awareness-raising actions, developing competences in active citizenship 
and responsible communication. In the topic Sustainable living spaces, another LU 
engages students in a participatory mapping of school and public urban spaces. 
Based on direct observation and the identification of accessibility and sustainability 
issues, students design

small-scale improvements: creating educational flowerbeds, repurposing furniture 
with recycled materials, and installing information panels for environmental aware-
ness. The entire process develops operational and civic competences, making learn-
ing a concrete opportunity for transforming one's living space.
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4.	 Territory as a learning matrix: rootedness, relevance and replicability

The Green Curriculum of the EU Green Tour project is based on a strongly contextu-

alised approach, in which territory is not a mere backdrop, but a true pedagogical and 

didactic matrix. Developed within a transnational partnership involving schools from 

Abruzzo (Italy), Larissa (Greece), Uppsala (Sweden) and Vinnytsia (Ukraine), the cur-

riculum is rooted in the environmental and socio-cultural specificities of different lo-

cal contexts. The Learning Units (LUs) are conceived as dynamic and flexible learning 

tools, designed around real environmental issues, natural resources, ecological vul-

nerabilities and cultural questions that characterise each territory. In this sense, the 

curriculum is designed to foster in students a concrete and situated understanding 

of sustainability, making their living and learning environments an integral part of the 

educational process.

This integration between school knowledge and local context translates into inter-

disciplinary pathways that stimulate students’ systems thinking, critical interpre-

tation of landscapes, and a sense of responsibility towards their social and environ-

mental ecosystems. Environmental phenomena are not presented in abstract terms, 

but through the observation and analysis of tangible local data, made accessible 

via laboratory work, digital tools and the active contribution of local stakeholders. 

The Green Curriculum was conceived to foster sustainability competences not by 

starting from abstract models, but from what students know, experience and observe 

every day: their own territory. Places are not merely the setting of the learning process, 

but the very substance of the educational journey. It is in transformed landscapes, pol-

luted waterways, burnt forests, rebuilt or poorly planned cities that the most urgent 

questions for ecological education emerge.

This vision finds full expression in the territories where the LUs were designed, each of 

which presents different environmental features, educational opportunities and eco-

logical vulnerabilities-all equally valuable from a learning perspective.

In Abruzzo, the presence of three national parks, one regional park and 38 nature re-

serves represents an environmental heritage of significant European importance. 

However, land consumption has reached alarming levels: in 2023, over 150 hectares of 

land were lost (ISPRA, 2023). This phenomenon, combined with the seismic vulnerabil-

ity highlighted by the 2009 earthquake and the recurrence of summer wildfires, under-

lines the urgent need to educate young people about environmental fragility and the 
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impact of human choices on the land.

In Larissa, in the heart of Thessaly, resources and vulnerabilities also coexist. The area 

is rich in biodiversity and crossed by major watercourses, but is exposed to seismic 

risks and recurrent forest fires, such as those of summer 2023 which devastated large 

forest and agricultural areas (Hellenic Ministry for the Environment, 2023). To this must 

be added extreme weather events, such as the floods caused by Storm Daniel in Sep-

tember 2023, which severely damaged infrastructure and communities. Here, as in 

Abruzzo, sustainability education plays a crucial role in prevention and resilience.

Uppsala, Sweden, stands out for its strong focus on urban sustainability and environ-

mental innovation. The city is a leader in organic waste management and biogas pro-

duction, key pillars of a circular economy model (Uppsala Municipality, 2023). However, 

Uppsala faces the challenge of per- and polyfluoroalkyl substances (PFAS) contami-

nation, which poses a serious risk to public health and the quality of water resources 

(Swedish Environmental Protection Agency, 2022).

Lastly, the Ukrainian context offers an extreme scenario, where military aggression and 

environmental degradation are tragically intertwined, amid human loss and collective 

trauma. The ongoing invasion has triggered a wide range of environmental impacts: 

chemical contamination from the bombing of industrial plants, extensive forest fires, 

water pollution, and destruction of natural habitats (UNEP, 2023; OSCE, 2023).

 One emblematic example is the destruction of the Kakhovka dam in 2023, which led to the 

uncontrolled release of millions of cubic metres of water, flooding vast agricultural areas, 

causing irreversible damage to river ecosystems, and compromising water supplies for 

thousands of people. This event highlighted a vast environmental and social emergency, 

closely linked to the need for sustainable reconstruction and territorial regeneration. 

Despite this, Ukraine possesses vast agricultural land and natural resources that- if 

managed sustainably- represent a strategic asset for European food security (FAO, 

2022). In such a context, environmental education takes on crucial importance not 

only for the protection of natural resources, but also for social stability and the future 

of local communities.

These diverse realities show that, despite local specificities, a common ground exists: the 

need for environmental education that fosters in young people the ability to critically ob-

serve their environment, understand the interactions between nature and human activity, 

and take an active, responsible role in the protection and enhancement of their territory. 
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The territorial anchoring of the LUs does not limit the transferability of the curriculum 

— on the contrary, it enhances its replicability. The modular structure and adaptive 

methodology allow for the same conceptual cores (climate change, reconnection with 

nature, environmental disinformation, responsible consumption, sustainable spaces) 

to be reinterpreted in other European contexts, while maintaining high educational and 

pedagogical coherence. The Green Curriculum thus positions itself as a cross-cutting 

educational tool, capable of responding to the specific needs of individual territories, 

while also building a shared culture of sustainability, essential for tackling global envi-

ronmental challenges starting from the local level.

5.	Guide to Reading the Learning Units (LUs)
The Learning Units (LUs) of the EU Green Tour Green Curriculum are structured 

according to a two-phase model that allows for a multi-layered interpretation of 

the teaching and learning pathway. Each LU begins with a synoptic framework, 

presented in tabular form, which outlines:

This initial structure provides an integrated and comparable overview across the 

LUs, facilitating cross-cutting reading and adaptation to different school contexts.

01
02

03
04

05
06
07

THE TITLE AND OVERALL DURATION

THE LEARNING OUTCOMES (LOS), 
CATEGORISED BY EDUCATIONAL AXIS 
(LANGUAGE, TECHNICAL, 
SOCIO-ECONOMIC, VET-SPECIFIC);

THE FINAL PRODUCT, AS A CONCRETE 
AND INTERDISCIPLINARY OUTPUT

THE SUBJECTS INVOLVED AND KEY 
ACTIVITIES FOR EACH AXIS

THE TEACHING AND LEARNING METHODS 
ADOPTED (E.G. SIMULATIONS, COOPERA-
TIVE LEARNING, PROBLEM SOLVING)

THE ASSESSMENT METHODS USED 
(RUBRICS, GRIDS, OBSERVATIONS, 
TANGIBLE OUTPUTS);

THE UNESCO DOMAINS ACTIVATED BY 
EACH OBJECTIVE (COGNITIVE, 
SOCIO-EMOTIONAL, BEHAVIOURAL).
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This is followed by an analytical framework, which explores each of the LOs list-

ed above in greater detail, focusing on how they are implemented in practice. For 

each objective, the following are specified:

1.	the specific activities to be carried out (e.g. environmental audits, interviews, 

collaborative design projects, field trips);

2.	the materials and tools used (sources, maps, environmental data, digital in-

struments);

3.	the targeted assessment strategies and methods for documenting results 

(portfolios, presentations, infographics, etc.).

This dual articulation (synoptic framework and LO-by-LO analysis) enables both 

vertical and horizontal reading of the unit: on one hand, the integration between 

different educational axes; on the other, the coherence between objectives, meth-

ods and assessment.

Through this format, the Green Curriculum positions itself as a practical tool for 

systemic, replicable teaching that is rooted in both territorial and professional 

contexts
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TOPIC: Weather, climate and climate change

Learning Unit 5- Topic 1.1: Climate Science
Class: 15-16 years old - VET
Duration: 8 hours
Disciplines involved: Natural Sciences (chemistry, physics, biology), Earth Sciences (geology, oceanography, geography), Formal Sciences (ma-
thematics, computer science), English
Framework: 2030 Agenda, GreenComp Framework 2022, UNESCO Guidelines 2024

FRAMEWORK LEARNING OUTCOMES

2030 AGENDA UNESCO GREEN GUIDELINE GREENCOMP LANGUAGE SCIENCE AND TECHNOLOGY ECONOMIC AND SOCIAL VET
Goal 13: Take urgent action to 
combat climate change and 
its impacts. Know the main 
international agreements for 
the global response to climate 
change. Learn about the EU’s 
actions to achieve emissions 
reduction targets,such as a 
40% reduction by 2030, and is 
working to increase ambition 
and achieve climate neutrality.

Be able to articulate a 
clear definition of climate 
change, its causes, me-
chanisms, and potential 
mitigation strategies, sup-
ported by solid evidence. 
Addressing misconcep-
tions about climate chan-
ge is fake news.

1.1 Enhancing sustai-
nability 1.3 Promo-
ting nature
2.1 Systems thinking
2.2 Critical thinking
2.3 Problem
framing
3.2 Adaptability
3.3 Exploratory thin-
king

Become familiar with the ter-
minology used in climate and 
climate change sciences. Ac-
quire specific terminology to ef-
fectively communicate informa-
tion on climate disinformation. 
Understand information to express 
views on climate change and bio-
diversity loss.

Identify and analyze key findings 
from IPCC reports relevant to their 
region. Assess temperature fore-
casts and impacts of global war-
ming on extreme events at local 
and global levels.
Assessing the potential of innova-
tive technologies to mitigate glo-
bal warming and support sustaina-
bility.

Evaluate sustainable practices 
such as the circular economy 
to address climate change. 
Collaborate to counter misin-
formation and support climate 
action in the community. Un-
derstand how globalization af-
fects climate change and mi-
gration.

Apply ecological skills to address 
climate impacts in the cooking 
profession. Understand the role of 
vocational training and green skil-
ls in sustainable development.

Unit Structure English Sciences Economy Kitchen

OBJECTIVES Informing, updating students on the problem 
of climate change, strengthening in particu-
lar the links between the topic and its effects 
on natural systems, biodiversity and landscape; 
reflect on biodiversity reductions and metamor-
phoses of the land and marine landscape in re-
lation to climate change offer educational ideas 
and new teaching approaches to raise awareness 
among students about climate change, its im-
pact on the environment and sustainable deve-
lopment;

Develop the ability to critically 
analyze and effectively commu-
nicate information about climate 
change, in the landscape of confli-
cting opinions, with engaging nar-
ratives.
 Strengthen communication skills 
to engage in global discussions, 
share ideas, and collaborate with 
international experts. 
Strengthening communication 
skills to effectively inform infor-
mation at the crossroads between 
fake news and scientific truth on 
climate change.

Explain climate systems and en-
vironmental change through na-
tural sciences. Exploring the links 
between human activities, ecosy-
stems and climate.
Use scientific methods to investi-
gate problems and solutions. Know 
significant and reliable scientific 
sources on the topic of climate 
change Ecourage the use of scien-
tific research to explore the Ear-
th’s processes and environmental 
changes
To strengthen young people’s inte-
rest and confidence in science.

Develop the ability to cri-
tically analyze the econo-
mic cost of climate change. 
Know the negative impacts on 
the economy, such as increased 
natural disasters, decreased 
agricultural productivity, and 
the cost of adaptation measu-
res.

Understand how the circular eco-
nomy can contribute to waste re-
duction and resource enhancement 
Propose sustainable practices 
such as: 
1 Use seasonal ingredients as a 
base for the creation of dishes. 
2 Cook with locally sourced in-
gredients. 3 use animal pro-
ducts from sources that pro-
mote animal welfare and 
sustainable production systems. 
4 Prioritise sustainable production 
systems for all foods. 5 Reduce all 
forms of waste

FINAL PRODUCT Drafting the digital presentation Digital presentation on climate 
and sustainability

Information brochure to promote 
civic engagement and participa-
tion in initiatives for climate chan-
ge mitigation and adaptation.

Informative brochure on hidden 
cost analysis of food

Make a dish with selected seaso-
nal and locally sourced foods.
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LEARNING OUTCOMES Understand climate science textbooks. 
Expand vocabulary related to climate.
Evaluate the reliability and bias of informa-
tion.
Strengthening communication skills to ef-
fectively inform information, at the crossro-
ads between fake news and scientific truth, 
on Climate Change

Exploring the impact of human activity on 
ecosystems and natural resources.
Demonstrate understanding of the evidence of 
climate change through data processing, pre-
sentations, and reports.
Understanding the impact of global warming 
on the planet and populations
To become aware of climate change and its im-
plications in one’s own and others’ daily lives, in 
a local and global dimension.
Know the strategies for preventing and mitiga-
ting global warming.

Assess the economic benefits of climate poli-
cies geared towards the transition to renewable 
energy.Analyse the role of low- emission green 
technologies, reflect on how they can contribu-
te to the reduction of greenhouse gas emissions 
and economic growth.
Critically reflect on the scientific evidence that 
the foods that generate the highest costs on 
average are those deriving from animal pro-
duction, which have a much higher environmen-
tal and health impact than that of plant foods 
Understand the role of industrial economies in 
global warming.

Recognize the importance of green skil-
ls in achieving sustainability goals.Un-
derstand the impact of climate change 
on professions and industries. Develop 
practical solutions to integrate sustaina-
bility into professional practices.

ACTIVITY Participation in English- langua-
ge debates on climate change 
Drafting of the digital presentation on disin-
formation.

Create graphs and tables to analyze tempera-
ture, precipitation, and sea level data to identify 
trends and variations over time.
Group discussions on the direct effects of cli-
mate change, such as floods, droughts, inten-
se storms and rising sea levels.Online Search: 
Our Climate Our Future is a series of interactive 
videos for young people about climate change. 
The videos, animations and activities allow le-
arners to study and discuss the science of cli-
mate change, motivating them and giving them 
the tools to take action and support solutions 
to the climate emergency.

Exploring climate impacts on Earth systems 
and extreme weather conditions.Research and 
data collection.
Creation of charts; Analysis and discussion of 
case studies.Discuss the use of “real” labels on 
food, i.e. labels that reflect the true cost of pro-
ducts by including negative externalities.

Emphasize technical and practical skills 
for the creation of professional outputs.
Exploring ecological solutions.

TEACHING METHODS  Cooperative learning: students collaborate in the research and presentation of various aspects climate misinformation. Problem-based learning: addressing specific cases of disinforma-
tion and developing strategies to counter them CLIL: Deliver content in English, focusing on climate science and literacy Media. Interdisciplinary approach: combines insights from science, 
geography, and digital media to provide a comprehensive understanding of climate misinformation. Debate and discussion: Encouraging dynamic exchanges on climate issues to refine the 
critical thinking and argumentation skills.

TOOLS AND RESOURCES - Digital tools: content creation software and platforms to create blogs, videos, or social media content. - Educational material: scientific articles, media reports and fact-checking web-
sites. -
- Framework: Integration of the GreenComp principles and the UNESCO Guidelines on Disinformation- Reliable climate resources: IPCC reports, United Nations Framework Convention on 
Climate Change, Paris Agreement, etc.;
- Data visualization tools: Excel, Google Sheets for creating charts, charts, and tables;
- Creative platforms: PowerPoint, Canva to present data, images and solutions;
- Multimedia resources: Videos, animations;
- Research tools: Internet access, pre-selected scientific articles or reports.

EVALUATION Educational:
- Evaluate the final creative product, final multimedia presentations, or blog posts based on their accuracy, creativity, and impact. Summative:
- Continuous feedback during the research and content creation phases.
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LEARNING OUTCOMES ACTIVITY TEACHING METHODS TOOLS AND RESOURCES EVALUATION

Understand the basic principles of 
physics, chemistry, and biology relat-
ed to climate systems and environ-
mental processes. 
Exploring the impact of human ac-
tivity on ecosystems and natural re-
sources. Know the scientific methods 
applied to analyze climate data and 
propose solutions to environmental 
challenges Understand the evidence 
of climate change through presenta-
tions and reports.

- Introduction to climate concepts 
and IPCC findings. Analysis of the data 
of the Calderone Glacier on the Gran 
Sasso: glaciers do not lie, they are the 
natural element that, perhaps, best 
highlights the ongoing global warm-
ing. Demonstrate with scientific data 
that the last glacier in the Apennines, 
the Cauldron, is disappearing due to 
global warming. (Science)

Dialogic lesson Expert Intervention: 
The guest speaker (climatologist, 
meteorologist, geologist, etc.) pro-
vides insights into the real world. 
Brainstorm the benefits of a sustain-
able diet that allows you to reduce 
greenhouse gas emissions, water 
consumption and pesticide use, con-
tributing to the fight against climate 
change

- IPCC reports (summary results). - Visual aids/
slides. - Digital brainstorming tools Sustrain web-
site, Rigeneriamo il territorio website, NWG Energia 
website, zeroCO2 website, Iren Group website.

- Participation in brainstorming and discussion. Writ-
ten reflection on expert reports and key concepts.

Apply digital marketing skills to gain 
actionable insights into climate 
change. Assessing the economic 
benefits of climate policies geared 
towards the transition to renewable 
energy. 
Analyze the role of low-emission 
green technologies can contribute 
to the reduction of greenhouse gas 
emissions and economic growth. As-
sessing sustainable practices such 
as the circular economy to tackle cli-
mate change

Analysis of the costs of breeding/
production of the chosen feeds. Cost 
comparison of food from sustainable 
production systems and local circular 
agricultural systems. 
Brainstorming on the need to im-
plement a local economy capable of 
supporting local farmers and busi-
nesses that adopt sustainable pro-
duction practices, creating jobs and 
enhancing the territory. (Economy)

Dialogic lessons Online site search-
es, social media Research in special-
ized journals

Use search engines such as Google and special-
ized websites. View UNRIC for documents, statis-
tics and scientific studies on climate change.
Use the MET Office section to search for clear and 
complete explanations on the causes and effects 
of climate change, with visual and infographic sup-
port NASA ‘s Global Climate Change: Vital Signs of 
the Planet website provides up- to-date informa-
tion and data on climate change on Earth

The evaluation will focus on accuracy interpretation of 
the data and the clarity of the Information Brochure of 
the students

Recognize the importance of green 
skills in achieving sustainability goals. 
Understand the impact of climate 
change on professions and industries.
Develop practical solutions to inte-
grate sustainability into professional 
practices.

Brainstorm the benefits of reducing 
waste to boost awareness of sustain-
able consumption (Kitchen)

Debate on reducing waste and en-
hancing food that would otherwise 
be thrown away

- IPCC reports (key findings). - Mobile devices for 
documentation, cameras, smartphones, notebooks. 
- Digital presentation devices for local weather 
maps, weather forecast recordings, photos, videos.

- Participation in brainstorming and observation. Re-
search and documentation for the creation and dis-
semination of the final product

Analyze and understand climate sci-
ence textbooks, expand climate-relat-
ed vocabulary, and assess the reliabil-
ity and bias of information.
Strengthening communication skills 
to effectively disseminate informa-
tion, at the crossroads between fake 
news and scientific truth, on Climate 
Change Understand written and oral 
texts (B1 level). Hold a conversation 
on specific topics (B1 level)

Develop and refine content for blogs 
or digital and multimedia presenta-
tions in English (ENGLISH)

Class debates and group discussions 
to improve students’ abilities to ex-
press their thoughts on the climate 
change in English.
Role playing to represent conflicting 
opinions on climate change, between 
denial and scientific evidence, to im-
prove the use of language to discuss 
and persuade.

Websites dealing with climate change Video 
(Greenpeace, WWF, Legambiente)

They will be evaluated on the basis of the use of lan-
guage, argumentative ability and the ability to interact 
constructively with opposing points of view.

DEVELOPMENT: Climate Science
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Learning unit 3 – Climate Science
Class: 15-16 years old – VET
Duration: 8 hours
Class 15-16 years old VET
Duration 8 hours
Disciplines involved: Agricultural Biotechnology, Plant Production, Animal Production, Italian, English
Framework: 2030 Agenda, Green Comp Framework 2022, UNESCO Guidelines 2024

FRAMEWORK LEARNING OUTCOMES

2030 AGENDA UNESCO GREEN GUIDELINE GREENCOMP LANGUAGE SCIENCE AND TECHNOLOGY ECONOMIC AND SOCIAL VET
Goal 13: Take urgent 
action to combat cli-
mate change and its 
impacts

Be able to articulate a clear definition 
of climate change, its causes, mecha-
nisms, and potential mitigation strate-
gies, supported by solid evidence.

1.1Enhancing sustainability
1.3 Promoting nature
2.1 Systems thinking
2.2 Critical thinking
2.3Problem framing
3.2 Adaptability
3.3 Exploratory thinking

Become familiar with the termi-
nology used in climate and cli-
mate change sciences and learn 
to both understand information 
and express opinions.

Identify and analyze key find-
ings from IPCC reports rele-
vant to your region.
Assess temperature forecasts 
and impacts of global warming 
on extreme events at local and 
global levels.
Based on: GreenCurricu-
lumGuideUnesco.p df

Collaborate to counter mis-
information and support cli-
mate action in the community. 
Based on:
GreenCurriculumGuideUne-
sco.pdf

Understand the role of
vocational training and
green skills in sustainable
development. Apply eco-
logical skills to address 
climate impacts in various 
professions.
Based on TVET, Green Skills 
and Sustainability in the 
Workplace: GreenCurricu-
lumGuideUn esco.pdf

Unit Structure Languages: English Crop Production Animal Production Italian Agricultural biotechnology

OBJECTIVES Acquire and use specific tech-
nical vocabulary in English to 
describe climatic characteris-
tics and biodiversity, in order to 
facilitate access to scientific 
publications and global initia-
tives.

Analyze the current legislation 
relating to the conservation of 
biodiversity and the Guidelines 
for the selection of botanical 
species of beekeeping interest 
(Eco-scheme 5 of the CAP to un-
derstand the importance of polli-
nators in agroecosystems.

Understand the anatomy and 
ethology of pollinating insects, 
with particular focus on the 
mouthparts, biological cycles, 
social hierarchies and com-
munication mechanisms, eval-
uating their ecological role in 
pollination and biodiversity

Analyze and understand po-
ems and short stories about 
pollinators, understanding 
their ecological role and de-
veloping a critical awareness 
of the connection between 
nature, biodiversity and cli-
mate change.

Understand the relationship 
between climate change 
and pollinating insects, 
their role in the ecosystem. 
Be able to describe how 
climate change threatens 
the survival of pollinating 
insects, with particular at-
tention to the protection of 
natural habitats

FINAL PRODUCT Realization Bug Hotel The students will create a Bug Hotel, a refuge for pollinating insects, to be placed in an outdoor space adjacent to the school.
English: they prepare information panels on the function of the hotel, the ecological role of pollinators and the benefits deriving from their protection for the 
environment. Plant Productions: they design and build the hotel structure and the microhabitats suitable for hosting different types of pollinating insects. 
Agricultural biotechnologies: they select natural and sustainable materials, such as wood, straw and other elements easily found in nature, for the construction 
of micro habitats. 
Animal Production: they deepen and carry out guided discussions on the dangers that threaten pollinating insects and the importance of protecting them. Italian: 
they produce poems or stories to raise awareness and stimulate reflections on environmental protection. The papers will be read during the inaugural day of the 
project.
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LEARNING OUTCOMES Theme 1.1 Weather, climateand climate 
change Cognitive:
Identify key findings from recent IPCC 
reports relevant to the student region. 
Evaluate technologies and practices, 
such as the circular economy, to miti-
gate global warming. Behavioral:
Working together to counter climate 
disinformation and support preventive 
measures.

Production of informative texts. 
Students are able to write in-
formation panels in English, 
using a technical and specific 
language.
Oral and written communica-
tion.
Students are able to commu-
nicate in English in a clear and 
concise way about ecology and 
climate issues

Design and construction of the 
hug hotelStudents will be able 
to de sign and build the hug hotel 
Selection of suitable plants. 
Students have skills in choosing 
and using plants that attract pol-
linators,

Reflection on the link between 
climate change and pollinating 
insects. 
Students understand the fun-
damental role of pollinating 
insects in the conservation 
of biodiversity in ecosystems, 
understanding how climate 
change affects their survival 
and its impact on natural bal-
ances.

Creative text creation. Stu-
dents develop the ability to 
produce short creative texts 
to raise awareness on the 
issues of biodiversity and cli-
mate change.

Design of sustainable solu-
tions Students design and 
implement innovative solu-
tions for the protection of 
biodiversity (e.g. creation of 
habitats for pollinators).

ACTIVITY By completing a few activities, students 
will gradually develop their knowledge 
(scientific principles, climate impact), 
skills (data analysis, digital tools, com-
munication) and attitude (social aware-
ness, problem-solving) to produce their 
final product, a digital presentation.

Reading and analysis of scien-
tific texts in English. Research 
and creation of clear and tech-
nical written content (signage).

Analysis of national and EU legisla-
tion and guidelines on biodiversity. 
Design of the hug hotel using 
technical software (autocad)

Study of the anatomy and 
ethology of pollinating insects 
through 3D (VR) models and 
the ecological role of pollinat-
ing insects in the ecosystem 
with a focus on climate change 
causing their decline.

Analysis of bucolic texts 
and reflection on biodiversi-
ty by identifying the themes 
of nature, harmony between 
living beings and the land-
scape, and the relationship 
between man and nature. 
Experimentation with cre-
ative writing texts in a bucol-
ic style

Design and implemen-
tation of artificial micro-
habitats for pollinators. 
In groups, they will explore 
the ecological needs of dif-
ferent pollinator species 
(such as bees, butterflies 
and beetles) and select the 
most suitable natural mate-
rials (wood, bamboo canes, 
hay, etc.).

TEACHING METHODS The curriculum must employ a variety 
of student-centered teaching methods 
that promote active learning, collabo-
ration, and the development of practi-
cal skills. For example, short lectures, 
group discussions, hands-on activities, 
guided research, and workshops on 
digital tools.

-Guided research and brainstorming
-Cooperative Learning
-Creative Writing
-Laboratory activity (learning by doing)Lectures
- Use of digital and immersive tools (AUTOCAD, VR, prezi...)
- Critical thinking discussion e circle time
- Regulatory sources and European Guidelines
- Scientific text search tools (Google Scholar, ResearchGate...)
- Design software (autocad, 3D printing...)
- Platforms to create presentations (PowerPoint, Canva, Prezi...)
- Literary texts (poems, short essays)
- Laboratory of Agricultural Biotechnology
- Textbook and handouts
Formative Evaluation:
Use of specific lexicon: continuous monitoring of the accuracy and use of technical language related to pollinators and biodiversity. Presentation and teamwork skills: 
observation of group dynamics, ability to express ideas clearly and to collaborate effectively in the group. Continuous peer to peer feedback during project activities. 
Summative evaluation: Written and oral tests Evaluation of the final product

TOOLS AND RE-
SOURCES

The curriculum uses a variety of digital 
tools and resources to support student 
learning, encourage practical skills, 
and facilitate the creation of the final 
product.

EVALUATION The evaluation and evaluation of this 
curriculum focuses on measuring stu-
dents’ understanding, practical skills, 
and ability to effectively communicate 
their achievements.
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LEARNING OUTCOMES ACTIVITY TEACHING METHODS TOOLS AND RESOURCES EVALUATION

Product of informative texts. Students are 
able to write information panels in English, 
using a technical and specific language. 
Oral and written communication. Students 
are able to communicate in English in a 
clear and concise way about ecology and 
climate issues

Reading and analysis of scientific texts in 
English. Research and creation of clear and 
technical written content (signage).

Guided research and brainstorming 
Cooperative Learning

Scientific text search tools 
(Google Scholar, ResearchGate...) 
Platforms to create presentations 
(PowerPoint, Canva, Prezi...) 
-

Observation grids on participation in brainstorming and 
discus Evaluation rubrics on technical and specific 
vocabulary

Design and construction of the 
hug hotel Students will be able 
to design and build the hug hotel 
Selection of suitable plants. Students 
will be able to choose and use plants that 
attract pollinators,

Analysis of national and EU legislation 
and guidelines on biodiversity. 
Design of the hug hotel using technical 
software (autocad)

Cooperative Learning
Lectures: introduce key concepts and 
scientific principles
Use of digital and immersive tools 
(AUTOCAD, VR, prezi...)

Regulatory sources and 
European Guidelines Design 
software (autocad, 3D printing...)

Structured evaluative tests 
Preliminary project evaluation in autocad

Reflection on the link between climate 
change and pollinating insects. Students 
understand the fundamental role of 
pollinating insects in the conservation of 
biodiversity in ecosystems, understanding 
how climate change affects their survival 
and its impact on natural balances.

Study of the anatomy and ethology of 
pollinating insects through 3D (VR) models 
and the ecological role of pollinating insects 
in the ecosystem with a focus on climate 
change causing their decline.

Guided research and brainstorming 
Lectures: Use of digital and immersive 
(VR) tools
Critical thinking discussion e circle time

Platforms to create presentations 
(PowerPoint, Canva, Prezi...) 
Textbook and handouts

Direct observation grids Classroom Q&A Written paper

Creative text creation. 
Students develop the ability to produce 
short creative texts to raise awareness 
on the issues of biodiversity and climate 
change.

Analysis of bucolic texts and reflection 
on biodiversity by identifying the themes 
of nature, harmony between living 
beings and the landscape, and the 
relationship between man and nature. 
Experimentation with creative writing texts in 
a bucolic style

Creative Writing Lectures Literary texts 
(poems, short essays) 
Textbook and handouts

Direct observation grids Written paper

Design and implementation of 
artificial microhabitats for pollinators. 
In groups, they will explore the ecological 
needs of different pollinator species 
(such as bees, butterflies and beetles) and 
select the most suitable natural materials 
(wood, bamboo canes, hay, etc.).

Design and implementation of 
artificial microhabitats for pollinators. 
In groups, they will explore the ecological 
needs of different pollinator species (such 
as bees, butterflies and beetles) and select 
the most suitable natural materials (wood, 
bamboo canes, hay, etc.).

Guided research and brainstorming 
Cooperative Learning 
Laboratory activity (learning by doing) 
Lectures

Scientific text search tools 
(Google Scholar, ResearchGate...) 
Laboratory of Agricultural 
Biotechnology

Direct observation grids (technical-practical) Evaluation 
of the final product

DEVELOPMENT: Climate Science
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UDA 1 EU GREEN TOUR –Environment, Climate and Climate Change

Towards Green and Responsible Tourism in Abruzzo
“The Climate Challenge: A Local Response through Tourism”
CLASS 3 SEC. A TECHNICAL ECONOMIC TOURISM INSTITUTE A.ARGOLI
Duration: 8 hours
Disciplines involved: Economic and tourism disciplines, English, Touristic Geography, Art and Local Heritage
Framework: 2030 Agenda, GreenComp Framework 2022, UNESCO Guidelines 2024

FRAMEWORK LEARNING OUTCOMES

2030 AGENDA UNESCO GREEN GUI-
DELINE

GREENCOMP LANGUAGE SCIENCE AND TECHNOLOGY ECONOMIC AND SOCIAL VET

Quality Education; 
Sustainable cities 
and communities; 
Responsible 
consumption and
production
Climate action
Decent work and
economic growth
Life On Land

Systemic thin-
king Futurization 
Collaboration and 
negotiation Indivi-
dual and collective 
responsibility

Key skills for sustainability: 
ability to understand and 
address the complexity of 
natural and social systems 
ability to engage in action 
knowing how to work to-
gether for the common good 
analyzing the interaction 
between humans and the 
environment.

Acquisition and application of a vo-
cabulary related to climate change 
and sustainable tourism, translation 
and production of a bilingual con-
tent for an informative dossier, and 
presentation of the project findings 
orally in English.

Exploration of the economic effects 
of climate change on the tourism 
sector, assessment of the environ-
mental impact of tourism-related 
activities, and development of basic 
strategies for sustainable and cli-
mate-resilient business models.

Investigation of how climate chan-
ge affects the local area, identi-
fication of environmental vulne-
rabilities and risks, and planning 
tourism itineraries that promote 
sustainability and adapt to climate 
challenges.

Documentation and interpretation 
of the environmental transfor-
mation of the landscape through 
visual tools, analysis of the con-
nection between local heritage and 
nature, and proposal of eco-frien-
dly ways to preserve and promote 
artistic and cultural sites.

Unit Structure Languages: English Economic and tourism disciplines TOURIST GEOGRAPHY ART AND LOCAL HERITAGE

OBJECTIVES Understanding and use of the vo-
cabulary related to climate change, 
sustainability, tourism, and local 
heritage. 
Reading and analys of short au-
thentic texts on environmental and 
tourism- related topics. 
Translation of informational and 
promotional texts from Italian to 
English with accuracy and context 
awareness. 
Writing clear and effective texts in 
English for a bilingual dossier. 
Oral Presentation of main ideas 
of the climate-focused project in 
English.

Identification of the economic 
impact of climate change on the 
tourism sector. 
Analysis of the environmental fo-
otprint of tourism-related busines-
ses (e.g., accommodation, transpor-
tation). 
Exploration and designing green 
business models and sustainable 
tourism services. 
Development of a simplified busi-
ness strategy for climate-resilient 
tourism initiatives. 
Interpretation and representation of 
economic data related to environ-
mental costs.

Description of the climate cha-
racteristics of the Tagliacozzo area 
and identify recent environmental 
changes. 
Analysis of local environmental ri-
sks related to climate change (e.g., 
drought, landslides, forest fires). 
Use of maps and digital tools to lo-
cate natural and cultural resources 
and vulnerable zones. 
Assessment of the climate resi-
lience of the local territory as a 
tourism destination. 
Propositions of sustainable touri-
sm itineraries adapted to climate 
challenges.

Observation and description of 
how the natural and built environ-
ment has been affected by climate 
change. 
Analysis of artistic representations 
of nature and climate in local or 
regional artworks. 
Understanding of how architecture 
and restoration can contribute to 
environmental sustainability. 
Documentation and communica-
tion of the visual transformation 
of the territory through sketches, 
photos, or visual storytelling. 
Promotion of local cultural and 
natural heritage using environmen-
tally responsible practices.

FINAL PRODUCT Bilingual Dossier on Climate Change in the Local Area and 
Sustainable Tourism Solutions
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LEARNING OUTCOMES Students will be able to: Students will be able to: Students will be able to: Students will be able to:

-Apply appropriate vocabulary and 
expressions related to environmen-
tal issues and sustainable tourism 
in written and spoken English. 
-Comprehend and summarize texts 
about climate change and green 
travel. 
-Translate informational texts from 
Italian into English using correct 
grammar and register. 
-Produce short, informative and 
promotional texts in English for a 
bilingual dossier. 
-Deliver a clear and engaging oral 
presentation in English about the 
project and its objectives.

-Identify and explain the environ-
mental and economic challenges 
facing the tourism industry due to 
climate change. 
-Evaluate the environmental impact 
of different types of tourism- related 
services and products. 
-Propose sustainable business so-
lutions for tourism enterprises (e.g., 
eco-lodges, local product chains). 
-Design a basic green business mo-
del and justify its viability. 
-Interpret data and represent key 
findings through charts, graphs, or 
tables

-Describe the climate conditions of 
the local area and recognize signs 
of climate change in the territory. 
-Locate and analyze areas affected 
by environmental risks using maps 
and digital tools. 
-Evaluate the vulnerability and 
potential of the territory for sustai-
nable tourism. 
-Plan a tourism itinerary adapted to 
climate- conscious travelers. 
-Justify the choice of places and 
experiences based on environmen-
tal and geographical criteria.

-Document and interpret the visual 
and environmental changes in the 
landscape through sketches, pho-
tos, or mapping. 
-Recognize the relationship betwe-
en artistic/cultural heritage and 
natural surroundings in the context 
of climate change. 
-Explore how local materials, bu-
ilding techniques, and restoration 
practices can support sustainabi-
lity. 
-Select and describe artistic or 
architectural sites that are envi-
ronmentally relevant or impacted. 
-Create visual content for the dos-
sier that communicates environ-
mental awareness through the lens 
of art and territory.

ACTIVITY Glossary creation on climate chan-
ge, sustainability, tourism, and envi-
ronment. Analysis of short articles 
or case studies on eco-tourism and 
climate adaptation. 
Translating informational texts (e.g., 
posters, infographics, web content) 
from Italian to English. 
Drafting English content for the 
bilingual dossier (e.g., descriptions, 
factsheets, promotional blurbs). 
Group presentations or video recor-
dings in English to explain part of 
the project or 
proposed itineraries.

Review of green business models or 
sustainable tourism enterprises. 
Estimating the environmental im-
pact of different tourism services. 
SWOT analysis: Evaluating the stren-
gths, weaknesses, opportunities, and 
threats of local businesses in rela-
tion to climate change. 
Creating a simplified business can-
vas for an eco- tourism initiative in 
Tagliacozzo. 
Reading and visualizing environmen-
tal and economic data (e.g., tourism 
flows, resource use).

Identifying natural, cultural, and 
at-risk areas using maps or GIS 
tools. Studying temperature, pre-
cipitation, and seasonal changes 
over time in the region. 
Designing routes and activities that 
are low- impact and climate- resi-
lient. 
Locating and explaining areas vul-
nerable to climate-related hazards 
(e.g., droughts, landslides). Explo-
ring how tourist 
behavior is shifting due to climate 
concerns.

Creating a photo series, collage, 
or drawing project documenting 
environmental changes. Studying 
the materials and styles of local 
architecture in relation to sustai-
nability. 
Researching how art can raise 
awareness of climate change and 
inspire action. 
Visiting and documenting cultural 
or natural sites, observing their 
current condition and ecological 
value. 
Producing visual content (e.g., 
cover page, infographics, diagrams) 
for the final dossier.

TEACHING METHODOLOGY Project-Based Learning (PBL), Task-Based Language Learning (for English), Cooperative Learning, Blended Learning, Experiential and Place-Based 
Learning, Cross-Curricular Learning

TOOLS AND RESOURCES Canva - Google Slides / Microsoft PowerPoint - StoryMapJS / Google My Maps Wordwall / Quizlet / Kahoot - DeepL - YouTube Channels 
Istat / Eurostat / Regione Abruzzo, UNESCO / WWF / Legambiente Google Earth, Google Earth

EVALUATION Formative Assessment (During the Learning Process) Authentic Assessment (Final Product) 
Subject-Specific Assessment Key Competence Assessment



    Weather, climate and climate change

EU GREEN  - 23

LEARNING OUTCOMES ACTIVITY TEACHING METHODS TOOLS AND RESOURCES EVALUATION

ENGLISH Economic and tourism disciplines; 
Describe basic facts about climate 
change effects and tourism in 
Tagliacozzo using simple sentences; 
Compare and contrast climate 
change impacts and sustainable 
solutions in Tagliacozzo and other 
regions, producing coherent bilingual 
texts; Compare and contrast climate 
change impacts and sustainable 
solutions in Tagliacozzo and other 
regions, producing coherent bilingual 
texts

Vocabulary and reading 
comprehension exercises on 
climate change and tourism. 
Writing paragraphs describing 
local climate issues and tourism 
challenges. 
Group discussion and 
presentations in English about 
sustainable tourism models.

Task-Based Learning: Focus on 
authentic tasks like dossier writing, 
presentations, and peer reviews. 
Collaborative Learning: Group 
discussions, peer editing, and 
pair work to develop bilingual 
communication skills. 
Flipped Classroom: Pre-session 
videos or readings on climate 
change vocabulary and grammar for 
deeper in- class practice.

Online dictionaries 
Google Docs for collaborative 
writing and peer feedback 
Language learning platforms (e.g., 
Quizlet for vocabulary flashcards) 
Video conferencing tools (Zoom, 
Teams) for oral presentations and 
discussions 
Authentic texts: articles, reports on 
climate change and tourism

Formative: Vocabulary quizzes, drafts with peer and 
teacher feedback, oral presentation rubrics. 
Summative: Final bilingual dossier assessed on 
content accuracy, language proficiency, coherence, 
and presentation skills.

Collaborative bilingual dossier 
writing: drafting, peer review, 
editing, final presentation.

Scaffolded Writing: Step-by-step 
writing support, from vocabulary 
lists to drafting and finalizing 
bilingual texts.

CORPORATE 
TOURISM 
DISCIPLINES

Recognize basic concepts of tourism 
economy and environmental impact.

Case study analysis of local 
tourism economy.

Case Study Analysis: Guided 
exploration of real tourism 
economic data.

Local tourism statistics 
(municipality or tourism board 
websites)

Formative: Data analysis worksheets, participation in 
simulations, reflection journals.

List the main economic benefits and 
challenges of tourism in Tagliacozzo. 
Analyze economic data about 
tourism trends and environmental 
costs related to climate change. 
Propose innovative economic 
strategies for sustainable tourism 
development in Tagliacozzo, 
supported by data and case studies.

Data collection and 
interpretation: statistics on 
tourist numbers, revenue, 
environmental costs. 
Role-play simulation of 
stakeholders (tourism 
board, local government, 
environmentalists) negotiating 
sustainable tourism policies. 
Writing an economic impact 
report section for the dossier.

Role Play / Simulation: Engage 
students in stakeholder 
negotiations on tourism policies. 
Problem-Based Learning: Students 
identify problems and propose 
sustainable economic solutions. 
Data Literacy Instruction: Teach 
interpreting graphs, statistics, and 
economic reports.

Economic data visualization 
software 
(Excel, Google Sheets) 
Simulation templates and role 
cards 
for stakeholder negotiation 
Research articles and reports on 
sustainable tourism economics

Summative: Economic impact report within the 
dossier, evaluated for analytical depth, use of data, 
and feasibility of solutions.

TOURIST 
GEOGRAPHY

Identify geographical features of 
Tagliacozzo and local climate 
patterns.

Map reading and interpretation 
exercises.

Experiential Learning: Field trips or 
virtual tours of Tagliacozzo and 
surrounding areas.

Google Earth and GIS tools (QGIS, 
ArcGIS Online)

Formative: Map exercises, 
group project milestones, presentation of spatial 
analysis.

Map climate change effects on local 
natural resources and tourism sites. 
Correlate geographical data with 
tourism flows and environmental 
pressures. 
Develop a spatial analysis and 
propose geolocated sustainable 
tourism routes and solutions.

Field trip or virtual tour to 
observe geography and tourist 
landmarks. 
Mapping tool use to plot climate 
risks and tourism hotspots. 
Creation of maps and 
infographics for dossier 
integration.

Map Skills Workshops: Teaching 
spatial analysis and GIS basics. 
Project-Based Learning: Students 
create maps and infographics 
integrating climate and tourism 
data. 
Inquiry-Based Learning: Investigate 
the links between geography, 
climate, and tourism.

Maps and topographical data from 
local sources 
Cameras or smartphones for field 
documentation

Summative: Geographical analysis report and visual 
map portfolio assessed for accuracy, clarity, and 
integration into the dossier.

Infographic creation tools (Canva, 
Piktochart)

DEVELOPMENT: Environment, Climate and Climate Change
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 ART            AND 
LOCAL 
HERITAGE

Recognize important local cultural 
and artistic heritage sites.

Research and 
presentation on local heritage 
sites.

Project-Based Learning: Research 
and multimedia documentation of 
heritage 
sites.

Local museums, archives, and 
heritage websites

Formative: Research notes, interview summaries, 
draft 
visuals.

Describe key local heritage sites and 
their significance. 
Analyze the impact of climate 
change and tourism on cultural 
heritage. 
Propose conservation strategies 
integrating art and heritage within 
sustainable tourism. 
Design a cultural tourism proposal 
that promotes local heritage while 
protecting it from environmental 
threats.

Interviews or 
collaboration with local experts/
artisans. 
Creating visual content (photos, 
sketches, digital art) to document 
heritage for the dossier. 
Developing guidelines for 
heritage preservation in tourism 
planning.

Community Engagement: Interviews 
and collaboration with local artists, 
heritage experts. 
Visual Learning: Use of photography, 
sketching, and digital art to explore 
heritage. 
Reflective Practice: Journals or 
blogs on the role of heritage in 
sustainable tourism.

Digital cameras, tablets or 
smartphones for art and photo 
documentation 
Audio recording tools for interviews 
Presentation software (PowerPoint, 
Prezi)

Summative: Heritage section of dossier evaluated 
on depth of research, creativity, and sustainability 
proposals.

Overall Assessment Strategy Rubrics designed around SOLO taxonomy levels for each discipline to evaluate complexity 
and quality of student work. 
Portfolio Assessment: The bilingual dossier as a portfolio compiling all disciplines’ 
contributions. 
Peer and Self-Assessment: Reflection on learning progress and collaboration. 
Oral Presentation: Defense of dossier findings and proposals to an audience.
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Learning Unit 1 - Environment, Climate and Climate Change

Class: 3B LSA - IIS “Luigi di Savoia” - Chieti.
Duration: 8 hours.
Disciplines involved: English, Natural Sciences, Earth Sciences, Computer Science.
Framework: 2030 Agenda, UNESCO Green Guidelines, GreenComp Framework 2022.

FRAMEWORK LEARNING OUTCOMES

2030 AGENDA UNESCO GREEN GUIDELINE GREENCOMP LANGUAGE SCIENCE AND TECHNOLOGY ECONOMIC AND SOCIAL VET
Goal 13: Take ur-
gent action to com-
bat climate chan-
ge and its impacts 
Recognizing that the 
United Nations Fra-
mework Convention 
on Climate Change is 
the main internatio-
nal and intergovern-
mental forum for ne-
gotiating the global 
response to climate 
change.

Topic 1.1. Weather, climate 
and climate change.
- A comprehensive un-
derstanding of the basic 
science behind climate 
science.
- Be able to articulate 
a clear definition of cli-
mate change, its causes, 
mechanisms, and poten-
tial mitigation strategies, 
supported by solid evi-
dence.

1.1 Valuing sustainabi-
lity. 
1.3 Promoting nature. 
2.1 Systems thinking. 
2.2 Critical thinking. 
2.3 Problem definition. 
3.2 Adaptability. 
3.3 Exploratory thin-
king.

Become familiar with the 
terminology used in cli-
mate and climate change 
sciences and learn to both 
understand information 
and express opinions.

- Identify and analyze key findin-
gs from IPCC reports relevant to 
their region.
- Assess temperature forecasts 
and impacts of global warming 
on extreme events at local and 
global level.
- Assess the potential of in-
novative technologies to 
mitigate global warming 
and support sustainability. 
Based on:
GreenCurriculumGuideUnesco.
pdf

- Evaluate sustainable practices 
such as the circular economy to 
address climate change.
- Show empathy for people di-
splaced by the climate through 
creative expression.
- Collaborate to counter misin-
formation and advocate for cli-
mate action in the community. 
Based on: 
GreenCurriculumGuideUnesco.
pdf

- Understand the role of vocational training 
and green skills in sustainable development. 
- Apply ecological skills to address cli-
mate impacts in various professions. 
- Propose sustainable practi-
ces for workplaces and industries. 
Based on TVET, Green Skills and Sustainability in 
the Workplace: GreenCurriculumGuideUnesco.pdf

Unit Structure English Natural sciences Earth Sciences Computer science

OBJECTIVES - Distinguish between weather and climate, in-
cluding their characteristics and impacts. - Un-
derstand the causes and consequences of global 
warming. - To explore how climate models predict 
future conditions using natural and anthropogenic 
factors. - Learn about international agreements 
such as the UNFCCC, the Paris Agreement, and the 
IPCC’s role in climate action. - Analyze the impor-
tance of global eve ts such as COP in climate poli-
cymaking. Based on the key idea of topic 1.1. Wea-
ther, climate and climate change for the 16-18 age 
group: GreenCurriculumGuideUnesco.pdf

- English is the primary lan-
guage of scientific resear-
ch, international policy, and 
climate publications, al-
lowing students to access 
cutting-edge information. 
- Prepares students to en-
gage in global discussions, 
share ideas, and colla-
borate with international 
experts.
- Strengthens communi-
cation skills for careers re-
lated to climate science or 
media, as well as partici-
pation in global initiatives.

- Explain climate systems and 
environmental changes through 
natural sciences.
- Explore the links between hu-
man activities, ecosystems and 
climate.
- Use scientific methods to inve-
stigate problems and solutions.
- Enable evidence-based contri-
butions to climate discussions.

- To provide students with basic 
knowledge of earth systems (at-
mosphere, hydrosphere and geo-
spatial geosphere).
- To promote understanding of 
the natural and human-induced 
processes that shape the planet.
- Encourage the use of scientific 
research to explore the Earth’s 
processes and environmental 
changes.

- To equip students with green skills to meet the needs 
of sustainable development and the green economy. 
- To provide knowledge on the role of TVET in achie-
ving the SDGs (Sustainable Development Goals) 
through environmentally sustainable practices.
- To promote understanding of the social, econo-
mic and environmental impacts of climate change 
on various professions.
- Promote lifelong learning and adapta-
bility in green labour markets through in-
clusive and context- sensitive education. 
Based on TVET, Green Skills and Sustainability in 
the Workplace: GreenCurriculumGuideUnesco.pdf

FINAL PRODUCT DIGITAL PRESENTATION ON CLIMATE AND SUSTAINABILITY
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LEARNING OUTCO-
MES

Theme 1.1 Weather, climate and climate change
Cognitive:
- Identify key findings from recent IPCC reports re-
levant to the student region. - Evaluate temperatu-
re forecasts and analyze
the types of extreme events locally and globally. 
- Evaluate technologies and practices, such as
the circular economy, to mitigate global warming. 
Social and emotional:
- Express empathy for those displaced by climate 
cha
ge through creative works such as art, poetry, or 
stories. Behavioral:
- Work together to counter climate disiformation 
and support preventive measures. - Support or lead 
initiatives to mitigate or adapt to global warming in 
their school or community. Based on the learning 
outcomes of topic 1.1. Weather, climate and climate 
change for the 16-18
age group: GreenCurriculumGuideUnesco.pdf

- Analyze and understand 
climate science textbooks, 
expand climate- related 
vocabulary, and assess the 
reliability and bias of infor-
mation. - Write clear and 
structured essays, reports, 
and summaries on clima-
te-related topics. - Effecti-
vely present and discuss 
climate science 
concepts, using evide 
ce-based arguments.

- Understand the basic principles 
of physics, chemistry and biolo-
gy related to climate systems 
and environmental processes. - 
To explore the impact of human 
activity on ecosystems and natu-
ral resources. - Know the scien-
tific methods applied to analyze 
climate data and propose solu-
tions to environmental challen-
ges.

- Understand the structure of the 
Earth, the main processes and 
interactions between systems. 
- Analyze the impact of natu-
ral and human activities on the 
environment. - Apply scientific 
methods to explore Earth scien-
ce challenges.

- Recognize the importance of green skills in achie-
ving sustainability goals. - Understand the impact 
of climte change on professions and industries. - 
Develop practical solutions to integrate sustaina-
bility into professional practices.

ACTIVITY By completing a few activities, students will 
gradually develop their knowledge (scientific 
principles, climate impact), skills (data analy-
sis, digital tools, communication) and attitu-
de (social awareness, problem-solving) to pro-
duce their final product, a digital presentation. 
1. Introduction and brainstorming
2. Research and data collection
3. Data visualization and scientific principles
4. Explore eco-friendly solutions
5. Drafting the digital presentation
6. Submission and upload to the EUGT website

Understanding of rese-
arch papers and summa-
ries, written content and 
multimedia and inte-
ractive presentations. 
Activities: 1, 5 and 6

Understanding of scientific prin-
ciples and ecological solutions. 
Activities: 3 and 4

Knowledge of climate im-
pacts on earth systems and 
extreme weather conditions. 
Activities: 1 and 2

Improvement and emphasis on technical and practi-
cal skills for the creation of professional outputs. 
Activities: 4, 5 and 6

TEACHING METHODS The curriculum must employ a variety of stu-
dent-centered teaching methods that promote 
active learning, collaboration, and the develop-
ment of practical skills. For example, short lectu-
res, group discussions, hands-on activities, guided 
research, and workshops on digital tools.

- Guided search. - Class discussion. - Collaborative writing. - Presentation practice. - Short lectures: introduce key concepts and scientific principles. 
- Lead research: Explore reliable sources, such as IPCC reports, to collect data and examples of green solutions. - Leading teamwork: collaborating to 
research, analyze data, discuss and give solutions to tailored areas and sectors. - Digital Tools Workshop: Using PowerPoint, Excel to design presen-
tations that incorporate data, images, and solutions. - Real-world application: Help them present and upload their final product.

TOOLS AND 
RESOURCES

The curriculum uses a variety of digital tools and 
resources to support student learning, encourage 
practical skills, and facilitate the creation of the 
final product.

- Reliable climate resources: IPCC reports, news articles, etc... - Writing and presentation tools: word processors, PowerPoint, etc. - Sources of climate 
data: IPCC reports, United Nations Framework Convention on Climate Change, Paris Agreement, etc. - Data visualization tools: Excel, Google Sheets 
for creating charts, charts, and tables. - Creative platforms: PowerPoint, Canva to present data, images and solutions. - Multimedia resources: Videos, 
animations. - Research tools: Internet access, pre-selected scientific articles or reports.

EVALUATION - The evaluation and evaluation of this curriculum 
focuses on measuring students’ understanding, 
practical skills, and ability to effectively communi-
cate their achievements.

Formative Assessment
- Brief summaries. - Vocabulary quiz on climate-related terminology. - Presentation practice. - Analysis and discussion of case studies. - Creation of 
charts. - Explain processes based on scientific principles and valuable data. Summative evaluation:
- Evaluation of the final product.
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LEARNING OUTCOMES ACTIVITY TEACHING METHODS TOOLS AND RESOURCES EVALUATION

(ENGLISH) Analyze and understand 
climate science textbooks, expand 
climate-related vocabulary, and as-
sess the reliability and bias of infor-
mation.

Understanding of research papers and 
summaries, written content and multi-
media and interactive presentations.

- Class discussion. 
- Lead research: Explore reliable sources, 
such as IPCC reports, to collect data and 
examples of green solutions. 
- Leading teamwork: collaborating to re-
search, analyze data, discuss and give solu-
tions to tailored areas and sectors.

- Reliable climate resources: IPCC reports, news 
articles, etc... 
- Sources of climate data: IPCC reports, Unit-
ed Nations Framework Convention on Climate 
Change, Paris Agreement, etc. 
- Data visualization tools: Excel, Google Sheets for 
creating charts, charts, and tables. - Multimedia 
resources: Videos, animations. - Research tools: 
Internet access, pre-selected 
scientific articles or reports.

Formative Evaluation: 
- Brief summaries. 
- Vocabulary quiz on climate- related 
terminology. 
- Analysis and discussion of case studies. 
Summative evaluation: 
- Evaluation of the final product.

(NATURAL SCIENCES) Understand 
the basic principles of physics, 
chemistry and biology related to 
climate systems and environmental 
processes.

Understanding of scientific principles and 
ecological solutions.

- Class discussion. 
- Short lectures: introduce key concepts and 
scientific principles. 
- Lead research: Explore reliable sources, 
such as IPCC reports, to collect data and 
examples of green solutions. 
- Leading teamwork: collaborating to re-
search, analyze data, discuss and give solu-
tions to tailored areas and sectors.

- Writing and presentation tools: word processors, 
PowerPoint, etc. 
- Sources of climate data: IPCC reports, Unit-
ed Nations Framework Convention on Climate 
Change, Paris Agreement, etc. 
- Data visualization tools: Excel, Google Sheets for 
creating charts, charts, and tables. 
- Research tools: Internet access, pre-selected 
scientific articles or reports.

Formative Evaluation: 
- Vocabulary quiz on climate- related 
terminology. 
- Analysis and discussion of case studies. 
- Creation of charts. 
- Explain processes based on scientific 
principles and valuable data. 
Summative evaluation: 
- Evaluation of the final product.

(EARTH SCIENCES) Understand the 
structure of the Earth, the main 
processes and interactions between 
systems.

Knowledge of climate impacts on earth 
systems and extreme weather conditions.

- Class discussion. 
- Lead research: Explore reliable sources, 
such as IPCC reports, to collect data and 
examples of green solutions. 
- Leading teamwork: collaborating to re-
search, analyze data, discuss and give solu-
tions to tailored areas and sectors.

- Sources of climate data: IPCC reports, Unit-
ed Nations Framework Convention on Climate 
Change, Paris Agreement, etc. 
- Data visualization tools: Excel, Google Sheets for 
creating charts, charts, and tables. 
- Multimedia resources: Videos, animations. 
- Research tools: Internet access, pre-selected 
scientific articles or reports.

Formative Evaluation: 
- Vocabulary quiz on climate- related 
terminology. 
- Analysis and discussion of case studies. 
- Creation of charts. 
- Explain processes based on scientific 
principles and valuable data. 
Summative evaluation: 
- Evaluation of the final product.

(IT) Develop practical solutions to 
integrate sustainability into profes-
sional practices.

Improvement and emphasis on technical 
and practical skills for the creation of 
professional outputs.

- Collaborative writing. 
- Presentation practice. 
- Digital Tools Workshop: Using PowerPoint, 
Excel to design presentations that incorpo-
rate data, images, and solutions. 
- Real-world application: Help them present 
and upload their final product.

- Reliable climate resources: IPCC reports, news 
articles, etc... 
- Writing and presentation tools: word processors, 
PowerPoint, etc. 
- Creative platforms: PowerPoint, Canva to pres-
ent data, images and solutions. 
- Multimedia resources: Videos, animations. 
- Research tools: Internet access, pre-selected 
scientific articles or reports.

Formative Evaluation: 
- Presentation practice. 
- Creation of charts. Summative evalua-
tion: 
- Evaluation of the final product.

DEVELOPMENT:  Environment, Climate and Climate Change
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Learning Unit 4 - Earth Village

Class: 15-16 years old (ACERBO)
Duration: 8 hours
Disciplines involved: English, Tourism Geography, History, Tourism and Business Disciplines
Framework: 2030 Agenda, GreenComp Framework 2022, UNESCO Green Guidelines

FRAMEWORK LEARNING OUTCOMES

2030 AGENDA UNESCO GREEN GUIDELI-
NE

GREENCOMP LANGUAGE SCIENCE AND TECHNOLOGY ECONOMIC AND SOCIAL VET

Goal 13: Take urgent 
action to combat 
climate change and 
its impacts 
Recognizing that 
the United Nations 
Framework Con-
vention on Climate 
Change is the main 
international and 
intergovernmental 
forum for negotiating 
the global response 
to climate change.

- Be able to articulate a 
clear definition of cli-
mate change, its causes, 
mechanisms, and poten-
tial mitigation strategies. 
- Understand the causes 
and 
consequences of global 
warming. 
- To explore how climate 
models predict future 
conditions using natural 
and 
anthropogenic factors. 
- Analyze the impor-
tance of global events in 
climate policymaking.

1.1 Enhancing sustainability 
1.3 Promoting nature 
2.1 Systems thinking 
2.2 Critical thinking 
2.3 Problem framing 
3.2 Adaptability 
3.3 Exploratory thinking

- Strengthen communica-
tion skills for careers re-
lated to green jobs, as well 
as participation in global 
initiatives.

- Assess the impacts of global 
warming on extreme events at 
local and global level. 
- Assess the potential of innovative 
technologies to mitigate global 
warming and support sustainabil-
ity. 
Based on: 
GreenCurriculumGuideUnesco.pdf

- Evaluate sustainable practices 
such as the circular economy to 
address climate change. 
- Collaborate to support climate 
action in the community. 
- Explore the links between hu-
man activities, ecosystems and 
climate. 
Based on: 
GreenCurriculumGuideUnesco.
pdf

- Understand the role of vocational train-
ing and green skills in sustainable devel-
opment (Green jobs). 
- Propose sustainable practices for work-
places and industries. 
- To equip students with green skills to 
meet the needs of sustainable develop-
ment and the green economy. 
Based on TVET, Green Skills and Sustain-
ability in the Workplace: GreenCurricu-
lumGuideUnesco.pdf

Unit Structure English Tourist Geography History Tourism And Business Disciplines

OBJECTIVES - Use the specific language 
and 
terminology of scientific 
research, international poli-
cies and climate 
publications, allowing 
students to access cut-
ting-edge information.

- To help students develop analyt-
ical and problem-solving skills to 
model and interpret climate-relat-
ed data.

- To promote understanding of 
the natural and human-induced 
processes that shape the planet.

- To equip students with green skills to 
meet the needs of sustainable develop-
ment and the green economy.

FINAL PRODUCT VIDEO OF THE PARTICIPATION IN WORLD EARTH DAY, AT VILLA BORGHESE (ROME)- 11 APRIL 2025 AND ORIENTATION ON GREEN JOBS
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LEARNING OUT-
COMES

Theme 1.1 Weather, climate and climate change 
Cognitive: 
- Assess and analyze the types of extreme weather 
events at the local and global levels. 
- Evaluate technologies and practices, such as the 
circular economy, to mitigate global warming. 
Social and emotional: 
- Express awareness for the fate of the Planet. 
Behavioral: 
- Work together to counter climate disinformation and 
support preventive measures. 
- Support or lead initiatives to mitigate or adapt to 
global warming in their school or community.

- Analyze projects and 
understand their results 
in terms of the effects of 
climate change.

- Recognize the current impact of 
human activity on ecosystems and 
natural resources.

- Recognize the impact, in histo-
ry, of human activity on ecosys-
tems and natural resources.

- Understand the importance of green 
skills in achieving sustainability goals. 
- Understand the impact of climate 
change on professions and industries. 
- Develop practical solutions to integrate 
sustainability into professional practices.

ACTIVITY By completing a few tasks, students will gradually 
develop their knowledge, skills (data analysis, digital 
tools, communication) and attitude (social awareness, 
problem-solving) to produce their final product, a digi-
tal presentation.

Preparation of various multi-
media presentations, also in 
English.

Mapping climatic situations and 
case studies on earth systems.

Analysis of the historical- evolu-
tionary contexts of sustainable 
development.

Reworking and implementing digital 
outputs.

TEACHING METHODS Cooperative learning, peer tutoring. - Guided search 
- Collaborative writing 
- Presentation practice 
- Driving research: exploring reliable sources to collect data and examples of green solutions; 
- Leading teamwork: collaborating to research, analyze data, discuss and give solutions to tailored areas and sectors.

TOOLS AND RESOURCES - Official sources of climate data; 
- Data visualization tools: Excel, Google Sheets for creating charts, charts, and tables; 
- Multimedia resources: Videos, animations; 
- Research tools: Internet access, pre-selected scientific articles or reports.

EVALUATION - Formative assessment: degree of participation and application; 
- Summative evaluation: final product.
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LEARNING OUTCOMES ACTIVITY TEACHING METHODS TOOLS AND RESOURCES EVALUATION

Analyze projects and understand 
their results in terms of the effects of 
climate change.

Preparation of various multimedia pre-
sentations, also in English.

- Guided search 
- Collaborative writing - Presentation practice 
- Driving research: exploring reliable sources 
to collect data and examples of green solu-
tions; 
- Leading teamwork: collaborating to resear-
ch, analyze data, discuss and give solutions to 
tailored areas and sectors.

- Official sources of climate data; 
- Data visualization tools: Excel, Google She-
ets for creating charts, charts, and tables; 
- Multimedia resources: Videos, animations; 
- Research tools: Internet access, pre-se-
lected scientific articles or reports.

- Formative assessment: degree of partici-
pation and application; 
- Summative evaluation: final product.

(TOURIST GEOGRAPHY) Recognize 
the current impact of human activity 
on ecosystems and natural resour-
ces.

Mapping climatic situations and case 
studies on earth systems.

- Guided search 
- Driving research: exploring reliable sources 
to collect data and examples of green solu-
tions; 
- Leading teamwork: collaborating to resear-
ch, analyze data, discuss and give solutions to 
tailored areas and sectors.

- Official sources of climate data; 
- Data visualization tools: Excel, Google She-
ets for creating charts, charts, and tables; 
- Research tools: Internet access, pre-se-
lected scientific articles or reports.

- Formative assessment: degree of partici-
pation and application; 
- Summative evaluation: final product.

(HISTORY) To recognize the impact, in 
history, of human activity on ecosy-
stems and natural resources.

Analysis of the historical-evolutionary 
contexts of sustainable development.

- Guided search 
- Driving research: exploring reliable sources 
to collect data and examples of green solu-
tions; 
- Leading teamwork: collaborating to resear-
ch, analyze data, discuss and give solutions to 
tailored areas and sectors.

- Official sources of climate data; 
- Data visualization tools: Excel, Google She-
ets for creating charts, charts, and tables; 
- Research tools: Internet access, pre-se-
lected scientific articles or reports.

- Formative assessment: degree of partici-
pation and application; 
- Summative evaluation: final product.

(TOURISM AND BUSINESS DISCIPLI-
NES) 
Understand the importance of gre-
en skills in achieving sustainability 
goals.

Reworking and implementing digital 
outputs.

- Collaborative writing - Presentation practice 
- Driving research: exploring reliable sources 
to collect data and examples of green solu-
tions; 
- Leading teamwork: collaborating to resear-
ch, analyze data, discuss and give solutions to 
tailored areas and sectors.

- Official sources of climate data; 
- Multimedia resources: Videos, animations; 
- Research tools: Internet access, pre-se-
lected scientific articles or reports.

- Formative assessment: degree of partici-
pation and application; 
- Summative evaluation: final product.

DEVELOPMENT:  Earth Village
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Learning Unit 3 - Reconnecting with nature and protecting it

Class: 15-16 years old – Vocational school
Duration: 8 hours
Disciplines covered: natural sciences, English, geography, professional disciplines
Framework: 2030 Agenda, GreenComp Framework, 2024, UNESCO Recommendations

FRAMEWORK LEARNING OUTCOMES

2030 AGENDA UNESCO GREEN GUIDELINE GREENCOMP LANGUAGE SCIENCE AND TECHNOLOGY ECONOMIC AND SOCIAL VET
Goal 2: 
Ecosystems and 
biodiversity 
2.6 Reconnect 
with nature and 
protect it.

Cognitive, social and emo-
tional- behavioral.

1.3 Nature conservation 
2.2. Critical thinking 
2.3 Framing the problem 
4. Commitment to sustainability 
4.2 Collective action

Spread ideas to recon-
nect with nature and 
protect it with appro-
priate terminology in 
English.

Understand environmental im-
pacts through greater direct con-
tact with nature.

Analyze the relationships between 
chemical use, noise and night light, and 
animal life.

Evaluate practical and sustai-
nable solutions in the context of 
the discipline (dissemination of 
information on natural heritage 
sites to promote green touri-
sm, production of eco-friendly 
goods).

Unit Structure English Sciences Economy Kitchen

OBJECTIVES The training unit aims to promote greater environmental awa-
reness and to encourage more sustainable behaviors. Specific 
objectives allow portions of real ecosystems to be brought into 
the classroom to introduce students to their territory, to make 
them passionate about nature and its diversity with a practical 
and experimental approach. 
The activities are aimed at making the resources of one’s territory 
appreciated from a scientific point of view, of environmental value 
and to encourage individual and collective behaviors that contri-
bute to the conservation of ecosystems and biodiversity.

Support the 
implementation of 
local nature protection 
projects and promote 
awareness at commu-
nity level.

Examine the variety of plants and 
animals in your territory and their 
role in the ecosystem. 
Understand the relationship 
between climate, season and the 
availability of local foods. Study 
environmentally friendly cultiva-
tion and breeding techniques.

Improving knowledge of ecosystems and 
biodiversity: understanding their impor-
tance, the mechanisms of operation and 
the factors that influence their functio-
ning. 
Discover the main types of ecosystems, 
threats to biodiversity and the effects of 
human actions on natural environments.

Enhancing green tourism in 
natural heritage sites and in the 
local food and wine richness. 
To raise awareness among futu-
re restaurateurs of an eco- re-
sponsible approach, essential to 
preserve our planet and redisco-
ver the good taste of things.

FINAL PRODUCT Protecting biodiversity by enhancing traditional farming methods 
while respecting the cycles of nature: grazing protects plant 
biodiversity (the great variety of herbs) and animal biodiversity 
(including precious pollinators) and enhances the landscape.

Preparation of Arrosticini Abruzzesi PDO

LEARNING 
OUTCOMES

Topic 2.6. Reconnecting with 
nature and protecting it

Master a special voca-
bulary on how to recon-
nect with nature and its 
protection. 
Create engaging con-
tent for a communica-
tion strategy aimed at 
emphasizing the beauty 
and value of these 
places to stimulate the 
interest of potential 
visitors. 
Telling and describing 
the natural landscape 
that surrounds us.

Promoting the discovery of biodi-
versity. 
Promote an ethical attitude 
towards nature. 
Understand how biodiversity 
keeps water pristine and influen-
ces the content of mineral salts 
dissolved in it. 
Recognize valuable tools to un-
derstand and respect the natural 
world around us.

Understand traditional and innovative 
techniques of processing, organization, 
marketing of services and food and wine 
products representative of the territory. 
Master and support the planning and 
management of procurement, pro-
duction and sales processes with a view 
to quality and biodiversity protection. 
Explain how to reduce the negative 
impact of human activity on local biodi-
versity.

To promote, through the media, 
natural heritage sites and local 
products. 
To promote a sustainable, thou-
ghtful and reasonable appro-
ach, with the sole objective of 
preserving the environment and 
bringing local products back to 
the center of gastronomy.

TOPIC: Reconnecting with and protecting nature
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ACTIVITY Reading and analysis 
of scientific articles in 
English on nature pro-
tection. 
Creating original and 
engaging content 
through articles, blog 
posts, travel guides and 
videos with authentic 
stories and curiosities 
about a local natural 
heritage site.

Eco walks/outdoor classes. 
Practical nature observation 
activities, excursions in protected 
environments, visits to environ-
mental education centers. 
Take water samples from local 
water bodies, compare them with 
regulations. 
Workshop activities to discover 
how to purify water.

Operational marketing and the price 
lever

Preparation of Arrosticini Abruz-
zesi DOP. 
Making videos and photos to 
show the beauty of natural sites 
and local food and wine excel-
lence. 
Promote the local food and 
wine culture through the orga-
nization of events, tastings and 
workshops to raise awareness 
of food and wine traditions and 
typical local products

TEACHING 
METHODOLOGY

- Cooperative learning: Students work in groups, creating practical solutions and exchanging ideas. 
- Problem-based learning: solving real-world problems (e.g., reducing light at night) 
- CLIL: Part of the lessons will be conducted in English to facilitate the learning of the specific language. 
- Interdisciplinary approach: the disciplines interact, developing a global and systemic vision of reconnection with nature 
- Learning in nature: visiting a natural heritage site.

TOOLS AND 
RESOURCES

- Digital tools: online platforms (google earth, google maps, digital maps) 
- CLIL resources. 
- Teaching material: articles, videos, cases, GreenComp frameworks.

EVALUATION - Ongoing class discussions and feedback on relationships and projects. 
- Result: Interdisciplinary tests, including written and oral tests 
- Evaluation of the final project (e.g., an advertising campaign, a scientific report).
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LEARNING OUTCOMES ACTIVITY TEACHING METHODS TOOLS AND RESOURCES EVALUATION

Understand traditional and innovative tech-
niques of processing, organization, marke-
ting of services and food and wine products 
representative of the territory. Master and 
support the planning and management of 
procurement, production and sales proces-
ses with a view to quality and biodiversity 
protection. Explain how to reduce the nega-
tive impact of human activity on local biodi-
versity.

(Economy) Operational marketing and the price 
lever.

Learning based on text analysis and 
determination through the method 
of full costing or direct costing of the 
price of the product or service.

- Use of slides and sector texts. - Analysis 
of videos of practical cases.

Evaluation of the written documen-
tation processed

Master a special vocabulary on how to 
reconnect with nature and its protection. 
Create engaging content for a communi-
cation strategy aimed at emphasizing the 
beauty and value of these places to stimu-
late the interest of potential visitors. Telling 
and describing the natural landscape that 
surrounds us.

(English) Creating original and engaging content 
through articles, blog posts, travel guides and videos 
with authentic stories and curiosities about local 
sites and culture. Make videos that show how to 
prepare arrosticini by describing the production 
process from ingredients to cooking, with a focus on 
traditional techniques related to local culture.

CLIL: Part of the lessons will be con-
ducted in English to encourage the 
learning of a special language.

Videos of local activists. Podcasts that deal 
with natural heritage sites and their pro-
tection by activists.

Written vocabulary test.

Promoting the discovery of biodiversity. 
Promote an ethical attitude towards nature. 
Analyze and understand how biodiversity 
keeps water pristine and influences the con-
tent of mineral salts dissolved in it. Recogni-
ze valuable tools to understand and respect 
the natural world around us.

(Science) Dedicated lessons, in the classroom and 
outdoors. Compare various types of mineral wa-
ters. Meeting with Nunzio Marcelli, president of the 
“Lamb Consortium of Central Italy” who explains 
how pastoralism is not only an economic activity, 
but above all essential for preserving biodiversity. It 
is explained in an engaging way, also through video 
lessons, how the meat of Lamb of Central Italy PGI 
becomes a “super-food”: with a lower fat content 
than those raised in the barn, an optimal balance 
between Omega-6 and Omega-3 fatty acids, and a 
greater amount of linoleic acid.

A dialogue lesson. Video lessons agnello.wmv meat features 
- Google Drive Features Meat agnelo2.wmv - 
Google Drive

Evaluation of practical activities with 
observation grid of involvement and 
participation.

To promote, through the media, natural heri-
tage sites and local products. To promote a 
sustainable, thoughtful and reasonable ap-
proach, with the sole objective of preserving 
the environment and bringing local products 
back to the center of gastronomy. Enhancing 
the local food and wine culture through the 
organization of events that enhance the pro-
ducts and excellence of tradition.

(kitchen) Debate “Lamb of Central Italy PGI. Envi-
ronment, biodiversity and product quality” by the 
Consortium for the protection of the lamb of cen-
tral Italy PGI. Preparation of Arrosticini Abruzzesi 
DOP. Training by the Consortium for the Protection 
of the Lamb of Central Italy PGI to introduce young 
people to our territory, the excellence of the farms, 
the typical and traditional products, always keeping 
a careful eye on the principles of nutrition, lifesty-
les and therefore also sustainability. Organize winds, 
tastings and workshops to introduce food and wine 
traditions and typical local products.

Debate. Cooking workshop. Search in archives, libraries, museums, 
documents, photos or stories that docu-
ment the history and traditions related to 
arrosticini. Documentaries and films on 
Abruzzo culture including the preparation 
and consumption of arrosticini.

Evaluation grid

DEVELOPMENT:  Reconnecting with nature and protecting it



Learning unit 1 Topic 2.6. Reconnecting to nature and protecting it

Class: 15-16 years old – Vocational school
Duration: 8 hours
Disciplines covered: English, Agricultural Biotechnology (Science), Italian, Marketing Appraisal
Framework: 2030 Agenda, GreenComp Framework, 2024, UNESCO Recommendations

FRAMEWORK LEARNING OUTCOMES

2030 AGENDA UNESCO GREEN GUIDELINE GREENCOMP LANGUAGE SCIENCE AND TECHNOLOGY ECONOMIC AND SOCIAL VET
Goal 2: Ecosystems and 
biodiversity 
2.6 Reconnecting with 
nature and protecting it

Cognitive, social and emotional 
behavioural

1.3 Nature conservation 
2.2. Critical Thinking 
2.3 
Framing the problem 
4. Commitment to sustaina-
bility 
4.2 Collective action

Spread ideas to reconnect with 
nature and protect it with appro-
priate English language termino-
logy

Understand natural ecosy-
stems and environmental 
impacts through increased 
direct contact with nature

Analyze the impact of 
human activities on the 
environment, with particular 
reference to pollution and 
the spread of microplastics, 
and understand the 
consequences on animal 
and human health

Experiment with practical 
and sustainable solutions 
in the context of the di-
scipline, such as the dis-
semination of information 
on natural heritage sites 
to promote green tourism, 
the promotion of collective 
waste collection

Unit Structure Languages: English Italian Agricultural biotechnology Environment Management 
and Territory/Appraisal 
Marketing 

OBJECTIVES Acquire a technical scientific 
language to create a brochure in 
English on the plogging day with 
messages on the importance of 
connecting with nature and pro-
tecting it

Develop a precise and spe-
cific language to describe 
natural landscapes, inte-
grating sensations (visual, 
sound, olfactory, tactile and 
gustatory) and using adjecti-
ves, metaphors and synae-
sthesia to 
create descriptions.

Analyze the anthropoge-
nic impact (waste, land 
use, state of surface water, 
native and alien flora) on the 
Calanchi di Atri Oasis Reser-
ve with field trips

Developing practical solu-
tions for the protection and 
management of the envi-
ronment through collective 
initiatives, such as waste 
collection, to maintain bio-
diversity and the health of 
natural places.

FINAL PRODUCT Organization of an “EcoPlogging” day in the Oasi dei Calanchi, involving the local community and visitors in waste collection and environmental awareness 
activities, with the aim of promoting sustainable practices, preserving the ecological integrity of the area and raising awareness on the reduction of plastic 
pollution. 
https://drive.google.com/file/ d/ 1j7Tw1LjtoLVMkOwPKRGseBbKr TEjAB6j/view?usp=drive_link

LEARNING OUTCOMES Topic 2.6. Reconnecting with nature 
and protecting it

Acquire specific vocabulary rela-
ted to nature, sustainability and 
environmental protection. 
Produce descriptive texts or short 
reflections in English on the 
plogging experience and environ-
mental awareness to be included 
in the brochure.

developing the ability to use 
synaesthesia to combine 
multiple sensations 
to observe and analyzing a 
natural landscape such as 
the Calanchi di Atri through 
all the senses.

Be able to describe the an-
thropogenic impact on the 
ecosystem of reference 
Analyze soil and water 
quality in the laboratory 
and compare the results 
obtained with the reference 
legislation

focusing on the importance 
of living in harmony with 
nature, providing detailed 
knowledge about the Oasis 
of the Calanchi and its 
ecosystem.
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ACTIVITY Reading and analysis of scientific 
articles in English on the pro-
tection of nature and its role in 
psycho- physical well-being 
Creation of flyers in English to 
promote and explain the event.

Morning at the Calanchi oa-
sis with sensory observation 
and reflection on stimula-
ting questions 
Free Writing 
Free, uninterrupted writing 
based on sensory sensations 
focused with the teacher

Visit to the Calanchi oasis 
for observation of the land-
scape through a grid and 
detection of the main cha-
racteristics 
Soil and/or water samples 
for instrumental analysis in 
chemistry laboratory

Organization of a plogging 
day in the Oasi dei Calan-
chi, “EcoPlogging” with the 
involvement of the local 
community

M TEACHING Y ETHODO-
LOG

- Cooperative learning 
- Guided discussion 
- Problem-Based Learning: Solving Real-World Problems (PBL) 
- CLIL: part of the lessons will be conducted in English to facilitate the learning of the specific language. 
- Interdisciplinary approach 
- Outdoor education 
- Service learning 
- Education for Sustainable Development - ESD

TOOLS AND RESOURCES - Online platforms (google earth, google maps, digital maps) 
- APP (plant recognition) 
- Platforms to create presentations (PowerPoint, Canva, Prezi...) 
- Institutional social platforms (Facebook, Instagram...) 
- CLIL resources. 
- Educational material: articles, videos, podcasts. 
- Stationery teaching materials 
- Chemistry laboratory (soil/water analysis) 
- Drones

EVALUATION Formative Evaluation: 
- Use of specific lexicon: continuous monitoring of the accuracy and use of technical language related to pollinators and 
biodiversity. 
- Presentation and teamwork skills: observation of group dynamics, ability to express ideas clearly and to collaborate effecti-
vely in the group. 
- Continuous peer to peer feedback during project activities. 
Summative evaluation: 
- Written and oral tests 
- Evaluation of the final product
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LEARNING OUTCOMES ACTIVITY TEACHING METHODS TOOLS AND RESOURCES EVALUATION

identify specific vocabulary related to 
nature, sustainability and environmental 
protection. 
Produce descriptive texts or short 
reflections in English on the plogging 
experience and environmental awa-
reness to be included in the brochure. 
(ENGLISH)

CLIL scaffolding: specific vocabulary 
on nature and ecology 
Production of written text to be in-
serted leaflets

Cooperative learning 
CLIL: part of the lessons will be 
conducted in English to facilitate the 
learning of the specific language.

Platforms to create presentations (PowerPoint, Can-
va, Prezi...) 
CLIL resources. 
Teaching material: articles, videos, podcasts in forei-
gn languages

Written vocabulary test 
Product evaluation (brochure)

Implement descriptive vocabulary by 
developing the ability to use synaesthe-
sia to combine multiple sensations 
observe, analyzing a natural landscape 
such as the Calanchi di Atri through all 
the senses. 
(ITALIAN)

Excursion to the Calanchi oasis with 
sensory observation and reflection 
on stimulating questions 
Free Writing 
Free, uninterrupted writing based on 
sensory sensations focused with the 
teacher

Guided discussion 
Outdoor education

Educational material: articles, videos, podcasts. 
Stationery teaching materials

Evaluation grid of a written text 
Direct observation in the field

Be able to describe the anthropogenic 
impact on the ecosystem of reference 
Analyze soil and water quality in the 
laboratory and compare the results 
obtained with the reference legislation 
(AGRICULTURAL BIOTECHNOLOGY)

Visit to the Calanchi oasis for obser-
vation of the landscape through a 
grid and detection of the main cha-
racteristics 
Soil and/or water samples for instru-
mental analysis in chemistry labora-
tory

Guided discussion 
Problem-Based Learning: Real (PBL) 
Outdoor education

Online platforms (google earth, google maps, digital 
maps) 
APP (plant recognition) 
Chemistry laboratory (soil/water analysis) 
Drones

Direct observation and continuous feedback 
Evaluation grid for laboratory activities

To be able to plan and organize an envi-
ronmental awareness event, focusing on 
the importance of living in harmony with 
nature, providing detailed knowledge 
about the Oasis of the Calanchi and its 
ecosystem. 
(MARKETING MANAGEMENT/APPRAI-
SAL)

Organization of a plogging day in the 
Oasi dei Calanchi, “EcoPlogging” with 
the involvement of the local commu-
nity

Cooperative learning 
Outdoor education 
Service laerning 
Education for Sustainable Develop-
ment - ESD

Online platforms (google earth, google maps, digital 
maps) 
Platforms to create presentations (PowerPoint, Can-
va, Prezi...) 
Institutional social platforms (Facebook, Insta-
gram...)

Field Observation Assessment Rubric 
Product evaluation (plogging event)

DEVELOPMENT:  Reconnecting with nature and protecting it
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LU 2 Reconnecting with nature and protecting it

BRIGANDS FOR A DAY. PROMOTION OF THE CAMMINO DEI BRIGANTI.

Sante Marie

CLASS 3 SEC. A TECHNICAL ECONOMIC TOURISM INSTITUTE A.ARGOLI

Duration: 8 hours 

Disciplines involved: Science, English, Geography, Professional Disciplines

FRAMEWORK LEARNING OUTCOMES

2030 AGENDA UNESCO GREEN 
GUIDELINE

GREENCOMP LANGUAGE SCIENCE AND TECHNOLOGY ECONOMIC AND SOCIAL VET

Goal 2: 1.3 Nature con-
servation

Spread ideas to reconnect with na-
ture and protect it with appropriate 
terminology in English language

Comprendere gli ecosistemi 
naturali e gli impatti ambien-
tali attraverso un maggiore 
contatto diretto con la natura.

Knowing, promoting and valorising sustai-
nable territorial resources Being aware of the 
impact of tourism Knowing slow tourism first 
hand

Experiment with practical and sustainable solutions 
in the context of the discipline, such as dissemina-
ting information on natural heritage sites to promo-
te green and sustainable tourism - Provide students 
with green skills to meet the needs of sustainable 
development and green economy.

Ecosystems and 
biodiversity

2.2. Critical 
thinking 2.3 
Framing the pro-
blem

2.6 Reconnect 
with 
nature and pro-
tect it

4. Commitment to 
sustainability 
4.2 Collective 
action

Unit Structure Languages: English Corporate Tourism Discipli-
nes

Tourist Geography Art And Territory

OBJECTIVES Develop vocabulary and expres-
sions related to environmental 
protection, ecotourism, and sustai-
nability. 
Understand and summarize texts 
(articles, videos, podcasts) related 
to reconnecting with nature.

Understand and summarize 
texts (articles, videos, podca-
sts) related to reconnecting 
with nature. 
Evaluate the economic im-
pact of green tourism initiati-
ves on local communities.

Identify and describe natural and protected 
areas 
Analyze the relationship between geography 
and the development of sustainable tourism 
destinations. 
Understand the effects of mass tourism on 
fragile ecosystems and local biodiversity.

Explore how nature has inspired art and architectu-
re throughout history. 
Identify local artistic and cultural expressions lin-
ked to the natural environment (e.g. land art, rural 
heritage, eco-architecture). 
Promote local natural and cultural heritage through 
artistic or multimedia projects.

Design a sustainable tourism 
package or business plan that 
highlights respect for the en-
vironment and local culture.

FINAL PRODUCT Creating an Information multilingual digital brochure (in Italian and English) promoting a sustainable itinerary on the Sentiero dei Briganti. A short video guide or narrated 
virtual tour integrating natural, cultural, and historical elements. A presentation to a mock tourism board, simulating a pitch for sustainable development funding.
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LEARNING OUTCOMES Identify key vocabulary related to 
nature, sustainability, and ecotou-
rism. 
Use appropriate language and 
structures to write a persuasive 
text promoting eco-awareness. 
Compare different opinions on 
environmental protection through 
discussions and debates. 
Design a digital campaign or le-
aflet in English to raise awareness 
about protecting the environment.

Explain the importance of 
eco-certifications and sustai-
nable tourism policies. 
Develop a tourism business 
plan or package that incorpo-
rates environmentally friendly 
practices. 
Develop a tourism business 
plan or package that incorpo-
rates environmentally friendly 
practices. 
Propose an innovative, sustai-
nable tourism product that 
addresses both customer 
needs and environmental 
concerns.

Describe the relationship between tourism 
development and environmental impact. 
Describe the relationship between tourism 
development and environmental impact. 
Compare tourism models (mass vs. sustai-
nable) in terms of environmental impact. 
Critically assess tourism policies in sensitive 
natural areas. 
Design a low-impact travel itinerary that 
promotes a deeper connection with local 
environments.

Explain how natural elements influence local art 
and traditions. 
Use artistic techniques to represent natural land-
scapes or environmental themes. 
Explore how environmental and cultural heritage 
are interlinked. 
Develop a multimedia project that combines art and 
local heritage to advocate for nature protection.

ACTIVITY Vocabulary building on key con-
cepts: biodiversity, 
ecosystems, sustainable tourism, 
local heritage, trails, conservation, 
etc. Writing tasks: 
Descriptive texts about the Sentie-
ro dei Briganti for a travel blog or 
tourist guide. 
Short informative articles about 
the local ecosystem and how it 
can be protected. 
Promotional texts for brochures 
(with a focus on inclusive and 
respectful language). Writing and 
recording of the English version of 
the tourist brochure or video guide. 
Oral presentation (simulated pitch) 
in English to a group of “internatio-
nal tourists” or stakeholders.

Analysis of eco-tourism busi-
ness models with a focus on 
sustainable tourism. 
Research on local tourist de-
mand for nature and cultural 
trails in Abruzzo. Develop-
ment of a sustainable tourism 
plan for promoting the Sen-
tiero dei Briganti, including 
SWOT analysis and marketing 
strategies. 
Creation of a cost and reve-
nue forecast for eco- tourism 
services (guides, accommo-
dation, experiences)

Study of the natural ecosystems and biodi-
versity along the Sentiero dei Briganti. 
Mapping of key environmental features, 
protected areas, and historical sites using GIS 
tools or digital maps. Research on the impact 
of tourism on local biodiversity, with a focus 
on responsible visitor behavior. 
Comparative study of similar eco-trails in 
other regions or countries.

Identification and documentation of artistic and 
cultural heritage found along the trail (murals, rural 
churches, traditional crafts, ruins). 
Photo-reportage and digital storytelling of the 
Sentiero dei Briganti’s key visual and artistic land-
marks. Design of visual materials (maps, brochures, 
posters) integrating both art and environmental 
values. 
Study of the relationship between natural landsca-
pes and historical-artistic identity of the area.

TEACHING METHODOLOGY Project-Based Learning (PBL): Designing brochures, videos, digital maps, and presentations. Simulating a sustainable tourism campaign. 
CLIL (Content and Language Integrated Learning): Studying key concepts (ecosystem, biodiversity, sustainable tourism) in English. Performing reading, listening, and 
writing tasks in English. Giving presentations and simulations in English (e.g., tourist guide, pitch). 
Inquiry-Based Learning, Cooperative Learning, Visual Thinking & Storytelling, Gamification

TOOLS AND RESOURCES Canva - Google Slides / Microsoft PowerPoint - StoryMapJS / Google My Maps Wordwall / Quizlet / Kahoot - DeepL - YouTube Channels 
Istat / Eurostat / Regione Abruzzo, UNESCO / WWF / Legambiente 
Google Earth, Google Earth, Visit Abruzzo / Sentiero dei Briganti (siti ufficiali) Padlet – Book Creator

EVALUATION Formative Assessment (During the Learning Process) Authentic Assessment (Final Product) 
Subject-Specific Assessment Key Competence Assessment
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LEARNING OUTCOMES ACTIVITY TEACHING METHODS TOOLS AND RESOURCES EVALUATION

English Recognize key vocabulary related to 
tourism, nature, culture, and sustainable 
development. 
Write simple descriptions of the Sentiero 
dei Briganti’s main natural and cultural 
features. 
Create bilingual brochure texts with 
detailed descriptions, using appropriate 
grammar and vocabulary. 
Produce coherent bilingual digital content 
integrating text and multimedia elements, 
suitable for a tourism audience. Deliver a 
persuasive oral presentation (pitch) to a 
mock tourism board demonstrating clear, 
confident communication and effective 
argumentation.

Research: Research the history and tech-
niques of bread-making, focusing on local 
practices in Tagliacozzo and the sustaina-
bility aspects of these techniques. 
Writing: Write a section of the brochure 
describing the history and cultural signi-
ficance of bread- making in Tagliacozzo, 
using formal and persuasive language. 
Collaboration: In groups, collaboratively 
design the layout and language of the 
brochure. Edit and refine each section to 
ensure clarity, engagement, and cohesi-
veness in the final product. Scriptwriting 
and narration practice for the video guide. 
Group rehearsals for the pitch presenta-
tion with peer feedback

Task-Based Learning: Focused on creating 
authentic communication products (bro-
chure, video narration). 
Peer Teaching & Feedback: Students revise 
texts and rehearse presentations together. 
Scaffolded Writing and Speaking: Gradual 
development from sentence- level work to 
extended spoken/written texts. Project-Ba-
sed Learning: Collaborative content crea-
tion with clear language goals.

Google Docs & Slides for collabo-
rative writing and editing. 
Canva for digital brochure design. 
Audacity or VoiceThread for audio 
narration. 
TED Talks or YouTube videos on 
pitching ideas for modeling. 
Grammarly and DeepL Write for 
language refinement.

Formative: 
Vocabulary quizzes Draft writing 
reviews 
Presentation rehearsal feedback 
Summative: 
Final brochure section (clarity, 
grammar, effectiveness)
Narration script quality and 
delivery 
Pitch presentation performance 
using rubric (language accuracy, 
fluency, persuasion)

CORPORATE 
TOURISM DISCI-
PLINES

Identify basic concepts of tourism econo-
mics and sustainability. Describe econo-
mic benefits of sustainable tourism for 
the Sentiero dei Briganti area. 
Analyze potential economic impacts of 
developing the sustainable itinerary. 
Evaluate different funding options and 
stakeholder interests in sustainable 
tourism development. Develop and justify 
a comprehensive funding proposal during 
the pitch simulation.

Research economic data and case studies 
related to sustainable tourism in similar 
areas. Cost-benefit analysis exercises on 
tourism development. 
Role-playing stakeholder meetings to 
understand competing interests. 
Prepare a funding pitch as part of the final 
presentation.

Case-Based Learning: Study real-world 
examples of sustainable tourism projects. 
Simulation and Role Play: Mock tourism 
board pitch simulating funding application 
process. 
Problem-Based Learning: Solve real local 
challenges related to sustainable tou-
rism. Data-Driven Discussion: Analyze 
visitor trends, economic impact, and cost 
projections.

Tourism economic data from 
regional reports or ISTAT. Spre-
adsheet tools (Excel/Google 
Sheets) for budgeting. 
Business model templates (e.g., 
Lean Canvas). 
Videos or guest talks from su-
stainable tourism entrepreneurs 
or policymakers.

Formative: 
Group work on case study analy-
sis
Economic impact worksheets 
Budget drafts and peer critiques 
Summative: 
Written funding proposal (bud-
get, expected ROI, impact)
Presentation assessed on per-
suasiveness, realism, economic 
insight

TOURIST GEO-
GRAPHY

Identify key geographical features of the 
Sentiero dei Briganti area. Describe the 
physical and cultural landscape along the 
itinerary. 
Map the itinerary, highlighting natural, 
historical, and cultural points of interest. 
Analyze how geography affects tourism 
potential and environmental impact. 
Propose spatial management strategies 
to balance tourism growth with conserva-
tion.

Map reading and creation activities using 
GIS or digital mapping tools. Field visits or 
virtual exploration of the trail and surroun-
ding environment. 
Integrate geographical data into the digital 
brochure and video guide. 
Group discussion on sustainable spatial 
planning.

Field-Based Learning or Virtual Site Explo-
ration: Direct experience or virtual tours of 
the Sentiero dei Briganti. 
GIS-Enhanced Lessons: Basic mapping and 
geotagging of itinerary points. 
Collaborative Mapping Projects: Students 
create thematic maps linked to the trail. 
Discussion-Based Analysis: Linking geo-
graphical factors with tourism strategy.

Google Earth, QGIS, or ArcGIS 
Online for interactive mapping. 
Printed and digital trail maps 
from local authorities. 
Google My Maps for creating 
custom tourist itineraries. 
Drone or 360° camera content (if 
available) for immersive visual 
experiences.

Formative:
Mapping practice exercises
Geographic data analysis tasks 
Summative: 
Visual map integrated in brochu-
re or video 
Spatial planning proposal 
evaluated on clarity, accuracy, 
relevance

DEVELOPMENT:  Reconnecting with nature and protecting it
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ART AND TERRI-
TORY

Identify key heritage sites and cultural 
practices linked to the Sentiero dei Bri-
ganti. 
Describe the historical and artistic signifi-
cance of local landmarks. 
Analyze the role of heritage in enriching 
the tourist experience. Suggest methods 
to promote and protect local heritage wi-
thin sustainable tourism. Design creative 
multimedia content showcasing local 
heritage and propose sustainable heritage 
management strategies.

Research local heritage stories, artworks, 
and traditions. 
Produce visual and audio content for the 
digital brochure and video guide (photos, 
interviews, narration). 
Collaborate with local experts or cultural 
institutions. Develop conservation recom-
mendations included in the pitch presen-
tation.

Storytelling & Multimedia Production: Stu-
dents narrate historical episodes, legends, 
or interviews with locals. 
Community-Based Learning: Collaboration 
with local artists, historians, or museum 
guides. Art Integration Projects: Visual 
and narrative elements enhance cultural 
interpretation. Creative Process Workshops: 
Image curation, voice recording, artistic 
expression through digital media.

Smartphones or cameras for 
photo and video documentation. 
Editing tools (iMovie, CapCut, 
Canva Video, Clipchamp). 
Local heritage databases, mu-
seum archives, or oral history 
collections. Audio tools for cre-
ating narrations (e.g., Soundtrap, 
Audacity).

Formative: 
Heritage site research reports 
Storyboard drafts for the video
Summative:
Final multimedia segment 
(photo/video/audio) assessed on 
originality, coherence, cultural 
depth 
Pitch presentation section 
proposing heritage conservation 
strategies

Overall Evaluation Strategy Rubric-Based Assessment (aligned with SOLO taxonomy) Each discipline contributes to a shared rubric that assesses: 
Cognitive complexity (from basic identification to creative synthesis) Interdisciplinary integration 
Communication effectiveness (written, visual, oral) 
Authenticity and relevance of proposed solutions
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Learning Unit 2 - Reconnecting with nature and its protection

Class: 3° B LSA - Luigi Di Savoia
Duration: 8 hours
Disciplines covered: Geography, Science, English, Computer Science
Framework: 2030 Agenda, GreenComp Framework, 2024, UNESCO Recommendations
FRAMEWORK LEARNING OUTCOMES

2030 AGENDA UNESCO GREEN GUIDELINE GREENCOMP LANGUAGE SCIENCE AND TECHNOLOGY ECONOMIC AND SOCIAL VET
Goal 2: Ecosystems and biodiver-
sity 
2.6 Reconnecting with nature 
and protecting it

Cognitive, social and emotional 
behavioural

1.3 Nature conservation 
2.2. Critical Thinking 2.3 Fra-
ming the problem 
4. Commitment to sustaina-
bility 
4.2 Collective action

Spread ideas to reconnect 
with nature and protect it 
with appropriate English 
language terminology

Understand environmental 
impacts through greater 
direct contact with nature

It analyzes the relationships 
between chemical use, noise 
and night light, and animal 
life.

Evaluate practical and 
sustainable solutions in the 
context of the discipline 
(dissemination of informa-
tion on natural heritage sites 
to promote green tourism, 
production of eco-friendly 
goods).

Unit Structure English Natural sciences Earth Sciences Computer science

OBJECTIVES Messages on how to recon-
nect with nature and protect 
it

Increase direct contact with 
nature through walks and vi-
sits to natural heritage sites

Reduce the negative impact 
of humans on animal life by 
reducing noise, chemicals or 
light at night

Marketing of green tourism 
in natural heritage sites

FINAL PRODUCT MAKING A VIDEO ABOUT A UNESCO NATURAL HERITAGE SITE AND ITS PROTECTION BY LOCAL ACTIVISTS

LEARNING OUTCOMES Topic 2.6. Reconnecting with 
nature and protecting it

Acquire a vocabulary on the 
theme of reconnection with 
nature. 
Understand relevant litera-
ture, listen to podcasts that 
deal with natural heritage 
sites and their protection by 
activists.

Describe and discuss case 
studies on the protection of 
natural heritage sites. 
Analyze and define the 
water content in local water 
bodies. 
Analyze and identify the 
path of water purification at 
home.

Analyze and recognize the 
impact of humans on the 
lives of animals in the local 
community. 
Research on natural herita-
ge, its biodiversity, proposals 
to change the way of life in 
the community to protect 
nature.

Publicizing and classifying 
natural heritage sites in the 
media, and promoting eco-
tourism, and local ecological 
products.

ACTIVITY Reading and analysis of 
scientific articles in English 
on nature protection. Pre-
sentation of a project on a 
local natural heritage site

Visit to the natural herita-
ge site, to find out how to 
reduce the negative impact 
of human activity on the 
biodiversity of the area and 
promote an ethical attitude 
towards nature. Take water 
samples from local water 
bodies, compare them with 
regulations. Learn how to 
purify water

Elaboration of a presentation 
on how daily habits save or 
damage nature, especially in 
animals (light, noise, pollu-
tion of nature with chemicals 
deriving from daily consump-
tion).

Making a video about a UNE-
SCO natural heritage site 
and its protection by local 
activists. 
SWOT analysis of an ecotou-
rism facility.
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TEACHING METHODOLOGY - Cooperative learning: Students work in groups, creating practical solutions and exchanging ideas. 
- Problem-based learning: Solving real-world problems (e.g., reducing light at night). 
- CLIL: Part of the lessons will be conducted in English to facilitate the learning of the specific language. 
- Interdisciplinary approach: the disciplines interact, developing a global and systemic vision of reconnection with nature. 
- Learning in nature: visiting a natural heritage site.

TOOLS AND RESOURCES - Digital tools: online platforms (google earth, google maps, digital maps). 
- CLIL resources. 
- Teaching material: articles, videos, cases, GreenComp frameworks.

EVALUATION Educational Evaluation: 
- Ongoing class discussions and feedback on relationships and projects. Summative evaluation: 
- Result: interdisciplinary tests, including written and oral tests. 
- Evaluation of the final project (e.g., an advertising campaign, a scientific report).

LEARNING OUTCOMES ACTIVITY TEACHING METHODS TOOLS AND RESOURCES EVALUATION

(ENGLISH) Acquire a vocabulary on the theme of 
reconnection with nature.

Reading and analysis of scientific articles in Engli-
sh on nature protection.

- Problem-based learning: Solving real-world pro-
blems (e.g., reducing light at night). 
- CLIL: Part of the lessons will be conducted in 
English to facilitate the learning of the specific 
language.

- CLIL resources. 
- Teaching material: articles, videos, cases, Green-
Comp frameworks.

Educational Evaluation: 
- Ongoing class discussions and feedback on rela-
tionships and projects. 
Summative evaluation: 
- Result: interdisciplinary tests, including written 
and oral tests.

(NATURAL SCIENCES) Describe and discuss case 
studies on the protection of natural heritage sites.

Visit to the natural heritage site, to find out how to 
reduce the negative impact of human activity on 
the biodiversity of the area and promote an ethical 
attitude towards nature.

- Interdisciplinary approach: the disciplines interact, 
developing a global and systemic vision of recon-
nection with nature. 
- Learning in nature: visiting a natural heritage site.

- Digital tools: online platforms (google earth, goo-
gle maps, digital maps). 
- Teaching material: articles, videos, cases, Green-
Comp frameworks.

Educational Evaluation: 
- Ongoing class discussions and feedback on rela-
tionships and projects. 
Summative evaluation: 
- Result: interdisciplinary tests, including written 
and oral tests.

(EARTH SCIENCES) Analyze and recognize the im-
pact of humans on the lives of animals in the local 
community.

Elaboration of a presentation on how daily habits 
save or damage nature, especially in animals (light, 
noise, pollution of nature with chemicals deriving 
from daily consumption).

- Interdisciplinary approach: the disciplines interact, 
developing a global and systemic vision of recon-
nection with nature. 
- Learning in nature: visiting a natural heritage site.

- Digital tools: online platforms (google earth, goo-
gle maps, digital maps). 
- Teaching material: articles, videos, cases, Green-
Comp frameworks.

Educational Evaluation: 
- Ongoing class discussions and feedback on rela-
tionships and projects. 
Summative evaluation: 
- Result: interdisciplinary tests, including written 
and oral tests.

(IT) Publicizing and classifying natural heritage 
sites in the media, and promoting ecotourism, and 
local ecological products.

Making a video about a UNESCO natural heritage 
site and its protection by local activists.

- Cooperative learning: Students work in groups, 
creating practical solutions and exchanging ideas. 
- Interdisciplinary approach: the disciplines interact, 
developing a global and systemic vision of recon-
nection with nature.

- Digital tools: online platforms (google earth, goo-
gle maps, digital maps). 
- CLIL resources. 
- Teaching material: articles, videos, cases, Green-
Comp frameworks.

Educational Evaluation: 
- Ongoing class discussions and feedback on rela-
tionships and projects. 
Summative evaluation: 
- Result: interdisciplinary tests, including written 
and oral tests. 
- Evaluation of the final project (e.g., an advertising 
campaign, a scientific report).

DEVELOPMENT:  Reconnecting with nature and its protection
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UdA 3 - Reconnecting with Nature and Protecting It
Class: 15-16 years old (ACERBO)
Duration: 8 hours
Disciplines covered: English, Tourism Geography, History, Tourism and Business Disciplines
Framework: 2030 Agenda, GreenComp Framework 2022, UNESCO Green Guidelines
FRAMEWORK LEARNING OUTCOMES

2030 AGENDA UNESCO GREEN GUIDELINE GREENCOMP LANGUAGE SCIENCE AND TECHNOLOGY ECONOMIC AND SOCIAL VET
Goal 2: Ecosystems and biodiver-
sity 
2.6 Reconnecting with nature and 
protecting it

Cognitive, social and emotional 
behavioural

1.3 Nature conservation. 
2.2. Critical thinking 
2.3 Framing the problem. 
4. Commitment to sustainabil-
ity. 
4.2 Class Action.

Spread ideas to reconnect 
with nature and protect it with 
appropriate English language 
terminology

It analyzes the relationships 
between living beings - animals, 
plants and humans.

Understand environ-
mental impacts through 
greater direct contact 
with nature.

Evaluate practical and 
sustainable solutions 
in the context of the 
discipline (dissemination 
of information on natural 
heritage sites to promote 
green tourism and sus-
tainable and innovative 
solutions).

Unit Structure ENGLISH HISTORY TOURIST GEOGRAPHY TOURISM AND BUSI-
NESS DISCIPLINES 

OBJECTIVES Formal and informal messag-
es on how to reconnect with 
nature and protect it.

To increase direct contact with 
nature through walks and activi-
ties in natural heritage sites.

Reduce the negative 
impact of humans on 
animal and plant life with 
environmentally friendly 
activities.

Promotion of green tour-
ism in natural heritage 
sites.

FINAL PRODUCT CREATION OF A DIGITAL WORK ON A LOCAL NATURAL HERITAGE SITE THAT IS AN EXPRESSION OF SUSTAINABLE TOURISM FOR THE COMMUNITY.

LEARNING OUTCOMES Topic 2.6. Reconnect with na-
ture and protect it.

Acquire vocabulary on the 
theme of reconnection with 
nature, by reading and/or lis-
tening to articles or podcasts 
that deal with sites in the con-
text of the sustainable tourism 
offer.

Understand different case stud-
ies in the field of sustainable 
tourism offering.

Analyze the impact of 
humans on the lives of 
animals in the local com-
munity. 
Discovering biodiversity 
in the natural heritage, 
and proposing solutions 
to change the way of 
life in the community, to 
maintain the balance be-
tween nature and tourism 
offer within the sustain-
able tourism offer.

To disseminate natural 
heritage sites in the me-
dia, to promote ecotour-
ism and local ecological 
products as part of the 
sustainable tourism offer.

ACTIVITIES (outdoor learning - 
one day)

Visit to tourist companies (specialized in sustainable tourism) in 
the regional territory and experimentation of individual and group 
workshop activities.

Visits to tourism companies 
that offer: 
· Glamping; 
· workshops and activities in 
farmhouses (also in English); 
· silviculture (tree hugging); 
· Tree house/holiday home.

Visits to tourism companies that 
offer: 
· Glamping; 
· workshops and activities in 
farmhouses (also in English); 
· silviculture (tree hugging); 
· Tree house/holiday home.

Visits to tourism compa-
nies that offer: 
· Glamping; 
· workshops and activities 
in farmhouses (also in 
English); 
· silviculture (tree hug-
ging); 
· Tree 
house/holiday home.

Visits to tourism compa-
nies that offer: 
· Glamping; 
· workshops and activi-
ties in farmhouses (also 
in English); 
· silviculture (tree hug-
ging); 
· Tree 
house/holiday home.
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TEACHING METHODOLOGY - Cooperative learning: Students work in groups, creating practical solutions and exchanging ideas. 
- CLIL: Part of the lessons will be conducted in English to facilitate the learning of the specific language. 
- Interdisciplinary approach: the disciplines interact, developing a global and systemic vision of reconnection with nature 
- Learning in nature: visiting natural heritage sites and tourist facilities integrated into the environment.

TOOLS AND RESOURCES - Digital tools: online platforms (google earth, google maps, digital maps). 
- CLIL resources. 
- Teaching material: articles, videos, cases, GreenComp frameworks.

EVALUATION - Direct observation in outdoor education. 
- Ongoing class discussions and feedback on relationships and projects. 
- Evaluation of the final output (e.g. vlog).
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LEARNING OUTCOMES ACTIVITY TEACHING METHODS TOOLS AND RESOURCES EVALUATION

(ENGLISH) Acquire vocabulary on the 
theme of reconnection with nature, by 
reading and/or listening to articles or pod-
casts that deal with sites in the context of 
sustainable tourism.

Visits to tourism companies that offer: 
· Glamping; 
· workshops and activities in farmhouses 
(also in English); 
· silviculture (tree hugging); 
· Tree house/holiday home.

· Cooperative learning: Students work in groups, 
creating practical solutions and exchanging 
ideas. 
· CLIL: Part of the lessons will be conducted in 
English to facilitate the learning of the specific 
language. 
· Interdisciplinary approach: the disciplines in-
teract, developing a global and systemic vision 
of reconnection with nature 
· Learning in nature: visiting natural heritage 
sites and tourist facilities integrated into the 
environment.

· Digital tools: online platforms (Google 
Earth, Google Maps, digital maps). 
· CLIL resources. 
· Teaching material: articles, videos, cases, 
GreenComp frameworks.

· Direct observation in outdoor educa-
tion. 
· Ongoing class discussions and feed-
back on relationships and projects. 
· Evaluation of the final output (e.g. 
vlog).

(HISTORY) Understand different case 
studies in the field of sustainable tourism 
offering.

Visits to tourism companies that offer: 
· Glamping; 
· workshops and activities in farmhouses 
(also in English); 
· silviculture (tree hugging); 
· Tree house/holiday home.

· Cooperative learning: Students work in groups, 
creating practical solutions and exchanging 
ideas. 
· CLIL: Part of the lessons will be conducted in 
English to facilitate the learning of the specific 
language. 
· Interdisciplinary approach: the disciplines in-
teract, developing a global and systemic vision 
of reconnection with nature 
· Learning in nature: visiting natural heritage 
sites and tourist facilities integrated into the 
environment.

· Digital tools: online platforms (Google 
Earth, Google Maps, digital maps). 
· CLIL resources. 
· Teaching material: articles, videos, cases, 
GreenComp frameworks.

· Direct observation in outdoor educa-
tion. 
· Ongoing class discussions and feed-
back on relationships and projects. 
· Evaluation of the final output (e.g. 
vlog).

(TOURIST GEOGRAPHY) Discovering biodi-
versity in the natural heritage, and propos-
ing solutions to change the way of life in 
the community, to maintain the balance 
between nature and tourism offer within 
the sustainable tourism offer.

Visits to tourism companies that offer: 
· Glamping; 
· workshops and activities in farmhouses 
(also in English); 
· silviculture (tree hugging); 
· Tree house/holiday home.

· Cooperative learning: Students work in groups, 
creating practical solutions and exchanging 
ideas. 
· CLIL: Part of the lessons will be conducted in 
English to facilitate the learning of the specific 
language. 
· Interdisciplinary approach: the disciplines in-
teract, developing a global and systemic vision 
of reconnection with nature 
· Learning in nature: visiting natural heritage 
sites and tourist facilities integrated into the 
environment.

· Digital tools: online platforms (Google 
Earth, Google Maps, digital maps). 
· CLIL resources. 
· Teaching material: articles, videos, cases, 
GreenComp frameworks.

· Direct observation in outdoor educa-
tion. 
· Ongoing class discussions and feed-
back on relationships and projects. 
· Evaluation of the final output (e.g. 
vlog).

(TOURISM AND BUSINESS DISCIPLINES) 
To disseminate natural heritage sites in the 
media, to promote ecotourism and local 
ecological products as part of the sustain-
able tourism offer.

Visits to tourism companies that offer: 
· Glamping; 
· workshops and activities in farmhouses 
(also in English); 
· silviculture (tree hugging); 
· Tree house/holiday home.

· Cooperative learning: Students work in groups, 
creating practical solutions and exchanging 
ideas. 
· CLIL: Part of the lessons will be conducted in 
English to facilitate the learning of the specific 
language. 
· Interdisciplinary approach: the disciplines in-
teract, developing a global and systemic vision 
of reconnection with nature 
· Learning in nature: visiting natural heritage 
sites and tourist facilities integrated into the 
environment.

· Digital tools: online platforms (Google 
Earth, Google Maps, digital maps). 
· CLIL resources. 
· Teaching material: articles, videos, cases, 
GreenComp frameworks.

· Direct observation in outdoor educa-
tion. 
· Ongoing class discussions and feed-
back on relationships and projects. 
· Evaluation of the final output (e.g. 
vlog).

DEVELOPMENT:  Reconnecting with Nature and Protecting It



     Addressing climate misinformation  
     and disinformation

46 - EU GREEN

Learning Unit 4 - Addressing climate disinformation
Class: 15-16 years old - VET
Duration: 8 hours
Disciplines involved: Science, English, Geography, Professional Disciplines
Framework: 2030 Agenda, GreenComp Framework, 2024, Unesco Guidelines
FRAMEWORK LEARNING OUTCOMES

2030 AGENDA UNESCO GREEN GUIDELINE GREENCOMP LANGUAGE SCIENCE AND TECHNOLOGY ECONOMIC AND SOCIAL VET
Goal 13: Take urgent action 
to combat climate change 
and its impacts.

Addressing misconceptions 
and misinformation.

Critical Thinking (4.2.2) 
Problem framing (4.2.3) 
Systems thinking (4.2.1) 
Futures Literacy (4.3.1) 
Political Agency (4.4.1)

Develop the ability to critically 
analyze and effectively com-
municate information about 
climate disinformation in En-
glish, using precise terminology 
and engaging narratives.

Gain a deep understanding of 
how climate disinformation 
impacts public perception and 
policy decisions related to 
climate change and sustain-
ability.

Examine the social dynamics 
and economic interests that 
fuel climate misinformation 
and understand the global and 
local consequences of mis-
information on sustainability 
efforts.

Apply marketing principles to 
design and implement cam-
paigns that effectively counter 
climate 
misinformation and promote 
factual and science-based 
information.

Unit Structure English Sciences Economy Kitchen

OBJECTIVES Discuss climate 
misinformation.

Understanding consensus and 
misinformation on climate 
change.

Exploring the global impacts of 
climate misinformation.

Creating digital content to 
counter climate misinforma-
tion.

FINAL PRODUCT A multimedia presentation or a series of informative blog 
posts aimed at debunking common myths about climate 
change.

“Debunking the myth”, knowing 
how to recognize fake news 
about climate change and its 
consequences.

The consequences of climate 
change on crops and farming 
methods, documentary view-
ing.

Changing trends in mass tour-
ism caused by climate change

How climate change has im-
pacted the availability of food 
in the kitchen.

LEARNING OUTCOMES Topic 4.6. Fighting climate 
disinformation

- Debate and discuss climate 
change, using appropriate sci-
entific and technical vocabu-
lary. 
- Critically evaluate the lan-
guage used by the media to 
describe climate change. 
- Effectively argue for discrep-
ancies between climate myths 
and scientific facts.

- Identify and correct the most 
common 
misconceptions about climate 
change. 
- Demonstrate understanding 
of the evidence of climate 
change through presentations 
and reports. 
- Evaluate the scientific meth-
ods used in climate research 
to distinguish between valid 
and imperfect studies.

- Learn the role of geographic 
information in the spread or 
debunking of climate disinfor-
mation. 
- To know the global effects of 
climate change and correlate 
them with disinformation 
trends. 
- Argue case studies on 
regional climate impacts and 
the misinformation associated 
with them.

- To show how our food choices 
affect greenhouse gas emis-
sions and climate change. 
- Recognize false or mislead-
ing claims about the climate 
crisis and its relationship to 
food.

ACTIVITY - Participate in structured 
debates on climate disinforma-
tion.

- Investigate case studies of 
popular climate myths and the 
science that debunks them.

- Mapping the sources and dis-
semination of climate misin-
formation in different regions.

- Design and develop a digital 
campaign focused on educat-
ing the public to encourage the 
consumption of seasonal, local 
and ethically sourced foods, 
reducing food waste.

TOPIC: Addressing climate misinformation and disinformation
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TEACHING METHODS - Cooperative learning: Students collaborate on researching and presenting various aspects of climate misinformation. 
- Problem-based learning: addressing specific cases of disinformation and developing strategies to counter them. 
- CLIL: To deliver content in English, focusing on climate science and media literacy. 
- Interdisciplinary approach: Combines insights from science, geography, and digital media to provide a comprehensive understand-
ing of climate misinformation. 
- Debate and discussion: Encourage dynamic exchanges on climate issues to hone critical thinking and argumentation skills.

TOOLS AND RESOURCES - Digital tools: Content creation software and platforms to create blogs, videos, or social media content. 
- Educational materials: scientific articles, media reports, and fact-checking websites. 
- Framework: Integrate the GreenComp principles and the UNESCO guidelines on disinformation.

EVALUATION Educational: 
- continuous feedback during the research and content creation phases. Summative: 
- Evaluate final media presentations or blog posts based on their accuracy, creativity, and impact.

LEARNING OUTCOMES ACTIVITY TEACHING METHODS TOOLS AND RESOURCES EVALUATION

Learn the role of geographic information in the 
spread or debunking of climate disinformation. 
To know the global effects of climate change and 
correlate them with disinformation trends. Argue 
case studies on regional climate impacts and the 
misinformation associated with them. 

(economy)
Mapping the origins and impacts of 
the most pervasive climate myths. 
Mapping the sources and dissemination of 
climate misinformation in different regions. 
Mapping the global effects of climate 
change and correlating them with disinfor-
mation trends.

Teach students to use simple online 
mapping tools to monitor where cli-
mate misinformation is spreading. This 
method makes the economy engaging 
by connecting it to real-world prob-
lems.

Tool: Google My Maps - This tool allows 
students to create custom maps, making 
it easy to visually monitor the spread of 
misinformation. It integrates well with the 
mapping task and is easy to use.

Students will present their personalized 
maps showing the spread of climate 
misinformation. The evaluation will fo-
cus on the accuracy of the interpretation 
of the data and the clarity of its presen-
tation.

Identify and correct the most common 
misconceptions about climate change. 
Demonstrate understanding of the evidence of cli-
mate change through presentations and reports. 
Evaluate the scientific methods used in climate 
research to distinguish between valid and imper-
fect studies.

(Science)
Investigate case studies of climate myths 
and prepare a factual refutation based on 
scientific evidence.

Participatory lesson. Debate. Resource: Skeptical Science – This web-
site provides clear explanations of climate 
change myths and the science that debunks 
them, perfect for young students to use in 
their research and investigations.

Each student or group will present their 
findings about a climate myth they have 
studied. The evaluations will consider 
the use of scientific evidence to support 
their arguments and the completeness 
of their investigation.

To show how our food choices affect green-
house gas emissions and climate change. 
Recognize false or misleading claims about the 
climate crisis and its relationship to food.

(kitchen)
Design and develop a digital campaign fo-
cused on educating the public to encour-
age the consumption of seasonal, local 
and ethically sourced foods, reducing food 
waste.

Show students how to use basic me-
dia tools to create short videos or blog 
posts that debunk climate myths. This 
hands- on approach will help them ex-
press their creativity and learn valuable 
digital skills.

Tool: Adobe Spark – This is an easier alter-
native to Adobe Premiere, tailored for young 
users to create videos, web pages, and 
graphics effortlessly. It supports the digital 
storytelling aspect of their projects.

Students will present their multimedia 
projects to the class. They will be evalu-
ated on creativity, technical skills in the 
use of digital tools and the effectiveness 
of their messages in debunking climate 
myths.

Debate and discuss climate change, using ap-
propriate scientific and technical vocabulary. 
- Critically evaluate the language used 
by the media to describe climate change. 
- Effectively argue for discrepancies between cli-
mate myths and scientific facts.

(English)
Develop and refine content for blogs or pre-
sentations, focusing on clarity, accuracy, 
and persuasiveness in English.

Class debates and group discussions 
to improve language fluency and argu-
ment skills.

Resource: TED-Ed - This platform offers ed-
ucational videos on a variety of topics, in-
cluding climate change, which can serve as 
great starting points for classroom debates 
and enhance discussion with credible infor-
mation.

Students will participate in a structured 
debate on a climate change topic. They 
will be assessed on the basis of lan-
guage use, argumentation skills and the 
ability to interact with opposing points of 
view constructively.

DEVELOPMENT:  Addressing climate disinformation
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Learning unit Addressing climate disinformation

Class: 15-16 years old – VET

Duration: 8 hours

Disciplines involved: Science, English, Geography, Professional Disciplines

Framework: 2030 Agenda, GreenComp Framework, 2024, Unesco Guidelines

FRAMEWORK LEARNING OUTCOMES

2030 AGENDA UNESCO GREEN GUIDELINE GREENCOMP LANGUAGE SCIENCE AND TECHNOLOGY ECONOMIC AND SOCIAL VET
Goal 13: Take urgent ac-
tion to combat climate 
change and its impacts.

Addressing misconcep-
tions and misinformation.

Critical Thinking (4.2.2) 
Problem framing (4.2.3) 
Systems thinking (4.2.1) 
Futures Literacy (4.3.1) 
Political Agency (4.4.1)

Develop the ability to critically 
analyze and effectively commu-
nicate information about climate 
disinformation in English, using 
precise terminology and engaging 
narratives.

Gain a deep understanding of how 
climate disinformation impacts 
public perception and policy deci-
sions related to climate change and 
sustainability.

Examine the social dynamics 
and economic interests that 
fuel climate misinformation and 
understand the global and local 
consequences of misinforma-
tion on sustainability efforts.

Apply marketing principles to 
design and implement cam-
paigns that effectively counter 
climate misinformation and 
promote factual and sci-
ence-based information.

Unit Structure Languages: English Sciences Geography Marketing

OBJECTIVES Discuss climate misinformation. Understanding consensus and mis-
information on climate change.

Exploring the global impacts of 
climate misinformation.

Creating digital content to 
counter climate misinforma-
tion.

FINAL PRODUCT A multimedia presentation or a series of informative blog posts aimed at debunking common myths about climate change.

LEARNING OUTCOMES Topic 4.6. Fighting climate 
disinformation

Engage debates and discussions 
on climate change, using appro-
priate scientific and technical 
vocabulary. 
tag. Critically evaluate the lan-
guage used by the media to de-
scribe climate change. 
. Effectively emphasize the dis-
crepancies between climate myths 
and scientific facts.

. Identify and correct the most com-
mon misconceptions about climate 
change. 
. Demonstrate understanding of the 
evidence of climate change through 
presentations and reports. 
. Evaluate the scientific methods 
used in climate research to distin-
guish between valid and imperfect 
studies.

Analyze the role of geographic 
information in the spread or 
debunking of climate disinfor-
mation. 
Mapping the global effects of 
climate change and correlat-
ing them with disinformation 
trends. 
Examine case studies on region-
al climate impacts and associ-
ated disinformation.

- Apply digital marketing skills 
to drive actionable insights into 
climate change. 
Analyze the effectiveness 
of different digital content 
formats in changing the public 
perception of climate change.

ACTIVITY Participate in structured debates 
on climate disinformation.

Investigate case studies of popular 
climate myths and the science that 
debunks them.

Mapping the sources and dis-
semination of climate misinfor-
mation in different regions.

design and develop a digital 
campaign focused on educat-
ing the public on climate facts.

TEACHING METHODS - Cooperative learning: Students collaborate on researching and presenting various aspects of climate misinformation. 
- Problem-based learning: addressing specific cases of disinformation and developing strategies to counter them. 
- CLIL: To deliver content in English, focusing on climate science and media literacy. 
- Interdisciplinary approach: Combines insights from science, geography, and digital media to provide a comprehensive understanding of climate misinformation. 
- Debate and discussion: Encourage dynamic exchanges on climate issues to hone critical thinking and argumentation skills.

TOOLS AND RESOURC-
ES

- Digital tools: Content creation software and platforms to create blogs, videos, or social media content. 
- Educational materials: scientific articles, media reports, and fact-checking websites. 
- Framework: Integrating GreenComp principles and UNESCO guidelines on disinformation

EVALUATION AND AS-
SESSMENT

Educational: Continuous feedback during the research and content creation phases. 
Summary: Evaluate your final media presentations or blog posts based on their accuracy, creativity, and impact.
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LEARNING OUTCOMES ACTIVITY TEACHING METHODS TOOLS AND RESOURCES EVALUATION

Mapping the global effects of climate 
change and correlating them with disinfor-
mation trends. 
Examine case studies on regional climate 
impacts
and associated
disinformation

Mapping the origins and impacts of the 
most pervasive climate myths. (Envi-
ronment and Land Management) 
Students will present their personal-
ized maps showing
the spread of climate
misinformation.

teach students to use simple 
online mapping tools to monitor 
where climate misinformation is 
spreading. This method makes ge-
ography engaging by connecting it 
to real-world problems.

Google My Maps – This tool allows students to 
create custom maps, making it easy to visually 
track the spread of misinformation. It inte-
grates well with the mapping task and is easy 
to 
use.

The evaluation will focus on the accuracy of the 
interpretation of the data a clarity of the students’ 
presentation.

Identify and correct the 
most common
misconceptions about
climate change. . Demonstrate
understanding of the
evidence of climate change
through presentations and
reports. . Evaluate the scientific
methods used in climate
research to distinguish
between valid and imperfect
studies.

Analyze case studies on climate myths 
and prepare a factual refutation based 
on scientific evidence. (Agricultural 
Biotechnology) 
Each student or group will present 
their findings about a climate myth 
they have studied.

Guide students through the 
process of investigating climate 
myths using basic research and 
fact-checking. This method em-
phasizes hands-on learning and 
encourages curiosity and skepti-
cism.

Resource: Skeptical Science – This website 
provides clear explanations of climate change 
myths and the science that debunks them, 
perfect for young students to use in their re-
search and investigations.

The evaluations will consider the use of scientific 
evidence to support their and the completeness of 
their investigation.

Apply digital marketing skills to drive ac-
tionable insights into climate
change. Analyze the effectiveness of
different digital content
formats in changing the
public perception of climate
change.

Create digital presentations or blog 
posts that address and debunk climate 
change myths. (VET)
Students will present their
multimedia projects to the
class.

Show students how to use basic 
media tools to create short videos 
or blog posts that debunk climate 
myths. This hands-on approach 
will help them express their cre-
ativity and learn valuable digital 
skills.

Adobe Spark – This is an easier alternative 
to Adobe Premiere, tailored for young users 
to create videos, web pages, and graphics 
effortlessly. It supports the digital storytelling 
aspect of their projects.

They will be evaluated on creativity, technical 
skills in the use of digital too effectiveness of their 
messages in debunking climate myths.

Engage in debates and discussions on cli-
mate change, using appropriate scientific 
and technical vocabulary. 
tag. 
Critically evaluate the language used by 
the media to describe climate change. . 
Effectively emphasize the discrepancies 
between climate myths and scientific 
facts.

Develop and refine content for blogs or 
presentations, focusing on clarity, ac-
curacy, and persuasiveness in English. 
(ENGLISH) 
Students will participate in a struc-
tured debate on a climate change 
topic.

Use classroom debates and group 
discussions to help students 
practice expressing their thoughts 
on climate change in English. 
Focus on building their confidence 
in using language to argue and 
persuade.

TED-Ed – This platform offers educational 
videos on a variety of topics, including climate 
change, which can serve as great starting 
points for classroom debates and enhance 
discussion with credible information.

They will be assessed on the basis of language 
use, argumentation skills an to interact with op-
posing points of view constructively.

DEVELOPMENT:  Addressing climate disinformation
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LU 3 CLIMATE MIS/DISINFORMATION

Tourism in the Age of Climate Truth: Tackling Misinformation for a Sustainable Future

CLASS 3 SEC. A TECHNICAL ECONOMIC TOURISM INSTITUTE A.ARGOLI

Duration: 8 hours

Disciplines involved: Science, English, Geography, Professional Disciplines
FRAMEWORK LEARNING OUTCOMES

2030 AGENDA UNESCO GREEN 
GUIDELINE

GREENCOMP LANGUAGE SCIENCE AND TECHNOLOGY ECONOMIC AND SOCIAL VET

Understand and use key vocabulary 
related to climate change and misin-
formation 
Analyze news articles, blogs, and social 
media posts for misinformation pat-
terns 
Develop persuasive arguments and 
write informative pieces about clima-
te-conscious tourisT

Examine the economic conse-
quences of climate misinforma-
tion on global tourism 
Evaluate sustainable business 
models and eco- tourism initiati-
ves 
Discuss how climate awareness 
can be used as a tourism marke-
ting strategy

Identify regions most affected by cli-
mate change and their tourism implica-
tions 
Examine case studies of destinations 
adapting to climate change challenges 
Compare governmental policies and 
international efforts to fight climate 
misinformation

Explore artistic and cultural representations of 
climate change and their role in raising aware-
ness 
Create visual campaigns (posters, social media 
content) to promote responsible tourism 
Analyze how heritage sites are impacted by 
climate change

Unit Structure ENGLISH HISTORY TOURIST GEOGRAPHY TOURISM AND BUSINESS DISCIPLINES 

OBJECTIVES Acquire and use specific vocabulary 
related to climate change and sustai-
nable tourism. 
Analyze authentic texts (articles, 
reports, social media posts) to identify 
climate misinformation. 
Write persuasive messages, brochures, 
and digital content to raise awareness 
among tourists. 
Present and defend arguments in 
fluent English during the final campai-
gn

Examine the economic impact of 
climate misinformation on touri-
sm destinations. 
Analyze the role of tourism mar-
keting in promoting eco- sustai-
nable travel. 
Evaluate sustainable business 
strategies, comparing real-world 
economic models. 
Identify actions taken by compa-
nies and governments to counter 
climate misinformation in the 
tourism sector.

Explore tourist destinations most af-
fected by climate change. 
Analyze maps and geographic data to 
understand climate evolution in tourism 
regions. 
Compare international environmental 
policies and their impact on tourism. 
Examine sustainable tourism as a 
response to global climate change 
challenges.

Study artistic representations of climate chan-
ge and responsible tourism. 
Create visual content (posters, videos, brochu-
res, infographics) for the awareness campaign. 
Analyze how cultural heritage is impacted by 
climate change. 
Use art as a tool for social communication to 
counter climate-related fake news.

FINAL PRODUCT Students will create a multimedia campaign promoting climate- conscious tourism. 
Divided into groups, they will research and debunk common climate misinformation affecting tourism destinations. Using findings from English, Economic and Tourism Sciences, Tourism Geography, and 
Art and Territory, they will design brochures, social media posts, short videos, or infographics that educate travelers on responsible tourism practices
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LEARNING OUTCOMES Understand and use specialized termi-
nology related to climate change and 
sustainable tourism. 
Identify and analyze fake news and mi-
sinformation about climate in authen-
tic texts and social media. 
Develop persuasive writing skills to 
create informative content (brochures, 
articles, social media posts). Improve 
oral communication, defending argu-
ments about responsible tourism in 
English. 
Use fact-checking strategies to verify 
information on climate change.

Analyze the economic impact of 
climate misinformation on global 
tourism. Examine sustainable 
business models in tourism and 
their economic effects. Assess 
the importance of transparency 
and reliability in tourism marke-
ting strategies. 
Study the role of tourism agen-
cies and governments in pro-
moting eco-sustainable travel. 
Propose adaptation strategies for 
destinations affected by climate 
change.

Analyze the effects of climate chan-
ge on vulnerable tourist destinations. 
Examine geographic data to identify 
environmental impacts on global touri-
sm areas. Study environmental policies 
of different nations and their impact on 
tourism. Compare adaptation strategies 
used by cities and territories facing 
climate change. 
Integrate geographic data into tourism 
decision-making to promote responsi-
ble travel.

Explore artistic representations of climate 
change and sustainable tourism. Create visual 
content (posters, videos, infographics) to raise 
awareness on the topic. 
Analyze how cultural and historical heritage is 
affected by climate change. 
Study the use of art as a tool for activism and 
environmental awareness. 
Apply artistic techniques to communicate com-
plex concepts related to sustainable tourism.

ACTIVITY Breaking the Climate Myths Studen-
ts will analyze articles, social media 
posts, and videos to identify fake news 
and misinformation techniques about 
climate change in tourism. 
Writing for Climate Awareness Cre-
ating written content (brochures, 
articles, social media posts) to educate 
tourists and debunk climate-related 
myths. 
Speaking & Debate Simulation of a de-
bate where students defend positions 
on sustainable tourism and counter 
misinformation.

Case Studies on Sustainable 
Tourism Analysis of real- world 
examples of destinations that 
have adopted sustainable econo-
mic models to address climate 
change challenges. 
Marketing Against Misinformation 
Creating tourism communication 
strategies to promote transpa-
rency and debunk climate myths 
within the industry. 
Designing Sustainable Tourism 
Packages Students will develop 
eco-friendly and responsible tra-
vel packages to attract conscious 
travelers.

Mapping Climate Change & Tourism 
Study and creation of geographic maps 
highlighting the tourism areas most 
affected by climate change. 
Comparing Environmental Policies 
Analysis of national and international 
policies aimed at combating climate 
change and misinformation in tourism. 
Sustainable Travel Itineraries Designing 
tourism itineraries based on sustainabi-
lity criteria and reducing environmental 
impact.

Visual Storytelling for Climate Truth Creating 
posters, infographics, and visual content to 
raise awareness about the connection between 
tourism and climate change. 
Social Media Awareness Campaign Production 
of videos and digital posts to counter climate 
misinformation and promote sustainable touri-
sm. 
Art and Heritage at Risk Research and analysis 
of artworks and historical sites threatened by 
climate change, with proposals for their preser-
vation.

TEACHING METHODOLOGY Inquiry-Based Learning, Project-Based Learning (PBL), Case Study Method, Debate, Digital Storytelling & Multimedia Production, Role-Playing & Simulations, Cooperati-
ve & Peer Learning.

TOOLS AND RESOURCES Canva - Google Slides / Microsoft PowerPoint - StoryMapJS / Google My Maps Wordwall / Quizlet / Kahoot - DeepL - YouTube Channels 
Istat / Eurostat / Regione Abruzzo, UNESCO / WWF / Legambiente Google Earth, Google Earth

EVALUATION Formative Assessment (During the Learning Process) Authentic Assessment (Final Product) 
Subject-Specific Assessment 
Key Competence Assessment
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LEARNING OUTCOMES ACTIVITY TEACHING METHODS TOOLS AND RESOURCES EVALUATION

English Recognize and identify key climate- rela-
ted misinformation in tourism contexts. 
Compare and contrast different sources 
of climate misinformation in tourism, 
evaluating their impact on travelers’ 
behavior. 
Synthesize findings from multiple sour-
ces to create a clear, effective commu-
nication strategy that debunks misinfor-
mation. 
Develop a multimedia brochure or social 
media post in English that uses persuasi-
ve language to challenge misconceptions 
and promote climate-conscious tourism 
practices.

Research and compile examples of 
climate misinformation that af-
fect tourism, such as claims about 
“carbon-neutral” destinations or the 
environmental impact of certain 
tourist activities. 
Write a short argumentative essay 
or social media post that explains 
why these claims are misleading and 
proposes better alternatives. 
Work in groups to create a multilin-
gual brochure or video (in English) 
that debunks a piece of common 
tourism misinformation, incorpora-
ting facts and statistics.

Task-based Learning: Students will engage in 
specific, real-world tasks such as writing an 
argumentative essay or creating a social media 
post, focusing on climate-conscious tourism 
and misinformation. This method encourages 
active learning through problem-solving. 
Collaborative Learning: Students will work in 
groups to research, draft, and critique each 
other’s work. Peer feedback allows them to refi-
ne their communication skills and deepen their 
understanding of the topic. 
Flipped Classroom: Students will study articles 
and videos about climate misinformation as ho-
mework and then discuss their findings in class, 
facilitating more in-depth, reflective learning.

Online Research Tools: Google Scholar, 
JSTOR, and other academic databases 
for finding credible sources on tourism 
misinformation and climate change. 
Google Docs (for collaborative writing 
and feedback) and Grammarly (for lan-
guage and grammar assistance). 
Social Media Platforms: Instagram, 
Twitter, and Canva (for creating visual 
content and social media posts promo-
ting responsible tourism).

Formative Assessment: Peer 
reviews and teacher fee-
dback on drafts of written 
content (essays, social me-
dia posts) to ensure under-
standing and improvement 
over time. 
Summative Assessment: The 
final multimedia product 
(brochure, post, or video) and 
a brief reflective essay that 
explains the choices made 
in their communication 
strategy.

CORPORATE 
TOURISM DISCI-
PLINES

Identify the economic and environmen-
tal implications of irresponsible tourism 
practices. 
List strategies and policies that can pro-
mote climate-conscious tourism while 
sustaining local economies. 
Analyze the economic impact of climate- 
conscious tourism on local businesses 
and communities. 
Design an infographic that illustrates 
the economic benefits of sustainable 
tourism, highlighting how it can balance 
environmental protection and economic 
growth.

Analyze case studies of destinations 
that have adopted sustainable tou-
rism practices and assess their eco-
nomic and environmental outcomes. 
Organize a class debate on the 
economic trade-offs between mass 
tourism and sustainable tourism, fo-
cusing on the role of tourism policies 
and industry practices. 
Design an infographic that shows 
how responsible tourism can benefit 
both local economies and the envi-
ronment.

Case-based Learning: Students will analyze re-
al-world case studies of destinations that have 
either suffered from unsustainable tourism or 
successfully implemented climate- conscious 
tourism strategies. 
Problem-based Learning (PBL): Using a re-
al-world tourism-related issue (e.g., environ-
mental impact of mass tourism), students will 
propose solutions that balance economic bene-
fits with environmental sustainability. 
Lecture and Discussion: Provide foundational 
knowledge about the economics of tourism, 
followed by a discussion of how sustainable 
tourism can be integrated into local economies.

Case Study Platforms: Harvard Busi-
ness Publishing Education or World 
Tourism Organization (UNWTO) reports, 
which provide in- depth case studies 
on sustainable tourism. 
Infographic Design Tools: Canva, 
Piktochart (for designing infographics 
that highlight the economic impact of 
sustainable tourism). 
Data Analysis Tools: Google Sheets or 
Microsoft Excel to analyze 
and visualize data related to tourism’s 
economic impact (e.g., tourism revenue 
vs. environmental costs).

Formative Assessment: 
Group discussions and short 
reports on assigned case 
studies. 
Summative Assessment: The 
infographic created by each 
group that presents both 
the economic benefits of 
responsible tourism and its 
environmental advantages.

TOURIST GEO-
GRAPH Y

Identify key geographic regions where 
tourism has a significant impact on the 
environment and climate. 
Describe how various geographic regions 
are affected by different forms of tourism 
and climate change. 
Explain the interconnections between 
tourism, climate change, and geographic 
features such as natural resources, 
ecosystems, and urban spaces. 
Create a map or interactive digital tool 
that showcases regions at risk from tou-
rism-related environmental degradation, 
while suggesting responsible tourism 
practices for each.

Research specific tourist destina-
tions and create a map highlighting 
areas that are especially vulnerable 
to climate change and over-tourism. 
Present a case study of a region 
where tourism has both positive and 
negative impacts on the local geo-
graphy (e.g., coastal erosion, defore-
station). 
In groups, design a geographic touri-
sm strategy that minimizes envi-
ronmental impact while maximizing 
educational and cultural benefits for 
tourists.

Fieldwork and Virtual Field Trips: If possible, 
arrange a field visit to a local tourism site to 
observe firsthand the geographical and environ-
mental impact of tourism. 
Alternatively, virtual field trips using Google Ear-
th or specialized tourism geography platforms. 
Geographic Information Systems (GIS): Intro-
duce GIS tools to students for mapping the 
environmental impact of tourism and analyzing 
areas most at risk due to climate change and 
over-tourism. 
Interactive Learning: Use maps, simulations, 
and interactive discussions to help students un-
derstand the spatial and environmental aspects 
of tourism.

Google Earth and ArcGIS: For mapping 
and analyzing tourism hotspots and 
their environmental impacts. 
Tourism and Environmental Impact 
Reports: Research papers 
and online databases, such as the 
UNWTO and the World Resources 
Institute, that provide data and reports 
on tourism’s impact on geography and 
climate. 
Mapping Tools: Google My Maps or 
ArcGIS Story Maps for students to 
create customized maps for their final 
projects.

Formative Assessment: 
Class presentations on 
specific geographical re-
gions that discuss tourism’s 
impact on the environment, 
incorporating maps and data. 
Summative Assessment: The 
final project that includes a 
map, analysis, and proposed 
solutions to mitigate touri-
sm’s environmental effects 
on geographic locations.

DEVELOPMENT:  CLIMATE MIS/DISINFORMATION
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ART AND LOCAL 
HERITAGE

Recognize the role of local art and heri-
tage in tourism and how it can be used to 
promote sustainable practices. 
Describe how art and cultural heritage 
can be integrated into campaigns promo-
ting responsible tourism. 
Analyze how tourism can impact local 
heritage sites, both positively and nega-
tively, and propose solutions that protect 
cultural assets. 
Design a visual campaign (such as a se-
ries of posters or a video) that uses local 
art to raise awareness about the impor-
tance of preserving cultural heritage in 
the face of climate change and mass 
tourism.

Investigate local heritage sites and 
traditional art forms, and explore 
how tourism impacts them (both 
positively and negatively). 
Work in groups to create a multi-
media piece (poster, short video, 
digital artwork) that uses local art to 
communicate a message about the 
importance of preserving cultural 
heritage. 
Organize a small exhibition or online 
gallery that showcases how art can 
be used to educate tourists about 
the importance of protecting cultural 
and environmental resources.

Project-based Learning (PBL): Students will 
create an art project (poster, short video, or digi-
tal artwork) that promotes responsible tourism 
while highlighting the importance of protecting 
local heritage. 
Cultural Analysis: Students will analyze exam-
ples of art, both contemporary and traditional, 
that have been used to raise awareness about 
environmental and cultural issues. 
Collaborative Workshops: Students will engage 
in workshops where they collaborate to create 
their final artistic projects while discussing how 
art can communicate messages of sustainabili-
ty and heritage preservation.

Art Creation Tools: Adobe Spark or Can-
va for creating visual content (posters, 
videos, digital artwork). 
Heritage and Art Databases: UNESCO’s 
World Heritage site and various local 
cultural archives to understand the 
importance of preserving heritage. 
Video Editing Software: iMovie, Adobe 
Premiere Rush, or other video editing 
tools for students creating short pro-
motional videos

Formative Assessment: 
Students will submit drafts 
of their art projects (posters, 
video storyboards) for fee-
dback. 
Summative Assessment: The 
final art project that integra-
tes local heritage and clima-
te-conscious tourism. 
Additionally, a brief written 
explanation of how their pie-
ce communicates the mes-
sage of responsible tourism.



     Addressing climate misinformation  
     and disinformation

54 - EU GREEN

Learning Unit 3 - Addressing climate disinformation
Class: 3°B LSA – Luigi Di Savoia
Duration: 8 hours
Disciplines involved: Geography, Science, English, Computer Science
Framework: 2030 Agenda, GreenComp Framework, 2024, Unesco Guidelines
FRAMEWORK LEARNING OUTCOMES

2030 AGENDA UNESCO GREEN GUIDELINE GREENCOMP LANGUAGE SCIENCE AND TECHNOLOGY ECONOMIC AND SOCIAL VET
Goal 13: Take urgent ac-
tion to combat climate 
change and its impacts.

Addressing misconcep-
tions and misinformation.

Critical Thinking (4.2.2) 
Problem framing (4.2.3) 
Systems thinking (4.2.1) 
Futures Literacy (4.3.1) 
Political Agency (4.4.1)

Develop the ability to critically 
analyze and effectively commu-
nicate information about climate 
disinformation in English, using 
precise terminology and engag-
ing narratives.

Gain a deep understanding of 
how climate 
disinformation impacts public 
perception and policy decisions 
related to climate change and 
sustainability.

Examine the social dynamics 
and economic interests that 
fuel climate misinformation and 
understand the global and local 
consequences of misinforma-
tion on sustainability efforts.

Apply marketing principles to design 
and implement campaigns that 
effectively counter climate misin-
formation and promote factual and 
science-based information.

Unit Structure Languages: English Natural sciences Earth Sciences Computer science 

OBJECTIVES Discuss climate misinformation. Understanding consensus and 
misinformation on climate 
change.

Exploring the global impacts of 
climate misinformation.

Creating digital content to counter 
climate misinformation.

FINAL PRODUCT A multimedia presentation or a series of informative blog posts aimed at debunking common myths about climate change.

LEARNING OUTCOMES Topic 4.6. Fighting climate disinformation Discuss in debates and compar-
isons on climate change, using 
appropriate scientific and tech-
nical vocabulary. 
Critically evaluate the language 
used by the media to describe 
climate change. Effectivly 
emphasize the discrepancies 
between climate myths and 
scientific facts.

Identify and correct the most 
common misconceptions about 
climate change. 
Demonstrate understanding of 
the evidence of climate change 
through presentations and 
reports. Evaluate the scien-
tific methods used in climate 
research to distinguish between 
valid and imperfect studies.

Analyze the role of geographic 
information in the spread or 
debunking of climate disinfor-
mation. 
Mapping the global effects of 
climate change and correlating 
them with disinformation trends. 
Examine case studies on region-
al climate impacts and associ-
ated disinformation.

Apply digital marketing skills to drive 
actionable insights into climate 
change. 
Analyze the effectiveness of differ-
ent digital content formats in chang-
ing the public perception of climate 
change.

ACTIVITY - Participation in structured de-
bates on climate disinformation.

- Investigation of case studies 
of popular climate myths and 
the science that debunks them.

- Mapping sources and spread-
ing climate 
disinformation across regions.

- Design and development of a digital 
campaign focused on educating the 
public on climate facts.

TEACHING METHODS - Cooperative learning: Students collaborate on researching and presenting various aspects of climate misinformation. 
- Problem-based learning: addressing specific cases of disinformation and developing strategies to counter them. 
- CLIL: To deliver content in English, focusing on climate science and media literacy. 
- Interdisciplinary approach: Combines insights from science, geography, and digital media to provide a comprehensive understanding of climate misinformation. 
- Debate and discussion: Encourage dynamic exchanges on climate issues to hone critical thinking and argumentation skills.

TOOLS AND RESOURCES - Digital tools: Content creation software and platforms to create blogs, videos, or social media content. 
- Educational materials: scientific articles, media reports, and fact-checking websites. 
- Framework: Integrate the GreenComp principles and the UNESCO guidelines on disinformation.

EVALUATION Formative (Educational) Evaluation: 
- continuous feedback during the research and content creation phases. Summative evaluation: 
- Evaluate your final multimedia presentations or blog posts based on their accuracy, creativity, and impact.
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LEARNING OUTCOMES ACTIVITY TEACHING METHODS TOOLS AND RESOURCES EVALUATION

(ENGLISH) Discuss in debates and compar-
isons on climate change, using appropriate 
scientific and technical vocabulary.

Participation in structured debates on cli-
mate disinformation.

- Problem-based learning: addressing spe-
cific cases of disinformation and develop-
ing strategies to counter them. 
- CLIL: To deliver content in English, focus-
ing on climate science and media literacy.

- Digital tools: Content creation software 
and platforms to create blogs, videos, or 
social media content. 
- Educational materials: scientific articles, 
media reports, and fact- checking websites.

Formative (Educational) Evaluation: 
- continuous feedback during the research 
and content creation phases.

(NATURAL SCIENCES) Identify and correct 
the most common misconceptions about 
climate change.

Investigation of case studies of popular cli-
mate myths and the science that debunks 
them.

- Problem-based learning: addressing spe-
cific cases of disinformation and develop-
ing strategies to counter them. 
- Interdisciplinary approach: Combines in-
sights from science, geography, and digital 
media to provide a comprehensive under-
standing of climate misinformation. 
- Debate and discussion: Encourage 
dynamic exchanges on climate issues to 
hone critical thinking and argumentation 
skills.

- Digital tools: Content creation software 
and platforms to create blogs, videos, or 
social media content. 
- Educational materials: scientific articles, 
media reports, and fact- checking websites. 
- Framework: Integrate the GreenComp 
principles and the UNESCO guidelines on 
disinformation.

Formative (Educational) Evaluation: 
- continuous feedback during the research 
and content creation phases.

(EARTH SCIENCES) Analyze the role of 
geographic information in the spread or 
debunking of climate disinformation.

Mapping sources and spreading climate 
disinformation across regions.

- Cooperative learning: Students collabo-
rate on researching and presenting various 
aspects of climate misinformation. 
- Interdisciplinary approach: Combines in-
sights from science, geography, and digital 
media to provide a comprehensive under-
standing of climate misinformation. 
- Debate and discussion: Encourage 
dynamic exchanges on climate issues to 
hone critical thinking and argumentation 
skills.

- Digital tools: Content creation software 
and platforms to create blogs, videos, or 
social media content. 
- Educational materials: scientific articles, 
media reports, and fact- checking websites. 
- Framework: Integrate the GreenComp 
principles and the UNESCO guidelines on 
disinformation.

Formative (Educational) Evaluation: 
- continuous feedback during the research 
and content creation phases.

(IT) Apply digital marketing skills to pro-
mote concrete information on climate 
change.

Design and development of a digital cam-
paign focused on educating the public on 
climate facts.

- Interdisciplinary approach: Combines in-
sights from science, geography, and digital 
media to provide a comprehensive under-
standing of climate misinformation.

- Digital tools: Content creation software 
and platforms to create blogs, videos, or 
social media content.

Formative (Educational) Evaluation: 
- continuous feedback during the research 
and content creation phases. 
Summative evaluation: 
- Evaluate your final multimedia presenta-
tions or blog posts based on their accuracy, 
creativity, and impact.

DEVELOPMENT:  Addressing climate disinformation
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Learning Unit 5 - Addressing Climate Disinformation
Class: 15-16 years old (ACERBO)
Duration: 8 hours
Disciplines involved: English, Tourism Geography, History, Tourism and Business Disciplines
Framework: 2030 Agenda, GreenComp Framework 2022, Unesco Green Guidelines
FRAMEWORK LEARNING OUTCOMES

2030 AGENDA UNESCO GREEN GUIDELINE GREENCOMP LANGUAGE SCIENCE AND TECHNOLOGY ECONOMIC AND SOCIAL VET
Goal 13: Take urgent action to 
combat climate change and 
its impacts.

Addressing misconceptions 
and misinformation. 
Topic 4.6. Fighting climate 
disinformation

(4.2.1) Systems thinking. 
(4.2.2) Critical thinking. (4.2.3) 
Classification of the pro-
blems. 
(4.3.1) Futures Literacy. 
(4.4.1) Political agency.

Develop the ability to analyze 
and communicate climate 
information/disinformation in 
English using public speaking 
(microconferencing).

Gain an understanding of how 
climate disinformation im-
pacts public perception and 
policy decisions related to 
climate change and sustaina-
bility.

Examine the social dynamics 
fueling climate 
misinformation and under-
stand the global and local 
consequences of misinforma-
tion on sustainability efforts.

Apply sustainability princi-
ples also to examine cam-
paigns that counter climate 
misinformation and promote 
factual information in touri-
sm as well.

Unit Structure ENGLISH TOURIST GEOGRAPHY HISTORY TOURISM AND BUSINESS DI-
SCIPLINES

OBJECTIVES

FINAL PRODUCT A MULTIMEDIA PRESENTATION IN THE FORM OF A MICRO-CONFERENCE (TED TALK) THAT HIGHLIGHTS MISINFORMATION ON 
CLIMATE CHANGE ALSO IN RELATION TO TOURISM. (AI WILL BE A TOOL FOR STUDYING AND DEMONSTRATING CLIMATE BIAS)

LEARNING OUTCOMES COGNITIVE DOMAIN: 
Research and present the changing presence of information 
in the media, highlighting the critical issues for a correct rea-
ding of climate change. 
SOCIO-EMOTIONAL DOMAIN: 
To promote sensitivity and awareness and the internalization 
of a systematically correct approach. 
BEHAVIORAL DOMAIN: 
Collaborate with stakeholders to create functional informa-
tion spaces.

- Engage in discussions about 
climate change, using appro-
priate vocabulary. 
- Evaluate the language used 
by the media to describe cli-
mate change.

- Identify and correct the 
most common 
misconceptions about clima-
te change. 
- Demonstrate 
understanding of the eviden-
ce of climate change through 
presentations and reports.

- Identify the role of socio- 
historical information in the 
spread or debunking of clima-
te disinformation. 
- Mapping the global effects 
of climate change and corre-
lating them with disinforma-
tion trends.

- Define digital marketing 
campaigns to promote con-
crete information on climate 
change, including in the touri-
sm sector.

ACTIVITY - Reading and exposition of 
findings, data and situations on 
climate disinformation.

- Mapping the sources and 
dissemination of climate 
misinformation locally and/or 
globally.

- Investigate case studies of 
popular climate myths.

- Analyze a digital campaign 
focused on educating the 
public on climate facts, inclu-
ding in the tourism sector.

TEACHING METHODS - Cooperative learning: Students collaborate on researching and presenting various aspects of climate misinformation. 
- Problem-based learning: addressing specific cases of disinformation and developing strategies to counter them. 
- Interdisciplinary approach: combines elements of geography and digital media to provide a broad understanding of climate 
misinformation. 
- Debate and discussion: Encourage dynamic exchanges on climate issues to hone critical thinking and argumentation skills.

TOOLS AND RESOURCES - Digital tools: software and platforms for creating content for videos or content for social media. 
- Educational materials: industry articles, media reports, and fact-checking websites. 
- Framework: Integrate the GreenComp principles and the UNESCO guidelines on disinformation.

EVALUATION Training 
- continuous feedback during the research and content creation phases. 
Summative 
- Evaluate final media presentations based on form and content.
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LEARNING OUTCOMES ACTIVITY TEACHING METHODS TOOLS AND RESOURCES EVALUATION

Engage in discussions about climate chan-
ge, using appropriate vocabulary.

Reading and exposition of findings, data 
and situations on climate disinformation.

 - Problem-based learning: addressing spe-
cific cases of disinformation and developing 
strategies to counter them. 
 - Interdisciplinary approach: combines 
elements of geography and digital media to 
provide a broad understanding of climate 
misinformation. 
 - Debate and discussion: Encourage dynamic 
exchanges on climate issues to hone critical 
thinking and 
argumentation skills.

 - Digital tools: software and platforms for 
creating content for videos or content for 
social media. 
 - Educational materials: industry articles, 
media reports, and fact-checking websites.

Training 
· continuous feedback during the rese-
arch and content creation phases. 
Summative 
· Evaluate final media presentations 
based on form and content.

(TOURIST GEOGRAPHY) 
Identify and correct the most common 
misconceptions about climate change.

Mapping the sources and dissemination 
of climate misinformation locally and/or 
globally.

 - Cooperative learning: Students collabo-
rate on researching and presenting various 
aspects of climate misinformation. 
 - Problem-based learning: addressing spe-
cific cases of disinformation and developing 
strategies to counter them. 
 - Interdisciplinary approach: combines 
elements of geography and digital media to 
provide a broad understanding of climate 
misinformation. 
 - Debate and discussion: Encourage dynamic 
exchanges on climate issues to hone critical 
thinking and 
argumentation skills.

 - Digital tools: software and platforms for 
creating content for videos or content for 
social media. 
 - Educational materials: industry articles, 
media reports, and fact-checking websites.

Training 
· continuous feedback during the rese-
arch and content creation phases.

(HISTORY) Identify the role of socio-histori-
cal information in the spread or debunking 
of climate disinformation.

Investigate case studies of popular clima-
te myths.

 - Cooperative learning: Students collabo-
rate on researching and presenting various 
aspects of climate misinformation. 
 - Problem-based learning: addressing spe-
cific cases of disinformation and developing 
strategies to counter them. 
 - Interdisciplinary approach: combines 
elements of geography and digital media to 
provide a broad understanding of climate 
misinformation. 
 - Debate and discussion: Encourage dynamic 
exchanges on climate issues to hone critical 
thinking and 
argumentation skills.

 - Digital tools: software and platforms for 
creating content for videos or content for 
social media. 
 - Educational materials: industry articles, 
media reports, and fact-checking websites.

Training 
· continuous feedback during the rese-
arch and content creation phases.

(TOURISM AND BUSINESS 
DISCIPLINES) Define digital marketing 
campaigns to promote concrete informa-
tion on climate change, including in the 
tourism sector.

Analyze a digital campaign focused on 
educating the public on climate facts, 
including in the tourism sector.

 - Interdisciplinary approach: combines 
elements of geography and digital media to 
provide a broad understanding of climate 
misinformation. 
 - Debate and discussion: Encourage dynamic 
exchanges on climate issues to hone critical 
thinking and argumentation skills.

 - Digital tools: software and platforms for 
creating content for videos or content for 
social media. 
 - Educational materials: industry articles, 
media reports, and fact-checking websites. 
 - Framework: Integrate the GreenComp 
principles and the UNESCO guidelines on 
disinformation.

Training 
· continuous feedback during the rese-
arch and content creation phases. 
Summative 
· Evaluate final media presentations 
based on form and content.

DEVELOPMENT:  Addressing Climate Disinformation
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Learning Unit 1 Responsible Consumption
Class: 15-16 years old – VET

Duration: 8 hours

Disciplines involved: Science, English, Geography, Professional Disciplines

Framework: 2030 Agenda, GreenComp Framework, 2024, Unesco Guidelines

FRAMEWORK LEARNING OUTCOMES

2030 AGENDA UNESCO GREEN GUIDELINE GREENCOMP LANGUAGE SCIENCE AND TECHNOLOGY ECONOMIC AND SOCIAL VET
Goal 12: Responsible consump-
tion and production

Cognitive, Social and 
Emotional Behavioral: 
Topic 6.3 Appreciating the 
role of different channels 
in promoting responsible 
consumption

2. Embracing Complexity in 
Sustainability – 2.3 Problem 
Framing 
4. Take action for sustainabili-
ty- 
4.2 Collective action

Communicate ideas on respon-
sible consumption in English, 
with appropriate terminology.

Understand the environmental 
impact of different consumption 
practices and eco-friendly alter-
natives

Analyze the relationships 
between consumption, 
natural resources and 
global distribution of re-
sources.

Evaluate practical and 
sustainable solutions in 
the context of their dis-
cipline (e.g. sustainable 
production chains).

Unit Structure Languages: English Science: Biotechnology Geography: management 
of the environment

Product Processing

OBJECTIVES Communicating responsible 
consumption

Environmental impact of con-
sumption

Resource Deployment and 
Consumption

Evaluate practical solu-
tions for sustainable pro-
duction and consumption

FINAL PRODUCT Podcast in English: Interview with the owner of the sustainable company visited on the sustainable agri-food supply chain 
 Video di restituzione finale: Orange 
marmalade.mov

LEARNING OUTCOMES Topic 6.3 Appreciating the 
role of different channels 
in promoting responsible 
consumption

Acquire the specific vocabulary 
of sustainable consumption 
(e.g. waste reduction, ecological 
products). 
 - reflect and map the factors 
that influence one’s consump-
tion behavior. (Cog) -Participate 
in a debate in English, discuss-
ing sustainable choices.

. 
 -Understand the life cycle of 
products and their impact on the 
environment (energy, raw materi-
als, waste).

 -Research and explain the 
changes in consumption 
patterns globally and the 
associated external risks 
that are contributing to 
the planetary crisis. 
 -analyze the distribution 
of natural resources and 
their connection with 
global consumption pat-
terns. 
 -deepen the concept of 
climate justice and eco-
nomic inequality linked to 
the use of 
resources

 -Actively changing pro-
duction and consumption 
habits so that they better 
meet the needs of the 
planet.

TOPIC: Responsible consumption



      Responsible consumption

EU GREEN  - 59

ACTIVITY  -Reading and analysis of sci-
entific articles in English on the 
circular economy. 
 -Presentation of a project on 
how to improve 
sustainable consumption in a 
specific area

 -Case studies (e.g. technological 
products, food).

 -Discussion of the geo-
graphical and economic 
implications of unsustain-
able consumption.

 -Analysis of ethical mar-
keting and eco- friendly 
advertising. 
 -Create an advertising 
campaign on a sustainable 
product

TEACHING METHODS - Cooperative learning: Students work in groups to create practical solutions and share ideas. 
- Problem-based learning: solving real problems (e.g. waste management) 
- CLIL: Part of the unit will be carried out in English to encourage the acquisition of a specialized language. 
- Interdisciplinary approach: the disciplines interact, developing a global and systemic vision of consumption 
- Outdoor education – visiting companies in the circular economy sector – 
- Debate

TOOLS AND RESOURCES - Digital tools: Online platforms (google earth, google maps, digital maps, 
- CLIL resources. 
- Teaching material: Articles, videos, case studies,

EVALUATION Educational: 
- Ongoing class discussions and feedback on relationships and projects. 
- Summative: Interdisciplinary tests, including written and oral tests 
- Evaluation of the final product (e.g. podcasts).

LEARNING OUTCOMES ACTIVITY TEACHING METHODS TOOLS AND RESOURCES EVALUATION

analyze the distribution of natural 
resources and their connection with 
global consumption patterns. (Envi-
ronmental and land management)

1. Brainstorming 
guided tour of a local company that 
operates in the transformation of 
sustainability in the UVA production 
chain.

Outdoor education: 
In the classroom: study of the territory 
distribution of a particular type of vine 
- Recovery and use of natural species 
and resilience, naturalistic engineer-
ing works

- Use Google Earth to analyze the terrain - On-site observation grid

Acquire the specific vocabulary of 
the sustainable supply chain. F to F 
(English)

2. Write a short report in English de-
scribing the process observed and use 
the glossary. 
3. Debate 
4. Podcast: interview with the owner 
of the company (sustainability choic-
es)

- CLIL: Part of the unit will be carried 
out in English to encourage the acqui-
sition of a specialized language. 
- Debate

- Analysis of scientific publications and sector- specific inter-
views

- Debate evaluation grid 
- Product evaluation grid

Understand the life cycle of products 
and their impact on the environment 
(energy, raw materials, waste). (bio-
technology) 
-Actively changing production and 
consumption attitudes so that they 
better meet the needs of the planet.
(Technology and production tech-
niques):

-Analyze the process: physical, chem-
ical and microbiological characteris-
tics (yeasts and bacteria) before and 
after the process. 
creating a sustainable pilot supply 
chain on grapes 
Create a flowchart of the observed 
transformation cycle. 
.

- Problem-based learning: solving real 
problems (e.g. waste management)

- A world without waste (ted’s talk) https://www.youtube.com/
watch? v=3NclY3MCQqg 
Laboratory, scientific publications on innovative methods 
- Round tables and meetings with experts

- Project evaluation 
- Rubric

- Project work - Laboratory 
- cellar

Observation grids (technical- practi-
cal) 
Evaluation of the final product

DEVELOPMENT:  Responsible Consumption
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LU 4 CONSUMPTION RESPONSIBLE

USE OF KM 0 MATERIALS

ANCIENT GRAINS - CULTIVATED IN THE MARSICA AREA - VILLA S.SEBASTIANO - TAGLIACOZZO AQ

CLASSE 3 SEZ.A ISTITUTO TECNICO ECONOMICO TURISTICO A.ARGOLI

Duration: 8 hours

Disciplines involved: Science, English, Geography, Professional Disciplines

FRAMEWORK LEARNING OUTCOMES

2030 AGENDA UNESCO GREEN 
GUIDELINE

GREENCOMP LANGUAGE SCIENCE AND TECHNOLOGY ECONOMIC AND SOCIAL VET

Defeating Pov-
erty 
Defeating Hunger 
Health and 
Well-being

Topic 6.3 
Responsible 
consumption

- EU 
biodiverse strate-
gies 2030; 
-Imagining sus-
tainable futures 
and 
acting for sus-
tainability

acquiring specific voice on sus-
tainable consumption 
debate in language on the follow-
ing topics: 
0 km material, ancient grains and 
use of the wood-fired oven the 
phases of bread making

Produce goods and services using a 
smaller amount of natural raw mate-
rials; 
Extend the life cycle of products; Re-
duce waste production; 
Reuse waste material from one pro-
duction as input for another.

analyze the territorial distribution of 
natural resources and their impact on social 
well-being

describe actions that have an impact on 
the environment 
plan and implement the pros and cons 
discusse good practices 
propose solutions

Clean and 
Affordable En-
ergy 
Responsible 
Consumption and 
Production

3.1 SENSE OF THE 
FUTURE 
3.3 CRITICAL 
THINKING

reading and analysis of specific 
articles in language taken from 
texts used by students

describe situations 
assess sustainable fuels

Unit Structure Languages: English CORPORATE TOURISM DISCIPLINES TOURIST GEOGRAPHY ART AND LOCAL HERITAGE

OBJECTIVES - Expand vocabulary related to 
sustainability, responsible con-
sumption, and the environment

Define sustainable consumption and 
recognize its importance in economic, 
social, and environmental contexts.

Analyze how tourism consumption impacts 
different geographic regions and ecosys-
tems

Identify ways in which local art and cul-
tural heritage can promote environmen-
tal awareness and responsible tourism.

- Understand written and spoken 
texts on topics related to sustain-
able consumption 
- Express opinions and support 
ideas with structured phrases 
(e.g. In my opinion, I think that…, It 
is important to…, We should…). 
- Write short informative or per-
suasive texts (e.g. a brochure, a 
post for a school blog) on respon-
sible consumption

Design or propose management mod-
els based on economic, social, and en-
vironmental sustainability principles. 
Identify solutions to encourage re-
sponsible consumption by customers 
and tourism operators 
Measure business sustainability indi-
cators (e.g., waste reduction, energy 
savings, community involvement).

Explore geographic factors that promote or 
hinder sustainable tourism development. 
Interpret case studies of geographic regions 
successfully implementing sustainable tour-
ism consumption models

Develop projects or initiatives that inte-
grate art and sustainable consumption to 
engage local communities and tourists. 
Reflect on the impact of tourism on local 
cultural expressions and how sustainable 
consumption can help protect them 
Promote critical thinking about the 
balance between cultural preservation, 
artistic innovation, and environmental 
sustainability.

FINAL
PRODUCT

Bread Making, Ancient Techniques for Sustainable Consumption of the Future. The Country Oven in Tagliacozzo: Creating an Information Brochure
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LEARNING OUTCOMES Understand and use vocabulary 
related to bread making, tradi-
tional techniques, and sustaina-
bility

Analyze the role of traditional food 
production in local tourism and sus-
tainable development

Identify geographic and cultural factors in-
fluencing traditional bread-making practices 
in the village and region.

Explore the cultural and artistic signif-
icance of traditional bread- making as 
part of local heritage.

Develop reading comprehension 
skills through texts about histor-
ical bread- making methods and 
sustainable consumption. 
Practice oral communication 
skills by presenting or explain-
ing aspects of the brochure or 
bread-making process.

Develop marketing and communica-
tion skills by creating a brochure tar-
geted at tourists and locals promoting 
sustainable consumption. 
Evaluate how sustainable food prac-
tices can enhance the reputation and 
appeal of local businesses like the 
village bakery.

Understand the spatial significance of local 
bakeries in rural community life and tourism 
Use maps or geographic tools to illustrate 
the origin of ingredients and the distribution 
of the bakery’s products.

Understand how bread-making tech-
niques contribute to the identity and 
cultural landscape of the territory. 
Develop creative skills by designing an in-
formative and visually appealing brochure 
that highlights local traditions.

ACTIVITY Vocabulary Workshops with 
Interactive lessons to learn and 
practice key terms related to 
bread making, sustainability, and 
traditional techniques. 
Analyze articles or stories about 
ancient bread-making methods 
and sustainable consumption. 
Students collaboratively write 
clear, informative texts for the 
brochure, focusing on language 
accuracy and engaging style.

Case Study Analysis: Examine ex-
amples of local bakeries that use 
traditional methods and sustainable 
practices, discussing business impact 
Design and develop a brochure pro-
moting the village bakery as a sustain-
able tourism attraction. 
Develop surveys to gather feedback on 
tourists’ interest in sustainable local 
food experiences.

Create maps showing the origin of ingredi-
ents and location of local bakeries, high-
lighting geographic factors 
Visit or explore local bakeries and surround-
ing environment to observe traditional tech-
niques and sustainability in practice 
Study how the environment and culture in-
fluence bread-making practices in the area.

Use graphic design tools to create visual-
ly appealing brochures that reflect local 
culture and traditions 
Investigate and present stories, symbols, 
or customs connected to bread-making 
in the community.

TEACHING 
METHODOLOGY

Project-Based Learning (PBL): Encourages students to actively explore real-world problems and challenges, such as creating an informative brochure about sustain-
able bread making. 
Collaborative Learning: Students work in small groups to complete tasks like writing brochure content, designing marketing strategies, or creating maps. Flipped 
Classroom: Students review materials like videos or readings about traditional bread-making and sustainability at home 
Technology and Digital Tools

TOOLS AND RESOURCES Digital Tools: Canva, Adobe Spark, or Microsoft Publisher for creating brochures, PowerPoint, Google Slides, or Prezi for student presentations, Kahoot for vocabulary 
practice related to bread making and sustainability, Google Maps, ArcGIS Online, or StoryMapJS to create geographic visualizations of ingredient origins and bakery 
locations, Collaborative Platforms: Google Workspace (Docs, Sheets, Slides), Microsoft Teams, or Padlet

EVALUATION Formative Assessment: Ongoing checks during the learning process to monitor student understanding and provide timely feedback. 
Performance-Based Assessment: Assessment of practical tasks and real-world applications related to the unit. (Examples: creation of the informative brochure, oral 
presentations explaining sustainable consumption and traditional techniques, and mapping projects). 
Project Assessment: Evaluation of the final group or individual project(s), such as the brochure or a multimedia presentation. Criteria include content accuracy, crea-
tivity, clarity, use of language, and demonstration of sustainability concepts 
Self-Assessment and Peer Assessment: Opportunities for students to reflect on their own learning and evaluate peers’ contributions and products. Summative As-
sessment: A final evaluation that measures the overall achievement of learning objectives
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LEARNING OUTCOMES ACTIVITY TEACHING METHODS TOOLS AND RESOURCES EVALUATION

ENGLISH Identify key aspects of traditional 
bread-making techniques and their 
relevance to sustainable consump-
tion. 
Demonstrate an understanding of the 
language needed to write and present 
an informational brochure. Analyze 
how bread-making connects to broad-
er themes like sustainability and cul-
tural preservation, and integrate this 
into written content for the brochure. 
Create an engaging and informative 
brochure in English that promotes the 
practice of traditional bread-making 
in Tagliacozzo, emphasizing its bene-
fits for sustainable consumption.

Research the history and tech-
niques of bread-making, focus-
ing on local practices in Tagli-
acozzo and the sustainability 
aspects of these techniques. 
Write a section of the bro-
chure describing the history 
and cultural significance of 
bread- making in Tagliacozzo, 
using formal and persuasive 
language. 
In groups, collaboratively de-
sign the layout and language 
of the brochure. Edit and refine 
each section to ensure clarity, 
engagement, and cohesiveness 
in the final product.

Task-based Learning (TBL): Students en-
gage in real-world tasks such as creating 
a brochure, with a focus on persuasive and 
informative language. They will also con-
duct research and discuss the cultural and 
environmental significance of bread-mak-
ing in Tagliacozzo 
Peer Review and Feedback: Students will 
collaborate and provide feedback on each 
other’s writing, allowing them to refine 
their language and improve clarity and 
coherence. 
Scaffolded Writing: Start with simpler writ-
ing tasks (e.g., outlining the brochure) and 
gradually progress to more complex tasks 
(writing full sections with appropriate tone, 
style, and detail).

Online Research Tools: Google 
Scholar, JSTOR, and local archives 
for researching the history of 
bread-making and its significance in 
Tagliacozzo. 
Writing Platforms: Google Docs (for 
collaborative writing), Grammarly 
(for grammar checks), and Heming-
way Editor (for readability checks). 
Design and Publishing Tools: Canva 
(for designing brochures), Adobe 
Spark (for multimedia content), and 
Microsoft Word/Google Slides (for 
presentation purposes).

Formative Assessment: Reg-
ular peer reviews and teacher 
feedback on written drafts of 
the brochure content. 
Summative Assessment: Final 
evaluation of the brochure’s 
language, including its struc-
ture, clarity, persuasive tone, 
and accuracy in conveying 
the cultural and sustainability 
aspects of traditional bread- 
making.

CORPORATE TOURISM DISCI-
PLINES

Identify the economic benefits of sus-
tainable, traditional food practices like 
bread-making for local economies. 
List potential markets and tourism 
opportunities for promoting tradition-
al bread-making as part of the local 
tourism offer in Tagliacozzo. 
Analyze how promoting traditional, 
sustainable bread- making can foster 
a new tourism niche, contributing to 
both economic development and envi-
ronmental sustainability. 
Design a marketing strategy, including 
an economic forecast, for introducing 
Tagliacozzo’s traditional bread-mak-
ing techniques to sustainable tourism, 
positioning it as a key local attraction.

Analyze tourism trends that 
involve food culture (food tour-
ism, slow food movements), 
particularly in Italy. Look at 
other regions that have suc-
cessfully promoted traditional 
food- based tourism. 
Estimate potential tourism 
revenues from bread- making 
workshops, local bread sales, 
and other related activities. 
Create a tourism plan that 
incorporates the promotion of 
local bread-making, detailing 
the economic impacts on the 
local community and environ-
ment, as well as marketing 
strategies.

Case Study Analysis: Students will analyze 
case studies of regions that have success-
fully incorporated traditional food-making 
into sustainable tourism (e.g., Tuscany’s 
wine tourism, Slow Food movement). 
Project-Based Learning: Create a compre-
hensive economic and tourism develop-
ment plan based on Tagliacozzo’s tradi-
tional bread- making, blending theory with 
practical strategy. 
Discussion and Debate: Engage students in 
debates about the economic pros and cons 
of introducing niche, sustainable tourism 
like bread-making. This will help them 
develop critical thinking about economic 
issues. 
.

Online Research Tools: Tourism Data 
Platforms: UNWTO, OECD reports, 
and local tourism databases for ana-
lyzing trends in food-based tourism. 
Economic Analysis Tools: Google 
Sheets or Excel to model econom-
ic forecasts, tourism growth, and 
potential revenue from bread-mak-
ing workshops or related tourism 
services. 
Marketing Tools: Canva (for designing 
promotional materials), Piktochart 
(for creating infographics), and Goo-
gle Analytics (for assessing digital 
marketing strategies).

Formative Assessment: Stu-
dents will submit a market 
research report outlining 
potential economic benefits 
and challenges for introduc-
ing bread-making tourism in 
Tagliacozzo. 
Summative Assessment: Final 
tourism strategy and econom-
ic forecast report, assessing 
the viability of integrating 
traditional bread-making into 
Tagliacozzo’s tourism offer, 
including projected revenues 
and sustainability consider-
ations.

DEVELOPMENT:  Responsible Consumption
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TOURIST GEOGRAPHY Identify Tagliacozzo’s geographic and 
cultural features that make it a suit-
able location for promoting traditional 
bread-making tourism. List the geo-
graphical factors (local ingredients, 
climate, traditions) that contribute 
to the uniqueness of Tagliacozzo’s 
bread-making practices. 
Explain the relationship between 
Tagliacozzo’s geographic features and 
its cultural heritage, particularly in the 
context of 
bread-making. Propose an integrated 
tourism and geographic plan for Tagli-
acozzo, using its natural environment 
and 
historical practices to develop a sus-
tainable tourism offer. Understand the 
significance of the sociological and 
aggregative aspect of bread

Geographic Analysis: Research 
Tagliacozzo’s location, geogra-
phy, and climate. Understand 
how these factors contribute to 
the production of local grains 
and the traditional methods of 
bread-making. 
Mapping: Create a geograph-
ic map that highlights local 
sources of ingredients used 
in bread- making (e.g., local 
wheat, ancient mills, etc.) and 
potential tourist routes. 
Tourism Design: Develop a tour-
istic itinerary that emphasizes 
Tagliacozzo’s geography and 
history, showcasing how local 
geography influences bread- 
making and other traditional 
practices.

GIS and map-based learning 
Experiential learning / Virtual fieldwork 
Concept mapping and infographic creation

Google My Maps, ArcGIS Online, Goo-
gle Earth 
Virtual field trips, documentaries on 
local agriculture or slow travel Can-
va, MindMup, Piktochart

Map creation evaluated for ac-
curacy, relevance, and integra-
tion with brochure Reflective 
diary entry or short report 
Infographic clarity and how 
well it connects geography 
with food tourism

ART AND LOCAL HERITAGE Unistructural: Recognize the ar-
tistic and cultural significance of 
bread-making as part of Tagliacozzo’s 
heritage. 
Multistructural: Describe the role of 
local art forms (e.g., murals, pottery, 
local crafts) in preserving the tradi-
tions around bread- making. 
Relational: Analyze the ways in which 
bread-making practices have been 
represented in local art and how this 
can be communicated in the tourism 
context. Extended Abstract: Design 
a creative piece (such as a visual 
or multimedia representation) that 
connects the art and heritage of Tagli-
acozzo’s bread-making traditions with 
sustainable consumption, integrating 
cultural elements into the promotion-
al brochure.

Heritage Research: Study the 
role of bread-making in local 
folklore, art, and traditions 
in Tagliacozzo. Look at how 
bread-making has been repre-
sented in local arts (paintings, 
folk songs, etc.). 
Creative Design: In groups, 
create a visual element (a 
digital art piece or hand- drawn 
illustration) to be included in 
the brochure that reflects the 
heritage of bread-making in 
Tagliacozzo. Cultural Represen-
tation: Design and implement 
an element that showcases the 
local art forms (such as folk 
art or pottery) and how they 
are tied to bread-making, to 
be included in the brochure’s 
promotional materials.

Visual storytelling and heritage interpreta-
tion 
Interview-based inquiry (oral history meth-
od) 
Comparative cultural analysis Project work 
Cooperative Learning

Smartphone cameras, Canva, Adobe 
Express, Genially 
Audio recording tools, Transcription 
apps, Consent forms 
Articles/videos on rural ovens, tradi-
tions of bread-making across

Observation rubric Evaluation 
of the final product 
Evaluation rubric: originality 
and creativity peer cooperation 
Evaluation rubric for design 
and storytelling (historical 
accuracy, aesthetics) 
Transcription quality and inte-
gration into brochure Poster or 
visual comparison, reflective 
essay

General Assessment Strategy Knowledge and Understanding; Creativity and Critical Thinking; 
Formative: Continuous feedback sessions, group checkpoints, learning diaries Summative:Final assessment of the bilingual brochure (visual, written, economic aspects) 
Collaboration and Communication: 
Reflection and Self-Assessment. Final Product and Evaluation
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Learning Unit 2 - Responsible Consumption
Class: 15-16 years old – VET
Duration: 8 hours
Disciplines involved: Science, English, Economics, Cooking
Framework: 2030 Agenda, GreenComp Framework, 2024, Unesco Guidelines
FRAMEWORK LEARNING OUTCOMES

2030 AGENDA UNESCO GREEN GUIDELINE GREENCOMP LANGUAGE SCIENCE AND TECHNOLOGY ECONOMIC AND SOCIAL VET
Goal 12: Responsible consump-
tion and production.

Cognitive, Social and Emo-
tional Behavioral: Topic 6.3 
Appreciate the role of different 
channels in promoting respon-
sible consumption.

2. Embracing Complexity in 
Sustainability – 2.3 Problem 
Framing 
4. Take action for sustainabi-
lity- 
4.2 Collective action

Communicate ideas on responsible 
consumption in English, with appropriate 
terminology.

Understand the environmental 
impact of different consump-
tion practices and eco-friendly 
alternatives.

Analyze the relationships between 
consumption, natural resources and 
global distribution of resources.

Evaluate practical and 
sustainable solutions in 
the context of their di-
scipline (e.g. sustainable 
production chains).

Unit Structure ENGLISH SCIENCES ECONOMY KITCHEN

OBJECTIVES Communicating responsible consump-
tion

Environmental impact of consu-
mption

Resource Deployment and Consump-
tion

Marketing

FINAL PRODUCT CREATING A TRADITIONAL AND ZERO-KM DISH

LEARNING OUTCOMES Topic 6.3 Appreciating the 
role of different channels in 
promoting responsible consu-
mption

- Acquire the specific vocabulary of 
sustainable consumption to indicate 
the reduction of waste and ecological 
products. 
- Reflect and map the factors that in-
fluence one’s consumption behavior. 
- Participate in a debate in English, 
discussing sustainable choices.

- Identify and implement innova-
tive ways to challenge psycholo-
gical and personal orientations 
that promote overconsumption 
or unsustainable consumption 
behaviors. 
- Understand the life cycle of 
products and their impact on the 
environment (energy, raw mate-
rials, waste).

- Understand the changes in consump-
tion patterns globally and the associa-
ted external risks that are contributing 
to the planetary crisis. 
- Know the distribution of natural 
resources and their connection with 
global consumption patterns. 
- Deepen the concept of climate justi-
ce and economic inequality related to 
the use of resources.

- Actively changing con-
sumption habits so that 
they better meet the 
needs of the planet.

ACTIVITY - Reading and analysis of scientific arti-
cles in English on the circular economy. 
- Multimedia Presentation with respon-
sible 
consumption education activities to 
involve the school community, families 
and local organizations, promoting su-
stainable and 
environmentally friendly behaviors.

- Case studies (technological 
products, food, etc...). 
- Discussions and meetings 
with experts to address specific 
issues, such as food waste and 
sustainability.

- Discussion of the geographical and 
economic implications of unsustai-
nable consumption.

- Analysis of ethical 
marketing and eco-frien-
dly advertising. 
- Create an advertising 
campaign on a sustai-
nable product.

TEACHING METHODS - Cooperative learning: Students work in groups to create practical solutions and share ideas. 
- Problem-based learning: solving real problems (e.g., waste management). 
- CLIL: Part of the unit will be carried out in English to encourage the acquisition of a specialized language. 
- Interdisciplinary approach: the disciplines interact, developing a global and systemic vision of consumption. 
- Outdoor education – visiting an illegal landfill. 
- Debate.

TOOLS AND RESOURCES - Digital tools: Online platforms (google earth, google maps, digital maps, 
- CLIL resources. 
- Teaching material: Articles, videos, case studies, GreenComp frameworks.

EVALUATION Educational: 
- Ongoing class discussions and feedback on relationships and projects. 
Summative: 
- Interdisciplinary tests, including written and oral tests. 
- Evaluation of the final project (e.g. advertising campaign, scientific report).



      Responsible consumption

EU GREEN  - 65

LEARNING OUTCOMES ACTIVITY TEACHING METHODS TOOLS AND RESOURCES EVALUATION

- Understand the changes in
consumption patterns globally and the 
associated external risks that are
contributing to the planetary crisis. - Know 
the distribution of natural
resources and their connection with
global consumption patterns. - Deepen the 
concept of climate justice and economic 
inequality related to the use of resources.

(Economics/English)
Discussion of the geographical and
economic implications of unsustainable 
consumption. Creation of a power point in 
a foreign
language for the explanation of the
traditional dish. Evaluate the cost of pro-
ducing the local dish

Cooperative learning
Group   work. The aim is to expand knowle-
dge on the seasonality of food
products and the environmental
implications related to it (2030 Agenda) 
and, more generally, to contribute to perso-
nal professional growth
Peer to peer

Textbooks
Laboratories
Video footage
Personal computer
LIM
Smartphone (photos of the dishes made)
Website

Product and process
Pupils’ self-assessment
UDA Evaluation Grid
The product presented by each working 
group, the learning process of each stu-
dent and the degree of awareness of the 
student in relation to his or her own path 
will be evaluated (student self-evaluation). 
The evaluation criteria of the product, the 
learning process and metacognitive skills 
are listed in the evaluation grids prepared 
by the teachers

Acquire the specific vocabulary of
sustainable consumption (e.g. waste
reduction, ecological products). Develop 
in the student the ability to use the L2 lan-
guage to understand and produce correct, 
appropriate and
contextual texts

(English)
Building a vocabulary of sustainability in 
the kitchen
Use the sectoral languages of the foreign 
languages provided for by the study paths 
to interact in different fields and contexts 
of study and work

CLIL: Part of the unit will be carried out in 
English to encourage the acquisition of a 
specialized language.

Analysis of newspaper articles Written vocabulary test

Understand the life cycle of products and 
their impact on the environment
(energy, raw materials, waste). Understand 
how 0 km cuisine promotes environmental 
sustainability by reducing CO2 emissions, 
supporting the local economy and using 
fresh and seasonal ingredients.

(Science)
Initiatives to raise awareness of
sustainable consumption and lifestyles, 
offering adequate information on the sea-
sonality of products, the nutritional values 
of food, the correct reading of labels, and 
involving them, among other things, in 
sustainable public procurement.

Participatory lesson. Problem-based lear-
ning: solving real
problems (e.g., waste management). 
Guided Debate/Discussion Objectives: To 
strengthen the degree of awareness in 
students regarding the many aspects that 
determine the quality of food products, 
from flavor to nutritional properties, from 
aromas to colors, respecting the environ-
ment and its natural rhythms.

Laboratories. Personal computer. LIM. 
Smartphone. Video footage. https://www.
youtube.com/watch?
v=pF72px2R3Hg

Project evaluation. Rubric. Evaluation grids

Actively changing consumption habits 
so that they better meet the needs of the 
planet. Educating to collaboration for the 
creation of a common product, assuming
responsibilities and roles knowing how to 
do so. To develop a greater civic awareness 
in the productive fabric of the territory.

(kitchen)
Making the recipe for a poor man’s dish, 
rich in flavors and history of the farmers 
and shepherds of the sheep track. Prepa-
ration of the dish: Pancotto soup
with sautéed turnip greens and stewed
horse cheese. Enhancement (with a paper 
or
multimedia advertising campaign) of the 
local ingredient for the preparation of 
soups.

Cooking workshop. Participatory lesson. 
Project work for plating (traditional or
innovative). Organization of the shopping 
list with the quantities provided for guests 
(10
people). Organization of preparation times. 
Organization for any intolerances/aller-
gies.

Visits to events (dairy, bakery, vegetable 
picking). Video.

Evaluation of the final product.

DEVELOPMENT:  Responsible Consumption
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Learning Unit 4 - Responsible Consumption
Class: 3B LSA - Luigi Di Savoia
Duration: 8 hours
Disciplines involved: English, Natural Sciences, Earth Sciences, Computer Science
Framework: 2030 Agenda, GreenComp Framework, 2024, Unesco Guidelines
FRAMEWORK LEARNING OUTCOMES

2030 AGENDA UNESCO GREEN GUIDELINE GREENCOMP LANGUAGE SCIENCE AND TECHNOLOGY ECONOMIC AND SOCIAL VET
Goal 12: Responsible consump-
tion and production

Cognitive, Social and 
Emotional Behavioral: 
Topic 
6.3 Appreciating the role 
of different channels in 
promoting responsible 
consumption

2. Embracing Complexity in 
Sustainability – 2.3 Problem 
Framing 
4. Take action for sustain-
ability- 
4.2 Collective action

Communicate ideas on respon-
sible consumption in English, 
with appropriate terminology.

Understand the environmental 
impact of different consump-
tion practices and eco-friendly 
alternatives

Analyze the relationships between 
consumption, natural resources 
and global distribution of resourc-
es.

Evaluate practical and sus-
tainable solutions in the 
context of their discipline 
(e.g. sustainable produc-
tion chains).

Unit Structure English Natural sciences Earth Sciences Computer science

OBJECTIVES Communicating responsible 
consumption

Environmental impact of con-
sumption

Resource Deployment and Con-
sumption

Marketing

FINAL PRODUCT CREATE AN ADVERTISING CAMPAIGN ON A SUSTAINABLE PRODUCT

LEARNING OUTCOMES Topic 6.3 Appreciating the 
role of different channels 
in promoting responsible 
consumption

Acquire the specific vocabulary 
of sustainable consumption 
(e.g. waste reduction, ecologi-
cal products). 
Reflect and map the factors 
that influence one’s consump-
tion behavior. (Cog) Take part in 
a debate in English, discussing 
sustainable choices.

Identify and implement innova-
tive ways to challenge psycho-
logical and personal orientations 
that promote overconsumption 
or unsustainable consumption 
behaviors. Understand the life 
cycle of products and their im-
pact on the environment (energy, 
raw materials, waste).

Explain the changes in consump-
tion patterns globally and the 
associated external risks that 
are contributing to the planetary 
crisis. 
Analyze the distribution of natural 
resources and their connection 
with global consumption patterns. 
Deepen the concept of climate 
justice and economic inequality 
related to the use of resources.

Actively changing con-
sumption habits so that 
they better meet the needs 
of the planet.

ACTIVITY Reading and analysis of scien-
tific articles in English on the 
circular economy. 
Presentation of a project on 
how to improve sustainable 
consumption in a specific area

Case studies (e.g. technological 
products, food).

Discussion of the geographical 
and economic implications of 
unsustainable consumption.

Analysis of ethical mar-
keting and eco-friendly 
advertising. 
Create an advertising 
campaign on a sustainable 
product

TEACHING METHODS - Cooperative learning: Students work in groups to create practical solutions and share ideas. 
- Problem-based learning: solving real problems (e.g., waste management). 
- CLIL: Part of the unit will be carried out in English to encourage the acquisition of a specialized language. 
- Interdisciplinary approach: the disciplines interact, developing a global and systemic vision of consumption. 
- Education in the open air, visiting an illegal landfill. 
- Debate.

TOOLS AND RESOURCES - Digital tools: Online platforms (google earth, google maps, digital maps. 
- CLIL resources. 
- Teaching material: Articles, videos, case studies, GreenComp frameworks.

EVALUATION Formative (Educational) Evaluation: 
- Ongoing class discussions and feedback on relationships and projects. Summative evaluation: 
- Interdisciplinary tests, including written and oral tests. 
- Evaluation of the final project (e.g. advertising campaign, scientific report).
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Learning Unit 4 - Responsible Consumption
Class: 3B LSA - Luigi Di Savoia
Duration: 8 hours
Disciplines involved: English, Natural Sciences, Earth Sciences, Computer Science
Framework: 2030 Agenda, GreenComp Framework, 2024, Unesco Guidelines
FRAMEWORK LEARNING OUTCOMES

2030 AGENDA UNESCO GREEN GUIDELINE GREENCOMP LANGUAGE SCIENCE AND TECHNOLOGY ECONOMIC AND SOCIAL VET
Goal 12: Responsible consump-
tion and production

Cognitive, Social and 
Emotional Behavioral: 
Topic 
6.3 Appreciating the role 
of different channels in 
promoting responsible 
consumption

2. Embracing Complexity in 
Sustainability – 2.3 Problem 
Framing 
4. Take action for sustain-
ability- 
4.2 Collective action

Communicate ideas on respon-
sible consumption in English, 
with appropriate terminology.

Understand the environmental 
impact of different consump-
tion practices and eco-friendly 
alternatives

Analyze the relationships between 
consumption, natural resources 
and global distribution of resourc-
es.

Evaluate practical and sus-
tainable solutions in the 
context of their discipline 
(e.g. sustainable produc-
tion chains).

Unit Structure English Natural sciences Earth Sciences Computer science

OBJECTIVES Communicating responsible 
consumption

Environmental impact of con-
sumption

Resource Deployment and Con-
sumption

Marketing

FINAL PRODUCT CREATE AN ADVERTISING CAMPAIGN ON A SUSTAINABLE PRODUCT

LEARNING OUTCOMES Topic 6.3 Appreciating the 
role of different channels 
in promoting responsible 
consumption

Acquire the specific vocabulary 
of sustainable consumption 
(e.g. waste reduction, ecologi-
cal products). 
Reflect and map the factors 
that influence one’s consump-
tion behavior. (Cog) Take part in 
a debate in English, discussing 
sustainable choices.

Identify and implement innova-
tive ways to challenge psycho-
logical and personal orientations 
that promote overconsumption 
or unsustainable consumption 
behaviors. Understand the life 
cycle of products and their im-
pact on the environment (energy, 
raw materials, waste).

Explain the changes in consump-
tion patterns globally and the 
associated external risks that 
are contributing to the planetary 
crisis. 
Analyze the distribution of natural 
resources and their connection 
with global consumption patterns. 
Deepen the concept of climate 
justice and economic inequality 
related to the use of resources.

Actively changing con-
sumption habits so that 
they better meet the needs 
of the planet.

ACTIVITY Reading and analysis of scien-
tific articles in English on the 
circular economy. 
Presentation of a project on 
how to improve sustainable 
consumption in a specific area

Case studies (e.g. technological 
products, food).

Discussion of the geographical 
and economic implications of 
unsustainable consumption.

Analysis of ethical mar-
keting and eco-friendly 
advertising. 
Create an advertising 
campaign on a sustainable 
product

TEACHING METHODS - Cooperative learning: Students work in groups to create practical solutions and share ideas. 
- Problem-based learning: solving real problems (e.g., waste management). 
- CLIL: Part of the unit will be carried out in English to encourage the acquisition of a specialized language. 
- Interdisciplinary approach: the disciplines interact, developing a global and systemic vision of consumption. 
- Education in the open air, visiting an illegal landfill. 
- Debate.

TOOLS AND RESOURCES - Digital tools: Online platforms (google earth, google maps, digital maps. 
- CLIL resources. 
- Teaching material: Articles, videos, case studies, GreenComp frameworks.

EVALUATION Formative (Educational) Evaluation: 
- Ongoing class discussions and feedback on relationships and projects. Summative evaluation: 
- Interdisciplinary tests, including written and oral tests. 
- Evaluation of the final project (e.g. advertising campaign, scientific report).

LEARNING OUTCOMES ACTIVITY TEACHING METHODS TOOLS AND RESOURCES EVALUATION

(ENGLISH) Acquire the specific vocabulary 
of sustainable consumption (e.g. waste 
reduction, ecological products).

Reading and analysis of scientific articles 
in English on the circular economy.

- Problem-based learning: solving real pro-
blems (e.g., waste management). 
- CLIL: Part of the unit will be carried out in 
English to encourage the acquisition of a 
specialized language. 
- Interdisciplinary approach: the disciplines 
interact, developing a global and systemic 
vision of consumption.

- Digital tools: Online platforms (google 
earth, google maps, digital maps. 
- CLIL resources.

Formative (Educational) Evaluation: 
- Ongoing class discussions and feedback 
on relationships and projects. 
Summative evaluation: 
- Interdisciplinary tests, including written 
and oral tests.

(NATURAL SCIENCES) Identify and im-
plement innovative ways to challenge 
psychological and personal orientations 
that promote overconsumption or unsu-
stainable consumption behaviors.

Case studies (e.g. technological products, 
food).

- Cooperative learning: Students work in 
groups to create practical solutions and 
share ideas. 
- Interdisciplinary approach: the disciplines 
interact, developing a global and systemic 
vision of consumption. 
- Debate.

- Digital tools: Online platforms (google 
earth, google maps, digital maps. 
- Teaching material: Articles, videos, case 
studies, GreenComp frameworks.

Formative (Educational) Evaluation: 
- Ongoing class discussions and feedback 
on relationships and projects. 
Summative evaluation: 
- Interdisciplinary tests, including written 
and oral tests.

(EARTH SCIENCES) Explain the changes 
in consumption patterns globally and the 
associated external risks that are contri-
buting to the planetary crisis.

Discussion of the geographical and econo-
mic implications of unsustainable consu-
mption.

- Cooperative learning: Students work in 
groups to create practical solutions and 
share ideas. 
- Interdisciplinary approach: the disciplines 
interact, developing a global and systemic 
vision of consumption. 
- Debate.

- Digital tools: Online platforms (google 
earth, google maps, digital maps. 
- Teaching material: Articles, videos, case 
studies, GreenComp frameworks.

Formative (Educational) Evaluation: 
- Ongoing class discussions and feedback 
on relationships and projects. 
Summative evaluation: 
- Interdisciplinary tests, including written 
and oral tests.

(IT) Actively changing consumption habits 
so that they better meet the needs of the 
planet.

Analysis of ethical marketing and eco- 
friendly advertising.

- Interdisciplinary approach: the disciplines 
interact, developing a global and systemic 
vision of consumption. 
- Debate.

- Digital tools: Online platforms (google 
earth, google maps, digital maps.

Formative (Educational) Evaluation: 
- Ongoing class discussions and feedback 
on relationships and projects. 
Summative evaluation: 
- Evaluation of the final project (e.g. adver-
tising campaign, scientific report).

DEVELOPMENT:  Responsible Consumption
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Learning Unit 2 - Active and Responsible Tourism
Class: 15-16 years old (ACERBO)
Duration: 8 hours
Disciplines involved: English, Tourism Geography, History, Tourism and Business Disciplines
Framework: 2030 Agenda, GreenComp Framework 2022, Unesco Green Guidelines
FRAMEWORK LEARNING OUTCOMES

2030 AGENDA UNESCO GREEN GUIDELINE GREENCOMP LANGUAGE SCIENCE AND TECHNOLOGY ECONOMIC AND SOCIAL VET
Goal 12: Responsible 
consumption and 
production

Cognitive, Social and 
Emotional Behavioural - 
Topic 6.3: Appreciating the 
role of different channels 
in promoting responsible 
consumption

2. Accepting complexity 
in sustainability 
3.3 Exploratory thinking 
4. Take action for sus-
tainability 
4.2 Collective action

Communicate ideas on sustainable 
and responsible tourism in English, 
with appropriate terminology.

Understand the environmental im-
pact of different tourism practices 
and sustainable alternatives.

Analyze human behavior 
in different tourism prac-
tices.

Evaluate practical and sustainable 
solutions in the context of their 
discipline (e.g. sustainable tourism 
companies).

Unit Structure ENGLISH TOURIST GEOGRAPHY HISTORY TOURISM AND BUSINESS DISCIPLINES

OBJECTIVES To create an active and sustainable 
tourism proposal.

Environmental impact and territorial 
vocation.

Ethical behavior towards 
the environmental re-
sources used by man over 
time and in the territory.

Communicate the concept of sus-
tainability, also through the regulatory 
process and local, national and inter-
national indications.

FINAL PRODUCT CREATION OF LEAFLETS CONTAINING A PROPOSAL FOR ACTIVE AND SUSTAINABLE TOURISM

LEARNING OUTCOMES Topic 6.3 Appreciating the 
role of different channels 
in promoting responsible 
tourism

• Acquire the specific vocabulary of 
sustainable tourism (e.g. waste re-
duction, ecological products). 
• reflect and map the factors that 
influence one’s behavior. (COG) 
• Participate in a debate in English, 
discussing sustainable choices in 
tourism.

• Identify and implement innovative 
ways to challenge psychological and 
personal orientations that promote 
unsustainable tourism behaviors. 
• Understand the life cycle of prod-
ucts and their impact on the environ-
ment (energy, raw materials, waste).

• Research and explain 
the changes in tourism 
patterns globally and the 
associated external risks 
that are contributing to 
the planetary crisis.

• Actively change/improve consump-
tion habits in the tourism sector so 
that they better meet the needs of 
the planet.

ACTIVITY • Reading and analysis of scientific 
articles in English on the circular 
economy/sustainable tourism. 
• Presentation of a project on how to 
improve sustainable tourism.

• Case studies. • Discussion on the geo-
graphical and economic 
implications of unsustain-
able tourism.

• Analysis of ethical tourism market-
ing and eco-friendly advertising. 
• Create an advertising campaign on 
a sustainable service.

TEACHING METHODS - Cooperative learning: students work in groups to create practical solutions and share ideas; 
- Problem-based learning: solving real problems; 
- CLIL: Part of the unit will be carried out in English to encourage the acquisition of a specialized language; 
- Interdisciplinary approach: the disciplines interact, developing a global and systemic vision of tourism consumption; 
- Outdoor education: visiting a site with pollution problems; 
- Debate.

TOOLS AND RE-
SOURCES

- Digital tools: Online platforms (google earth, google maps, digital maps); 
- CLIL resources (scientific articles in English); 
- Teaching material: Articles, videos, case studies, GreenComp frameworks.

EVALUATION - Formative (Educational): class discussions and continuous feedback on relationships and projects. 
- Summative: interdisciplinary tests, including written and oral tests. 
- Evaluation of the final project.

TOPIC: Sustainable living space
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LEARNING OUTCOMES ACTIVITY TEACHING METHODS TOOLS AND RESOURCES EVALUATION

(ENGLISH) Acquire the specific vocabulary 
of sustainable tourism (e.g. waste reduc-
tion, ecological products).

Reading and analysis of scientific articles 
in English on the circular economy/sus-
tainable tourism.

- Interdisciplinary approach: the disciplines 
interact, developing a global and systemic 
vision of tourism consumption;

- Digital tools: Online platforms (google 
earth, google maps, digital maps); 
- Teaching material: Articles, videos, case 
studies, GreenComp frameworks.

- Formative (Educational): class discus-
sions and continuous feedback on rela-
tionships and projects. 
- Summative: interdisciplinary tests, in-
cluding written and oral tests. 
- Evaluation of the final project.

(TOURIST GEOGRAPHY) Identify and im-
plement innovative ways to challenge psy-
chological and personal orientations that 
promote unsustainable tourism behaviors.

Case studies. - Cooperative learning: students work in 
groups to create practical solutions and 
share ideas; 
- CLIL: Part of the unit will be carried out in 
English to encourage the acquisition of a 
specialized language;

- Digital tools: Online platforms (google 
earth, google maps, digital maps); 
- CLIL resources (scientific articles in 
English); 
- Teaching material: Articles, videos, case 
studies, GreenComp frameworks.

- Formative (Educational): class discus-
sions and continuous feedback on rela-
tionships and projects. 
- Summative: interdisciplinary tests, in-
cluding written and oral tests. 
- Evaluation of the final project.

(HISTORY) Research and explain the 
changes in tourism patterns globally and 
the associated external risks that are con-
tributing to the planetary crisis.

Discussion on the geographical and 
economic implications of unsustainable 
tourism.

- Cooperative learning: students work in 
groups to create practical solutions and 
share ideas; 
- Problem-based learning: solving real 
problems; 
- Interdisciplinary approach: the disciplines 
interact, developing a global and systemic 
vision of tourism consumption; 
- Debate.

- Digital tools: Online platforms (google 
earth, google maps, digital maps); 
- Teaching material: Articles, videos, case 
studies, GreenComp frameworks.

- Formative (Educational): class discus-
sions and continuous feedback on rela-
tionships and projects. 
- Summative: interdisciplinary tests, in-
cluding written and oral tests.

(TOURISM AND ENVIRONMENTAL 
DISCIPLINES) Actively change/improve 
consumption habits in the tourism sector 
so that they better meet the needs of the 
planet.

Analysis of ethical tourism marketing and 
eco-friendly advertising.

- Cooperative learning: students work in 
groups to create practical solutions and 
share ideas; 
- Interdisciplinary approach: the disciplines 
interact, developing a global and systemic 
vision of tourism consumption; 
- Debate.

- Digital tools: Online platforms (google 
earth, google maps, digital maps); 
- Teaching material: Articles, videos, case 
studies, GreenComp frameworks.

- Formative (Educational): class discus-
sions and continuous feedback on rela-
tionships and projects. 
- Summative: interdisciplinary tests, in-
cluding written and oral tests. 
- Evaluation of the final project.
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Learning unità 2 Sustainable Living Spaces
Class: 15-16 years old – VET- 
Duration: 10 hours
Disciplines involved: English, Agricultural Biotechnology, Geo-history, Rural Engineering
Framework: 2030 Agenda, GreenComp Framework, 2024, Unesco Guidelines
FRAMEWORK LEARNING OUTCOMES

2030 AGENDA UNESCO GREEN GUIDELINE GREENCOMP LANGUAGE SCIENCE AND TECHNOLOGY ECONOMIC AND SOCIAL VET-DISCIPLINE ADDRESS

Goal 12: Responsible con-
sumption and production

Cognitive, Social and 
Emotional Behavioural - 
Topic 6.3: Appreciating the 
role of different channels 
in promoting responsible 
consumption

2. Accepting complexity 
in sustainability 
3.3 Exploratory thinking 
4. Take action for sus-
tainability 
4.2 Collective action

Communicate ideas on sustain-
able and responsible tourism in 
English, with appropriate terminol-
ogy.

Understand the environmental 
impact of different tourism prac-
tices and sustainable alternatives.

Analyze human behavior in 
different tourism practices.

Evaluate practical and 
sustainable solutions in the 
context of their discipline (e.g. 
sustainable tourism compa-
nies).

Unit Structure ENGLISH Agricultural biotechnology GEO-HISTORY VET

OBJECTIVES Communicating responsi-
ble consumption

Communicating responsible con-
sumption

Environmental impact of con-
sumption

Resource Deployment and 
Consumption

Rural engineering

FINAL PRODUCT Final product “urban green space design” 
Progetto su carta.JPG https://drive.google.com/file/d/1nAYC6eYcoQCScCmW21b5dTneQD10EtP6/view?us-
p=drive_link 
Topic 6.4: Sustainable Living Spaces

The students develop a project related to outdoor spaces (sustainable garden in 
the municipal villa of Atri). The space is currently in a state of neglect. Once built, 
the green space will be returned to the usability of citizens. Geo-history: study of 
the territory and in-depth study of the “Italian-style” garden. 
Agricultural biotechnology: study of plant essences and pollinating insects. Rural 
engineering: design of the area with surveys and plan of the garden. CLIL English: 
CLIL lexicon; debate (English gardens versus Italian gardens)

LEARNING OUTCOMES Topic 6.4: Sustainable 
Living Spaces

COGNITIVE DOMAIN Analyze the unequal distri-
bution of green/blue spaces 
in local and global urban 
contexts

Identify the economic and 
social benefits of investing 
in green and blue spaces in 
urban areas.

SOCIO-EMOTIONAL DOMAIN Identify the environmental impacts 
of urbanization on the local territory

Assess the perception of en-
vironmental equity in urban 
contexts through interviews

BEHAVIORAL DOMAIN Expressing sustainability 
in relation to sustainable 
urban spaces through 
written and oral messages

Propose ecological solutions to 
improve the urban area nearby.

Collaborate to develop a 
concrete proposal to improve 
an existing urban space, 
focusing on the integration 
of green and blue areas for 
economic and social sustain-
ability
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LEARNING OUTCOMES ACTIVITY TEACHING METHODS TOOLS AND RESOURCES EVALUATION

Analyze the distribution of green spaces in 
local and global urban contexts 
Assessing the perception of environmental 
equity in urban contexts through interviews 
(Geo-history)

Visit of the class in the space to be redevel-
oped 
- Observation of space as a whole 
- Historical insights (Villa di Atri)

- Outdoor Education 
- Media literacy: Take notes, pictures and 
videos 
- Cooperative Learning (analysis of the 
territory) 
- Flipped classroom Historical insight

Digital tools for visual presentation (Canva, 
PowerPoint,

Peer evaluation and final evaluation 
(by the teacher) of the multimedia 
presentations.

Expressing sustainability in relation to sus-
tainable urban spaces through written and 
oral messages

In CLIL scaffolding: garden lexicon (English 
and Italian) 
Debate (Pro & cons) on the two types of 
gardens

Group Work 
Project based Learning Debate

Use of AI to organize the debate. AI will sup-
port the debate with its “thesis” against the 
students’ thesis

Process grid 
Debate evaluation grid

Identify the environmental impacts of ur-
banization on the local territory. 
Propose ecological solutions to improve a 
nearby urban area. (Agricultural Biotech-
nology)

The students return to the municipal villa 
of Atri to catalogue and classify the plant 
essences present. 
- Study of pollinating insects

Outdoor education Lectures Cooperative 
learning

Digital tools (plantnet: App for plant recog-
nition) 
Study materials: European Laws 
Laboratory: cuttings in the Institute’s home 
automation greenhouse

Product Evaluation 
Evaluation grid for technical- practical 
activities 
Observation grids

Identify the economic and social benefits 
of investing in green spaces in urban areas. 
Collaborate to develop a concrete proposal 
to improve an urban space (existing, fo-
cusing on the integration of green and blue 
areas for economic and social sustainabili-
ty (Rural Engineering)

- Design of the sustainable garden located 
inside the municipal villa of ATRI 
- The student will join a role play acting as 
client and designer 
- once the space will be restored and do-
nated to the community the students will 
organize the ribbon cutting ceremony

Brainstorming for organization of design 
phases 
Cooperative learning 
Role playing (client – designer) Contest 
(choosing the best project) Service learn-
ing: Ribbon cutting

- Computer room – AUTOCAD 
- Social media institute (social survey) 
- Presentation event

Product evaluation rubric: 
- Originality and creativity 
- Coherence 
- Cooperation between students 
Service Learning Assessment 
Citizen feedback

DEVELOPMENT:  Sustainable Living Spaces
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LU 2 SUSTAINABLE LIVING SPACES

TOURISM MODEL FOR CULTURE AND CRAFTSMANSHIP, “ZERO KILOMETERS”.

DISCOVERING SANTO STEFANO DI SESSANIO

CLASS 3 SEC. A TECHNICAL ECONOMIC TOURISM INSTITUTE A.ARGOLI

Duration: 8 hours

Disciplines involved: Science, Tourism and Economics, Tourist Geography, Art and Local Heritage
FRAMEWORK LEARNING OUTCOMES

2030 AGENDA UNESCO GREEN 
GUIDELINE

GREENCOMP LANGUAGE SCIENCE AND TECHNOLOGY ECONOMIC AND SOCIAL VET

DEFEATING
POVERTY
ENDING HUN-
GER
HEALTH &
WELLNESS 
CLEAN AND 
AFFORDABLE 
ENERGY 
RESPONSIBLE
CONSUMPTION
AND
PRODUCTION

-systemic thin-
king 
-collaboration 
and negotia-
tion individual 
and collective 
responsibility

EU biodiverse
strategies 
2030; -
Imagining
sustainable 
futures 
and acting for
sustainability: 
3.1
SENSE OF 
THE FUTURE 
3.3 CRITICAL 
THINKING

Effectively communicate in English
on environmental and tourism
topics

Promote environmentally
and culturally respectful
tourism in Abruzzo.

Reflect on the impact of
climate change and good
practices in sustainable
tourism.

Design an integrated thematic tourism
experience, enhancing local
specificities.

Unit Structure Unit Structure Languages: English CORPORATE TOURISM DISCIPLI-
NES

TOURIST GEOGRAPHY ART AND Local Heritage

OBJECTIVES Learn vocabulary related to sustainabi-
lity, tourism, architecture, and heritage.

Analyze the local economy of Santo 
Stefano di Sessanio.

Locate the village and understand its geo-
graphical features.

Explore the architectural and artistic 
heritage of the village.

Translate key parts of the brochure. 
Practice written production and oral 
presentation.

Understand sustainable tourism 
models. 
Identify economic and entrepreneu-
rial opportunities linked to green 
tourism.

Assess the environmental context and 
natural resources. 
Analyze territorial sustainability.

Highlight traditional building techniques 
and materials. 
Understand restoration as a sustainable 
practice.

FINAL PRODUCT Bilingual brochure (Italian–English) to promote the village of Santo Stefano di Sessanio as an example of a sustainable and culturally rich living space.: Description of places Ecological and 
low-impact strategies Proposals for “green” activities Digital promotional material (brochure, presentation or website)
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LEARNING OUTCOMES Understanding and use of vocabulary 
related to sustainability, tourism, archi-
tecture, and cultural heritage. 
Reading and analyzing short authentic 
texts on sustainable tourism and living. 
Production of short written texts in 
English (e.g. promotional content, de-
scriptive leaflets). 
Translation of informative and promo-
tional texts from Italian into English 
with accuracy and cultural awareness. 
Collaboration in peer editing and 
revision processes to improve written 
output. Oral presentation of a brief de-
scription of the village and its sustai-
nable features.

Analyzing the tourism potential and 
economic structure of a small histo-
ric village. 
Identification of sustainable and in-
novative tourism models (e.g. albergo 
diffuso, eco-tourism). 
Understanding of how cultural heri-
tage can be turned into an economic 
and entrepreneurial opportunity. 
Creation of a SWOT analysis for a 
tourism destination. Designing a ba-
sic sustainable tourism offer/packa-
ge for Santo Stefano di Sessanio.

Location and description of the geographi-
cal position and features of Santo Stefano 
di Sessanio using maps and GIS tools. 
Identification of natural, cultural, and envi-
ronmental resources in the area. 
Evaluation of the level of sustainability of 
the village from a geographical and envi-
ronmental point of view. 
Creation of a descriptive geographical 
profile to be included in the promotional 
brochure. Understanding of the relation-
ship between territory and sustainable 
development.

Recognization of the artistic and archi-
tectural features of traditional Abruzzese 
villages. 
Identification of historical building tech-
niques and materials in Santo Stefano di 
Sessanio. 
Understanding of the importance of re-
storation and conservation as sustainable 
practices. 
Documentation local heritage through 
sketches, photos, or digital tools. 
Integration of artistic and cultural con-
tent into a communicative product (the 
bilingual brochure).

ACTIVITY Reading texts about sustainable touri-
sm. 
Glossary creation. 
Writing promotional texts in English. 
Peer revision and collaborative transla-
tion

SWOT analysis of the village. 
Study of albergo diffuso and eco-tou-
rism. 
Simulate a tourist package proposal.

Map reading and GIS tools. 
Environmental impact studies. 
Create descriptive geographical profiles 
for the brochure.

Field research or virtual tours. Sketches 
or visual documentation. Focus on herita-
ge conservation.

TEACHING METHODOLOGY Project-Based Learning (PBL), Task-Based Learning, Cooperative learning, Flipped Classroom, CLIL, Learning by doing

TOOLS AND RESOURCES UNESCO and WWF articles and sites, digital dictionaries, Canva, PowerPoint, Google Earth, Padlet, DeepL, ChatGPT

EVALUATION Formative Assessment Summative Assessment 
Evaluation rubric for written and oral production; re-elaboration skills
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LEARNING OUTCOMES ACTIVITY TEACHING METHODS TOOLS AND RESOURCES EVALUATION

English Students can identify and list key vocabulary 
related to sustainability and tourism promotion. 
Students can organize content into a coherent 
bilingual brochure, using correct structures and 
vocabulary. 
Students can creatively produce persuasive and 
culturally sensitive content to promote a desti-
nation internationally.

Glossary-building for sustainability, 
architecture, and tourism terms. 
Peer-review workshops for translation 
and editing (Italian- English). 
Writing persuasive and descriptive 
texts for different brochure sections 
(e.g., eco- activities, historical over-
view).

Project-based learning (PBL) 
Collaborative writing & peer editing 
Flipped classroom (language input 
at home)

Canva, Google Docs, Grammarly, 
DeepL 
Google Drive (shared editing), 
Padlet for brainstorming 
Short YouTube tutorials (e.g., “En-
glish for Tourism”), teacher-made 
vocabulary quizzes

Rubric for written texts (clarity, cor-
rectness, persuasiveness); peer asses-
sment of translationsOral presenta-
tion in English of brochure content or 
promotional video 
Vocabulary quizzes and accuracy of 
translated content

Recording voice-overs or video subtit-
les in English for digital materials.

CORPORATE 
TOURISM DISCI-
PLINES

Students can describe basic principles of su-
stainable tourism and economic development. 
Students can analyse how sustainability contri-
butes to local economic growth through case 
studies. 
Students can propose realistic, innovative green 
tourism business ideas for a small village con-
text. .

Case study analysis of sustainable 
tourism in rural settings. 
SWOT analysis of Santo Stefano di 
Sessanio as a green tourism destina-
tion. 
Creation of fictional but feasible 
sustainable tourism packages (e.g., 
eco-lodging, zero-km experiences). 
Pricing and marketing strategy for 
proposed tourist activities

Case-based learning 
Cooperative learning (group crea-
tion of sustainable offers) 
Inquiry-based learning 
development

Online databases (OECD, UNWTO), 
example brochures of eco-touri-
sm sites; 
Canva (for visual offers), Excel/
Sheets (budgeting), Trello (project 
tracking);
Interviews or local field visits 
(real or simulated), articles on 
sustainable

SWOT analysis report; evaluation grid 
focused on originality and feasibility 
of p Business proposal presentation; 
simulated investor pitch roposals 
Rubric to assess depth of research 
and innovation in proposals

TOURIST GEO-
GRAPHY

Students can locate and describe geographi-
cal features and climate of Santo Stefano di 
Sessanio. 
Students can explain how geography influences 
tourism development in small villages. 
Students can evaluate the geographic sustaina-
bility of proposed tourism initiatives.

Mapping of local attractions and su-
stainable itineraries using digital tools 
(e.g., Google Maps, Canva). 
Analysis of tourist flows and seasona-
lity using real or simulated data. 
Research and presentation on the 
physical and cultural landscape of the 
Gran Sasso area.

GIS-based learning and visual map-
ping 
Fieldwork simulation / virtual tours 
Data analysis & visualization

Google My Maps, ArcGIS Online, 
Google Earth 
Google Earth Tours, Virtual field 
trips (e.g., Gran Sasso National 
Park) 
Excel/Google Sheets for charting 
tourism flows

Digital map project showing eco- iti-
neraries and attractions 
Individual or group presentations with 
integrated maps 
Accuracy and insight in interpreting 
tourism trends in the area

ART AND LOCAL 
HERITAGE

Students can identify and describe key histori-
cal and artistic elements of the village.

Photo reportage and description of hi-
storical buildings and artistic features.

Visual analysis & heritage walk (vir-
tual or real)

Smartphone cameras, Canva or 
Adobe Express for visual brochure 
parts

Photo essay with captions; brochure’s 
visual and cultural accuracy

Students can connect local art and architecture 
with broader cultural themes (e.g., medieval 
heritage, restoration).

Comparison between traditional and 
modern restoration techniques (e.g., 
Sextantio Albergo Diffuso).

Comparative studies (old vs modern 
restoration)

Articles/videos on Sextantio 
project;

Comparative poster or infographic; 
reflective writing task

Students can critically assess the role of art 
and heritage in sustainable territorial promo-
tion.

Design of visual content (brochure 
layout, icons, color schemes) inspired 
by local artistic motifs.

Creative digital storytelling interviews, documentaries Artistic quality, historical accuracy, 
and creativity in brochure visuals and 
storytelling

Adobe Express, Genially, Power-
Point for presentations

Final Evaluation Strategy Formative: Regular checkpoints during group work, teacher-student feedback sessions, self- assessment 
checklists 
Summative: Final presentation of the bilingual brochure (printed or digital) with: Descriptive texts (EN–IT), Green 
activity proposals Visual and cartographic materials 
Rubric Criteria: Language accuracy (EN), creativity, sustainability relevance, economic viability, geographic and 
cultural depth, teamwork, and use of digital tools

DEVELOPMENT:  Sustainable Living Spaces
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Learning Unit 1 - Sustainable Living Spaces
Class: 15-16 years old - VET
Duration: 8 hours
Disciplines involved: English, Science, Economics, Professional Disciplines (Cooking)
Framework: 2030 Agenda, GreenComp Framework, 2024, Unesco Guidelines
FRAMEWORK LEARNING OUTCOMES

2030 AGENDA UNESCO GREEN GUIDELINE GREENCOMP LANGUAGE SCIENCE AND TECHNO-
LOGY

ECONOMIC AND SOCIAL VET

SDG 11: Sustainable cities and 
communities (Goal 11.7: “By 
2030, ensure universal access 
to safe, inclusive and acces-
sible green and public spaces, 
especially for women, chil-
dren, the elderly and persons 
with disabilities). 
SDG 12: Responsible consu-
mption and production (in 
particular for the KITCHEN 
track) 
(SDG 13: Climate action.)

Topic 6.4: Sustainable living 
spaces 
The integration of green spaces 
(plants) and blue spaces (water) 
into cities balances urbanized 
development, creating a safe 
environment for residents and 
visitors. 
COGNITIVE DOMAIN: 
Research and present the chan-
ging availability of green and 
blue spaces in urban areas and 
the external risks and conflicts 
related to urbanized develop-
ment. 
SOCIAL-EMOTIONAL DOMAIN: 
Promote sensitivity, apprecia-
tion and respect for the rights 
of city residents and visitors to 
green and blue spaces 
BEHAVIORAL DOMAIN 
Collaborate with stakeholders 
to create sustainable living 
spaces within their schools and 
communities.

GC 2.1 (Systems thinking): 
identify and analyze the inter-
connections between urban 
change, green/blue spaces and 
socio- environmental conflicts. 
GC 1.1 (Valuing sustainability): 
appreciating the value of su-
stainable solutions to improve 
the quality of urban life. 
GC 1.2 (Supporting equity): Un-
derstanding and addressing the 
unfair distribution of environ-
mental benefits and burdens. 
GC 3.1 (Future thinking): use 
the ability to imagine future 
scenarios to explore sustai-
nable solutions for cities and 
communities.

Use the English lan-
guage to understand, 
analyze and commu-
nicate sustainable 
solutions related to 
living spaces, applying 
a technical/sectoral 
language

Exploring the relation-
ship between human 
activities and the 
natural environment, 
analyzing scientific 
data to understand the 
impacts of urbanization 
on local ecosystems, 
and developing ecologi-
cal solutions for sustai-
nable living spaces.

Acquire skills to analyze the TERRITO-
RIAL distribution of natural resources 
and their impact on social well-being, 
developing sustainable and inclusive 
solutions for the planning of green/
blue spaces in local and school con-
texts.

Evaluate practical and sustai-
nable solutions in the context 
of their discipline (e.g. sustai-
nable production chains).

Unit Structure English Sciences Economy Kitchen

OBJECTIVES Communicating 
responsible consump-
tion.

Critically reflect on the 
environmental impact of 
consumption.

Analyze the distribution and consump-
tion of resources.

Foresee the fight against food 
waste.

FINAL PRODUCT Final Product (Cooking Path) “Sustainability in the Kitchen” 
Project

• Students create a chickpea dessert. The activities include a visit to a farm in Pescasseroli and the creation of a brochure 
in English to promote the entire project and its benefits for the entire community by spreading the change in the daily habi-
ts of citizens, called to a lesser and more responsible use of energy and resources.
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LEARNING OUTCOMES Topic 6.4: Sustainable living 
spaces

COGNITIVE DOMAIN Understand written 
texts and videos in 
English on sustainable 
urban policies.

Design sustainable 
urban planning that 
includes the efficient 
management of water 
resources.

Identify areas and opportunities to 
improve environmental performance in 
terms of waste, emissions, discharges, 
energy consumption and to identify 
opportunities in the circular economy. 
Identify innovation projects that can 
simultaneously attract investment and 
increase profit while preserving the 
environment.

Identify foods and techniques 
that reduce environmental 
impact in the kitchen, as 
part of a sustainable urban 
lifestyle.

SOCIO-EMOTIONAL DOMAIN Expressing support 
for sustainable urban 
spaces through written 
and oral messages

Identify the environ-
mental impacts of ur-
banization on the local 
territory

Pursuing the transition to a Circular 
Economy, understood as the ability of 
a society to achieve its needs without 
compromising the same possibility for 
future generations.

Understand and value the 
importance of sustainable 
culinary practices for the 
well-being of the urban com-
munity.

BEHAVIORAL DOMAIN Expressing support 
for sustainable urban 
spaces through written 
and oral messages.

Propose ecological 
solutions to improve 
school learning spaces 
and meeting spaces 
(gardens and green 
spaces).

Systematically analyze resource plan-
ning problems in economic, social and 
environmental terms.

Create a sustainable menu 
that enhances local ingre-
dients.

ACTIVITY COGNITIVE DOMAIN Reading of articles 
and watching videos 
in English on sustai-
nable urban policies, 
followed by summary 
sheets.

Analysis of local maps, 
satellite photos and 
environmental datasets 
related to the impact of 
urbanization on water 
resources, soil and bio-
diversity.

Participatory lesson on the principles 
of the circular economy; the 4Rs of 
the circular economy that guarantee 
a sustainable economy: R for Reduce, 
Reuse, Recycle and Recover.

Study of the life cycle of food 
to identify those with low 
environmental impact and 
discussion of sustainable 
cooking techniques, such as 
the reuse of waste and low- 
energy cooking.

SOCIO-EMOTIONAL DOMAIN Write short persuasive 
texts and read them 
aloud to simulate pu-
blic speeches. 
Historical research 
of products imported 
from America or En-
gland and used in local 
cuisine.

Group discussions lin-
king mental and physi-
cal health to access to 
these spaces

Design and conduct interviews with 
peers, parents or community mem-
bers on the functioning of the Green 
economy. The aim is to make people 
understand that the success of the 
green economy is also linked to the 
daily habits of citizens, who are called 
upon to use energy and resources less 
and more responsibly.

Brainstorm how sustainable 
culinary practices impact 
urban well-being, followed 
by a discussion of personal 
experiences (e.g., local mar-
kets, food sharing).

BEHAVIORAL DOMAIN Group work to desi-
gn digital posters or 
multimedia presenta-
tions on sustainable 
solutions for school 
spaces.

Carrying out practical 
interventions for the 
ecological improvement 
of a school or urban 
area, presenting visual 
proposals and written 
reports.

Communicating the principles of 
sustainability through the tools of the 
digital age: website, social media, etc...

Design of a menu with su-
stainable meals for a school 
or community canteen, with 
a focus on local ingredients 
and solutions to reduce food 
waste.
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TEACHING METHODS - Guided lesson 
- Group work 
- Oriented discussion 
- Project-based learning 
- Scenario-based learning (for economic and decision-making simulations) 
- Field research (e.g. interviews, data collection, observations) 
- Case Studies 
- Hands-on workshop 
- Reflective discussion 
- Creative brainstorming 
- Peer Teaching 
- (Transversal CLIL) Cooperative learning: Students work in groups to create practical solutions and share ideas. 
- Problem-based learning: solving real problems (e.g. waste management) 
- CLIL: Part of the unit will be carried out in English to encourage the acquisition of a specialized language. 
- Interdisciplinary approach: the disciplines interact, developing a global and systemic vision of consumption 
- Outdoor education - visiting a restaurant, a canteen, a farmers’ market... 
- Debate

TOOLS AND RESOURCES - Maps and datasets: thematic (local, historical, urban), environmental and economic maps for analysis. 
- Digital tools: spreadsheets (Excel, Google Sheets), cartographic software (Google Earth, QGIS), presentation tools (Power-
Point, Prezi), collaborative platforms (Canva, Trello). 
- Real digital platforms: iNaturalist (biodiversity), OpenTreeMap (tree mapping), Too Good To Go (food waste), AllTrails (natu-
ral and urban paths). 
- Teaching materials: tutorials, guides, summary sheets of case studies, examples of sustainable projects, simplified biblio-
graphy (articles, videos, reports). 
- Visual aids: posters, images, postcards, task checklists. 
- Technology: tablets, PCs, smartphones for research and content creation. 
- Workspaces: physical areas for simulations or practical activities (equipped classrooms, laboratories...)

EVALUATION Educational: 
- Observation during collaborative and individual activities (checklists, lecturer’s notes). 
- Continuous feedback from teachers and peers (structured feedback modules). 
- Intermediate self-assessments to reflect on progress (reflection journals, self-assessment grids). 
- Peer Review: structured peer feedback on group projects (peer review forms, shared checklists). 
Summative: 
- Final evaluation of interdisciplinary products (project evaluation grids, analytical rubrics). 
- Optional self-assessment: reflect on personal contributions (final self-assessment sheets).
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LEARNING OUTCOMES ACTIVITY TEACHING METHODS TOOLS AND RESOURCES EVALUATION

Design sustainable urban planning that includes 
the efficient management of water resources. 
Identify the environmental impacts of urbaniza-
tion on the local territory. 
Propose ecological solutions to improve school 
learning spaces and meeting spaces (gardens 
and green spaces).

(Science) 
Observe, describe and analyze real, natural and artifi-
cial phenomena; 
Recognize the consequences of climate change, 
pollution, overexploitation of food resources; Analyze 
intensive agricultural practices and the use of fertili-
zers and pesticides. 
Create green spaces at school to promote biodiversi-
ty.

Cooperative learning, project-based lear-
ning. 
Group work for water analysis with the 
special kit.

Digital tools for visual presentation 
(Canva, PowerPoint), brainstorming 
sheets.

Peer evaluation and final eva-
luation (by the teacher) of the 
multimedia presentations.

Understand written texts and videos in English 
on sustainable urban policies. 
Expressing support for sustainable urban spa-
ces through written and oral messages. Expres-
sing support for sustainable urban spaces 
through written and oral messages.

(English) 
Increase linguistic and cultural integration. 
To know and raise public awareness towards the 
reduction of consumption. 
To know the products of the territory, even those im-
ported from America and England and used for many 
years 
Castel di Sangro Brewery.

Outdoor education. Group work. 
Project-based learning 
Game on the origin of products with video 
recording.

Drawing and design materials (po-
sters, simple drawing software such 
as SketchUp).

Evaluation of the project presen-
tation and peer feedback. Self-as-
sessment grid on the ecological 
proposals developed, with a focus 
on the effectiveness of the solu-
tions.

Identify areas and opportunities to improve 
environmental performance in terms of waste, 
emissions, discharges, energy consumption and 
to identify opportunities in the circular eco-
nomy. 
Identify innovation projects that can simulta-
neously attract investment and increase profit 
while preserving the environment. 
Pursuing the transition to a Circular Economy, 
understood as the ability of a society to achie-
ve its needs without compromising the same 
possibility for future generations.

(economy) 
Creation of a map that identifies local producers of 
local ingredients in the territory and creation of a 
socio-economic behavior or model, which highlights 
a balance between resource consumption, their rege-
neration, and between production and cost reduction. 
To know and raise public awareness of the reduction 
of consumption (transport, packaging, etc ...). 
Participatory lesson on the principles of the circular 
economy; the 4Rs of the circular economy that gua-
rantee a sustainable economy: R for Reduce, Reuse, 
Recycle and Recover.

Cooperative learning. Visualization and/or 
creation of explanatory charts.

Digital tools (Coggle, MindMeister) 
and poster materials.

Product Evaluation Rubric

Identify foods and techniques that reduce en-
vironmental impact in the kitchen, as part of a 
sustainable urban lifestyle.

(kitchen) 
0 waste challenge: Design of the typical local dessert 
“Stuffed chickpeas” with local ingredients and solu-
tions to reduce food waste with sustainable meals 
for a school or community canteen, with particular 
attention to local ingredients. 
Minimizing waste and creatively using what appa-
rently seems to be waste.

Viewing explainer videos. Goal: Zero Wa-
ste - Rai Cultura

Local recipes, nutritional analysis 
sheets and tutorials.

Evaluation rubric: 
- Originality and creativity; 
- Coherence; 
- Culinary techniques; 
- Cooperation between students.

DEVELOPMENT:  Sustainable Living Spaces
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Learning Unit 5 - Living Spaces for Sustainable Living
Class: 3B LSA - Luigi Di Savoia
Duration: 8 hours
Disciplines involved: English, Natural Sciences, Earth Sciences, Computer Science.
Framework: 2030 Agenda, GreenComp Framework, 2024, Unesco Guidelines.
FRAMEWORK LEARNING OUTCOMES

2030 AGENDA UNESCO GREEN GUIDELINE GREENCOMP LANGUAGE SCIENCE AND TECHNO-
LOGY

ECONOMIC AND SOCIAL VET

SDG 11: Sustainable cities and 
communities (Target 
11.7: “By 2030, ensure universal 
access to safe, inclusive and 
accessible green and public 
spaces, especially for women, 
children, the elderly and per-
sons with disabilities.) 
SDG 13: Climate action.

Topic 6.4: Sustainable Living 
Spaces 
Integrating green spaces (plants) 
and blue spaces (water) into 
cities balances urbanized devel-
opment, creating a safe envi-
ronment for city residents and 
visitors.

GC 1.1 (Valuing sustainability Ap-
preciate the value of sustainable 
solutions to improve the quality of 
urban life. 
GC 1.2 (Defending equity): Un-
derstanding and addressing the 
unequal distribution of environ-
mental benefits and burdens. 
GC 2.1 (Systems Thinking): Identify 
and analyze the interconnections 
between urban changes, green/
blue spaces, and socio-environ-
mental conflicts. GC 3.1 (Sense 
of the future): Use the ability 
to imagine future scenarios to 
explore sustainable solutions in 
cities and communities.

Communicate ideas on 
responsible consumption 
in English, with appropriate 
terminology.

Understand the environ-
mental impact of differ-
ent consumption prac-
tices and eco-friendly 
alternatives

Analyze the relationships 
between consumption, 
natural resources and global 
distribution of resources.

Evaluate practical and 
sustainable solutions in the 
context of their discipline 
(e.g. sustainable production 
chains).

Unit Structure English Natural sciences Earth Sciences Computer science

OBJECTIVES Use the English language 
to understand, analyze and 
communicate sustainable 
solutions related to living 
spaces, applying a techni-
cal/sectoral language.

Exploring the relation-
ship between human 
activities and the 
natural environment, 
analyzing scientific data 
to understand the im-
pacts of urbanization on 
local ecosystems and 
developing ecological 
solutions for sustain-
able living spaces.

Acquire skills to analyze 
the territorial distribution of 
natural resources and their 
impact on social well-be-
ing, developing sustainable 
and inclusive solutions for 
the planning of green/blue 
spaces in local and school 
contexts.

Develop skills in the use of 
existing digital tools and 
platforms to analyse, mon-
itor and promote sustain-
ability and equitable access 
to green and blue spaces in 
urban areas.
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FINAL PRODUCT Final Product Group 1, 2 (Earth Sciences, Natural Sciences, English, Computer Science): CREATION OF AN IDEAL PARK. 
Creating an ideal park 
- redevelopment of abandoned areas near water sources 
- reimbursement and management of diseased trees 
- Solar panels for sustainable energy 
- Water collection areas for artificial ponds 
Final Product Group 3, 4 (Earth Sciences, Natural Sciences, English, Computer Science): CREATION OF A DIGITAL MODEL OF THE PARK. 
Attachment: Detailed project path 
Final Product Group 5 (Computer Science): WEBSITE CREATION AND VIDEO PRODUCTION ACTIVITIES CARRIED OUT 
Attachment: Detailed project path

LEARNING OUTCOMES COGNITIVE DOMAIN 
Research and present the changing availability of green and blue 
spaces in urban areas and the external risks and conflicts related to 
urbanized development. 
SOCIAL-EMOTIONAL DOMAIN 
Promote sensitivity, appreciation and respect for the rights of city resi-
dents and visitors to green and blue spaces 
BEHAVIORAL DOMAIN 
Collaborate with stakeholders to create sustainable living spaces 
within their schools and communities.

Understand and use vocabu-
lary related to sustainability, 
living environments and 
eco- friendly practices. 
Develop reading and com-
prehension skills of texts in 
English that deal with sus-
tainable homes and green 
technologies. Communicate 
ideas and projects regarding 
sustainable living spaces 
orally and in writing, using 
grammatical structures 
correctly.

Understand the princi-
ples of environmental 
sustainability applied to 
living spaces. 
Analyze the impact of 
sustainable technolo-
gies and practices on 
the natural environment. 
Exploring eco-friendly 
materials and construc-
tion techniques and 
their role in reducing the 
ecological footprint.

To study how sustainable 
living spaces affect and are 
influenced by the Earth’s 
natural processes. 
Analyze the natural resourc-
es used in the construction 
of sustainable homes and 
their life cycle. Assess the 
impact of sustainable living 
practices on the health of 
the planet and the conserva-
tion of resources.

Learn how to use digital 
tools and software to design 
and simulate sustainable 
living spaces. Understand 
how smart technologies and 
automation systems can im-
prove the energy efficiency 
of homes. 
Develop data analysis skills 
to monitor and optimize the 
environmental impact of 
sustainable living spaces.
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ACTIVITY Division of the class into groups: 
Group 1 
- Importance of green and blue spaces: 
- mental and physical health benefits. 
- Improved cognitive abilities. 
- ecological benefits. 
- social and cultural benefits. 
- integration of green and blue spaces to reduce the environmental impact in urban areas. 
- Spanish experiment to demonstrate the benefits of nature. 
Group 2 
Identification of 3 parks in Abruzzo (Fara San Martino Park, Abruzzo National Park, Maiella National Park): 
- Brief introduction of the park. 
- Positive characteristics. 
- Negative characteristics. 
Group 3 
Identification of 5 other parks in Abruzzo (Lake Scanno, Punta Aderci, Lake San Domenico, Trabocchi di San Vito and 
Cusano Waterfalls): 
- Brief introduction of the park. 
- Positive characteristics. 
- Negative characteristics. 
Group 4 
- Creation of an ideal park. 
- redevelopment of abandoned areas near water sources. 
- reimbursement and management of diseased trees. 
- solar panels for sustainable energy. 
- water collection areas for artificial lakes. 
Group 5 
Environmental safety: the importance of maintaining the quality status of green parks and surface waters and reduc-
ing the risk of disease development and transmission: 
- environmental safety. 
- the importance of green parks. 
- transmission of diseases from contaminated water. 
- an example of a disease (cholera).

TEACHING METHODS - Cooperative learning: Students work in groups to create practical solutions and share ideas. 
- Problem-based learning: solving real problems (e.g., waste management). 
- CLIL: Part of the unit will be carried out in English to encourage the acquisition of a specialized language. 
- Interdisciplinary approach: the disciplines interact, developing a global and systemic vision of consumption. 
- Education in the open air, visiting an illegal landfill. 
- Debate.

TOOLS AND RESOURCES - Digital tools: Online platforms (google earth, google maps, digital maps. 
- CLIL resources. 
- Teaching material: Articles, videos, case studies, GreenComp frameworks.

EVALUATION Formative (Educational) Evaluation: 
- Ongoing class discussions and feedback on relationships and projects. Summative evaluation: 
- Interdisciplinary tests, including written and oral tests. 
- Evaluation of the final project (e.g. advertising campaign, scientific report).



      Sustainable living space

82 - EU GREEN

LEARNING OUTCOMES ACTIVITY TEACHING METHODS TOOLS AND RESOURCES EVALUATION

(ENGLISH) Understand and use vocabulary 
related to sustainability, living environ-
ments and eco-friendly practices.

Division of the class into groups: Group 1 
Importance of green and blue spaces: 
- mental and physical health benefits. 
- Improved cognitive abilities. 
- ecological benefits. 
- social and cultural benefits. 
- integration of green and blue spaces to 
reduce the environmental impact in urban 
areas. 
- Spanish experiment to demonstrate the 
benefits of nature. 
Group 2 
Identification of 3 parks in Abruzzo (Fara 
San Martino Park, Abruzzo National Park, 
Maiella National Park): 
- Brief introduction of the park. 
- Positive characteristics. 
- Negative characteristics. 
Group 3 
Identification of 5 other parks in Abruzzo 
(Lake Scanno, Punta Aderci, Lake San Do-
menico, Trabocchi di San Vito and Cusano 
Waterfalls): 
- Brief introduction of the park. 
- Positive characteristics. 
- Negative characteristics. Group 4 
- Creation of an ideal park. 
- redevelopment of abandoned areas near 
water sources. 
- reimbursement and management of 
diseased trees. 
- solar panels for sustainable energy. 
- water collection areas for artificial lakes. 
Group 5 
Environmental safety: the importance of 
maintaining the quality status of green 
parks and surface waters and reducing the 
risk of disease development and transmis-
sion: 
- environmental safety. 
- the importance of green parks. 
- transmission of diseases from contami-
nated water. 
an example of a disease (cholera).

- Problem-based learning: solving real 
problems (e.g., waste management). 
- CLIL: Part of the unit will be carried out 
in English to encourage the acquisition of 
a specialized language. 
- Interdisciplinary approach: the disci-
plines interact, developing a global and 
systemic vision of consumption. 
- Debate

- Digital tools: Online platforms (google 
earth, google maps, digital maps. 
- CLIL resources.

Formative (Educational) Evaluation: 
- Ongoing class discussions and feedback 
on relationships and projects. 
Summative evaluation: 
- Interdisciplinary tests, including written 
and oral tests.

(NATURAL SCIENCES) Understand the 
principles of environmental sustainability 
applied to living spaces.

- Cooperative learning: Students work in 
groups to create practical solutions and 
share ideas. 
- Interdisciplinary approach: the disci-
plines interact, developing a global and 
systemic vision of consumption. 
- Debate.

- Digital tools: Online platforms (google 
earth, google maps, digital maps. 
- Teaching material: Articles, videos, case 
studies, GreenComp frameworks.

Formative (Educational) Evaluation: 
- Ongoing class discussions and feedback 
on relationships and projects. 
Summative evaluation: 
- Interdisciplinary tests, including written 
and oral tests.

(EARTH SCIENCES) To study how sustain-
able living spaces affect and are influ-
enced by the Earth’s natural processes.

- Cooperative learning: Students work in 
groups to create practical solutions and 
share ideas. 
- Interdisciplinary approach: the disci-
plines interact, developing a global and 
systemic vision of consumption. 
- Debate.

- Digital tools: Online platforms (google 
earth, google maps, digital maps. 
- Teaching material: Articles, videos, case 
studies, GreenComp frameworks.

Formative (Educational) Evaluation: 
- Ongoing class discussions and feedback 
on relationships and projects. 
Summative evaluation: 
- Interdisciplinary tests, including written 
and oral tests.

(COMPUTER SCIENCE) Learn how to use 
digital tools and software to design and 
simulate sustainable living spaces.

- Interdisciplinary approach: the disci-
plines interact, developing a global and 
systemic vision of consumption. 
- Debate.

- Digital tools: Online platforms (google 
earth, google maps, digital maps.

Formative (Educational) Evaluation: 
- Ongoing class discussions and feedback 
on relationships and projects. 
Summative evaluation: 
- Evaluation of the final project (e.g. adver-
tising campaign, scientific report).

DEVELOPMENT:  Living Spaces for Sustainable Living
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Learning Unit 1 - Enjoying sustainable tourist spaces
Class: 15-16 years old (ACERBO)
Duration: 8 hours
Disciplines involved: English, Tourism Geography, History, Tourism and Business Disciplines
Framework: 2030 Agenda, GreenComp Framework 2022, Unesco Green Guidelines
FRAMEWORK LEARNING OUTCOMES

2030 AGENDA UNESCO GREEN GUIDELINE GREENCOMP LANGUAGE SCIENCE AND TECHNOLOGY ECONOMIC AND SOCIAL VET
SDG 11: Sustainable ci-
ties and communities 
Goal 12: Responsible 
consumption and pro-
duction

Theme 6.4: Sustainable 
living spaces 
The integration of green 
spaces (plants) and blue 
spaces (water) in cities 
balances urbanized deve-
lopment, creating a safe 
environment for residents 
and visitors to the city.

GC 1.1 (Valuing sustainability): apprecia-
ting the value of sustainable solutions to 
improve the quality of urban life. 
GC 1.2 (Supporting equity): Understanding 
and addressing the unequal distribution of 
environmental benefits and burdens. GC 
2.1 (Systems Thinking): Identify and analyze 
the interconnections between urban chan-
ges, green/blue spaces, and socio-environ-
mental conflicts. 
GC 3.1 (Thinking Forward): Use the ability to 
imagine future scenarios to explore sustai-
nable solutions for cities and communities.

Use the English language 
to understand, analyze and 
communicate sustainable 
solutions related to tourist 
spaces, applying a techni-
cal/sectoral language.

Exploring the relationship 
between human activities 
and the natural environment, 
analyzing scientific data 
to understand the impacts 
of urbanization on local 
ecosystems, and developing 
ecological solutions for su-
stainable living spaces.

Acquire skills to analyze 
the territorial distribution of 
natural resources and their 
impact on social well-being, 
developing sustainable 
and inclusive solutions for 
the planning of green/blue 
spaces in local and school 
contexts.

Evaluate practical and sustai-
nable solutions in the context of 
their discipline.

Unit Structure ENGLISH TOURIST GEOGRAPHY HISTORY TOURISM AND BUSINESS DISCI-
PLINES

OBJECTIVES COGNITIVE DOMAIN: 
Research and present the changing availability of green and blue 
spaces in urban areas and the external risks and conflicts related to 
urbanized development. 
SOCIAL-EMOTIONAL DOMAIN: 
Promote sensitivity, appreciation and respect for the rights of citizens 
and visitors to green and blue spaces BEHAVIORAL DOMAIN 
Collaborate with stakeholders to create sustainable living spaces within 
their schools and communities.

• Use the English language 
to understand, analyze and 
communicate sustainable 
solutions related to living/
tourist spaces, applying a 
technical/sectoral langua-
ge.

• Acquire skills to analyze 
the TERRITORIAL DISTRIBU-
TION 
of natural resources and 
their impact on social 
well- being, developing 
sustainable and inclusive 
solutions for the planning of 
“Green” spaces and beha-
viors in local contexts.

• Explore the relationship 
between human activities 
and the natural 
environment, analyzing sta-
tistical data to understand 
the impacts of urbanization 
on local ecosystems and 
developing ecological solu-
tions for sustainable living/
tourist spaces.

• Develop skills through the use 
of existing digital tools and pla-
tforms to analyse, monitor and 
promote quality certifications 
and sustainability and equitable 
access to “Green” spaces in tou-
rism businesses.

FINAL PRODUCT STATIC/DYNAMIC INFOGRAPHIC OF THE CORPORATE PROCESS OF SUSTAINABILITY CERTIFICATION FOR TOURISM COMPANIES AT LOCAL, REGIONAL AND NATIONAL LEVEL.

LEARNING OUTCOMES 1. 🟦 Understand written 
texts and videos in English 
on sustainable tourism 
policies. 
2. 🟦 To express support for 
sustainable tourist spaces 
through written and oral 
messages. 
3. 🟦 Create visual presen-
tations on sustainable 
strategies in tourism.

1. 🟦 Identify the environmen-
tal impacts of urbanization 
on the local territory in the 
field of tourism. 
2. 🟦 Reflect on the importan-
ce of green spaces for the 
health and well-being of the 
community. 
3. 🟦 Propose ecological 
solutions to improve a space 
used in tourism.

1. 🟦 To analyze the unequal 
distribution of sustainable 
spaces in contexts used in 
tourism. 
2. 🟦 Evaluate the perception 
of environmental equity in 
tourism contexts (in spa-
ce and time) through desk 
analysis / field research. 
3. 🟦 Collaborate in the cre-
ation of a concept map for 
an equitable distribution of 
green spaces.

1. 🟦 Identify the economic and 
social benefits of investing in 
green spaces in contexts used in 
tourism. 
2. 🟦 Strengthen the role of 
investments in greenspaces 
in promoting social equity and 
economic benefits. 
3. 🟦 Develop a  concrete proposal 
to improve a space used in tou-
rism, focusing on the integration 
of green areas for economic and 
social sustainability.
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ACTIVITY • Reading of articles and/or 
watching videos on su-
stainable tourism policies 
preparatory to group work 
for the design of digital 
posters or multimedia 
presentations on sustai-
nable solutions for tourist 
spaces.

• Group discussion for the 
elaboration/design of practi-
cal interventions for the 
ecological improvement of 
the spaces used in tourism, 
presenting visual proposals 
and/or reports.

• Study of historical and 
modern urban maps and/or 
design and conduct inter-
views with peers, parents 
or community members, 
identifying 
differences in the distribu-
tion of sustainable tourist 
spaces.

• Analysis of simple examples of 
public 
investments and/or develop-
ment projects for the impro-
vement of an existing tourist 
space, integrating sustainable 
elements, estimating costs and 
describing economic and social 
benefits.

TEACHING METHODS ü Guided lesson. ü Group work. 
ü Oriented discussion. 
ü Project-based learning. 
ü Scenario-based learning (for economic and decision-making simulations). ü Field research (e.g., interviews, data col-
lection, observations). 
ü Case studies. 
ü Hands-on workshop. ü Reflective discussion. 
ü Creative brainstorming. ü Peer teaching. 
ü CLIL (transversal).

TOOLS AND RESOUR-
CES

o Maps and datasets: thematic maps (local, historical, urban), environmental and economic datasets for analysis. 
o Digital tools: spreadsheets (Excel, Google Sheets), cartographic software (Google Earth, QGIS), presentation tools (Power-
Point, Prezi), collaborative platforms (Canva, Trello). 
o Real digital platforms (possible use): e.g. iNaturalist (biodiversity), OpenTreeMap (tree mapping), Too Good To Go (food wa-
ste), AllTrails (natural and urban paths). 
o Teaching material: tutorials, guides, summary sheets on case studies, examples of sustainable projects, simplified biblio-
graphy (articles, videos, reports). 
o Visual aids: posters, images, cards, checklists for activities. 
o Technology: tablets, PCs, smartphones for research and content creation. 
o Workspaces: physical areas for simulations or practical activities (equipped classrooms, laboratories...)tag.

EVALUATION Training: 
· Observation during collaborative and individual activities (checklist, lecturer’s notes). 
· Continuous feedback from teachers and peers (structured feedback forms). 
· Intermediate self-assessments to reflect on progress (reflection journals, self-assessment grids). 
· Peer Review: Structured peer feedback on group projects (peer review forms, shared checklists). 
Summative: 
· Final evaluation of interdisciplinary products (project evaluation grids, analytical rubrics). 
Self-assessment (optional): 
• Reflection on personal contributions (final self-assessment forms).
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LEARNING OUTCOMES ACTIVITY TEACHING METHODS TOOLS AND RESOURCES EVALUATION

(ENGLISH) Understand written texts 
and videos in English on sustainable 
tourism policies.

Reading of articles and/or watching 
videos on sustainable tourism poli-
cies preparatory to group work for 
the design of digital posters or multi-
media presentations on sustainable 
solutions for tourist spaces.

ü Guided lesson. ü Group work. 
ü Oriented discussion. ü Case stu-
dies.

ü Teaching material: tutorials, guides, 
summary sheets on case studies, 
examples of sustainable projects, 
simplified bibliography (articles, vi-
deos, reports). 
ü Visual aids: posters, images, cards, 
checklists for activities. 
ü Technology: tablets, PCs, smar-
tphones for research and content 
creation.

Training: 
· Observation during 
collaborative and individual activities 
(checklist, lecturer’s notes). 
· Continuous feedback from teachers 
and peers (structured feedback for-
ms).

(TOURIST GEOGRAPHY) Identify the 
environmental impacts of urbani-
zation on the local territory in the 
context of tourism.

Group discussion for the elabora-
tion/design of practical interventions 
for the ecological improvement of 
the spaces used in tourism, presen-
ting visual proposals and/or reports.

ü Guided lesson. ü Group work. 
ü Oriented discussion. ü Hands-on 
workshop. ü Reflective discussion. 
ü Creative brainstorming.

ü Maps and datasets: thematic maps 
(local, historical, urban), environmen-
tal and economic datasets for analy-
sis. 
ü Real digital platforms (possible 
use): e.g. iNaturalist (biodiversity), 
OpenTreeMap (tree mapping), Too 
Good To Go (food waste), AllTrails 
(natural and urban paths). 
ü Technology: tablets, PCs, smar-
tphones for research and content 
creation.

Training: 
· Observation during 
collaborative and individual activities 
(checklist, lecturer’s notes). 
· Continuous feedback from teachers 
and peers (structured feedback for-
ms). 
· Intermediate self-assessments to 
reflect on progress (reflection jour-
nals, self-assessment grids).

(HISTORY) Analyze the unequal 
distribution of sustainable spaces in 
contexts used in tourism.

Study of historical and modern urban 
maps and/or design and conduct 
interviews with peers, parents or 
community members, identifying dif-
ferences in the distribution of sustai-
nable tourist spaces.

ü Oriented discussion. 
ü Field research (e.g., interviews, 
data collection, observations). 
ü Case studies. 
ü Hands-on workshop. ü Reflective 
discussion.

ü Maps and datasets: thematic maps 
(local, historical, urban), environmen-
tal and economic datasets for analy-
sis. 
ü Teaching material: tutorials, guides, 
summary sheets on case studies, 
examples of sustainable projects, 
simplified bibliography (articles, vi-
deos, reports).

Training: 
· Observation during 
collaborative and individual activities 
(checklist, lecturer’s notes). 
· Intermediate self-assessments to 
reflect on progress (reflection jour-
nals, self-assessment grids).

(TOURISM AND BUSINESS DISCIPLI-
NES) 
Identify the economic and social 
benefits of investing in green spaces 
in contexts used in tourism.

Analysis of simple examples of 
public investments and/or develop-
ment project for the improvement of 
an existing tourist space, integrating 
sustainable elements, estimating 
costs and describing economic and 
social benefits.

ü Group work. 
ü Oriented discussion. 
ü Project-based learning. 
ü Scenario-based learning (for eco-
nomic and decision-making simula-
tions). 
ü Hands-on workshop.

ü Teaching material: tutorials, guides, 
summary sheets on case studies, 
examples of sustainable projects, 
simplified bibliography (articles, vi-
deos, reports). 
ü Workspaces: physical areas for 
simulations or practical activities 
(equipped classrooms, laboratories...)
tag.

Training: 
· Peer Review: Structured peer fee-
dback on group projects (peer review 
forms, shared checklists). 
Summative: 
· Final evaluation of 
interdisciplinary products (project 
evaluation grids, analytical rubrics)

DEVELOPMENT:  Sustainable Living Spaces




